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Abstract 

 Power relationships are present in all the contexts of the society and the classroom is not 

the exception. This issue most of the times does not allow a proper way to learn English and it 

generates conflicts between students. Also, gender is a determinant matter in those power 

relationships due to the conflicts are between two groups: boys and girls. This research project is 

aimed to understand how are gendered power relationships revealed in first graders, through 

collaborative work in the English lesson taught at a public school in Bogotá with six participants. 

The data collection instruments were field notes complemented with journals, video recordings 

and interviews. At the end of the process, data showed that there are two ways in which gendered 

power relationships are revealed, confrontation between boys predisposition vs. girls desire to 

control, and changeable attitudes in regards to peers‘ group.  

 Keywords. Gendered power relationships, conflicts, English learning, gender identity, 

power roles, and collaborative work. 
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Introduction 

 

The classroom environment is one of the most important settings where the students can 

share with their partners and their reality inasmuch as the scholar context is a sample of the 

variety of customs, traditions, values, thoughts and beliefs which we could evidence in each 

student. It was stated by Dewey (as cited in Montoya, 2008) that the school is a microcosm of 

social life allowing students to take part of their environment, furthermore, the school acts as an 

influence to the society as the society serves as influence to the school. Likewise, It has been 

asserted by Samacá (2012) 

We sometimes forget that our classrooms and the outside world have a reciprocal 

relationship: Even though classrooms are not totally determined by the outside world, 

they are part of it and are affected by the real representation of our society, where 

friendship, love, responsibility, loyalty, as well as violence, arguments, conflicts, and 

sadness come to pass. (p.196)  

This means that, students are a reflection of both; the positive and the negative issues that 

are learnt from their surrounding context.  

Bearing in mind the concept of society in a closer context, there is an aspect whose role 

appears to take an important place in the social coexistence, Fuquen (2003) mentions that ―In 

Colombia, as in all societies in general, conflict is inevitably linked to the human condition; 

nevertheless, reality has shown that forms of living together are increasingly more complex‖ 

(p.265). Taking into account the previous ideas, it is common that sometimes the way in which 

the learners share causes conflicts, which are inevitable because human interactions entail  
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discrepancies. ―Conflicts arise out of the development of incompatible actions and differing 

sensations; they respond to an emotional condition that produces tensions and frustrations; they 

correspond to the difference in conducts and social, family or personal interaction‖.(Funquen, 

2003, p.265). In sum, the coexistence is an established fact in the society ―the necessary 

relationship between people based on networks of shared meaning. (…)To succeed, we have to 

interact, coordinate, organize ourselves and relate to each other. We have to coexist‖ (Caireta, 

2011, p.31) and the school is one of the scenarios where it is perceived in its entirety.  

Under those circumstances, conflicts are presented in all the contexts since the school, the 

house and the family until the biggest ones as countries and nations. As Ferrigni, Guerón and 

Guerón (1973) established (as cited in Arellano, 2008) conflict is a situation where two or more 

players, whose interests are incompatible or mutually exclusive, oppose the course of action 

developed to achieve the objectives that were originated in those interests. In other words, a 

conflict is a disagreement in some situations of dispute or discrepancy in which there is 

opposition or incompatibility of positions, interests, desires, needs and values. To ground this 

definition in our project it is necessary to highlight that the school is a micro context where we 

could notice the difference of ideas, thoughts, arguments and interests of the students and this 

variety of interests generate those conflicts which appear in different levels of intensity, this 

means, sometimes those can be slight and momentary or can be strong and with physical and 

verbal aggression. 

This research project attempts to characterize first graders‘ gendered power relationships, 

as well as their influence in the English language learning process, these concepts framed in the 

aforementioned panorama; from our classes we could notice some situations which led us to  
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conduct our study; on the one hand, our students had trouble in group-work, that is, each learner 

assumed a role inside the group, which most of the time was a bossy one. These difficulties, 

though, were present not only when they worked in groups, but also during the development of 

individual tasks. On the other hand, we could identify that girls generally possessed the power in 

the classroom, generating a lot of fights among girls (who assumed the dominant role) and the 

boys (who played the role of opponents).Research in this area has revealed that, ―female power 

is prominent and boys are looking for supriming powerful positions gained by or given 

institutions to the female members‖ (Castañeda, 2009). 

 The previous roles are a result from the daily coexistence, social mechanics and scholar 

dynamics, these are the reasons why we as novice researchers ought to bear in mind these 

aspects due to the fact that are relevant in the language learning process, which is asserted by 

Castañeda (2009) when stating that the variable of gender is related to specific contexts of 

language learning where myriad types of identities are constructed and contested. 

In this document, the reader will find in the first chapter the statement of the problem, 

describing the reasons why we decided to conduct the study; (the context, the specific 

characteristics and situations), the research question, sub question and research objectives. In the 

second one, the literature review, which emphasizes in concepts like gender identity, power 

relationships, gendered power relationships and the conflicts produced by theses relations framed 

in a context of foreign language learning. Next, in the chapter three, the instructional design 

describes the theoretical foundation of our pedagogical intervention, its objectives and the 

implementation (methodology, teachers, students and materials‘ role and the criteria of 

assessment). 
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The chapter four corresponds to the research design; here it is explained the research 

paradigm and the type of study, the participants and the methods used in this research. The 

chapter five explains the process of collecting, managing and analyzing data, showing the two 

categories emerged from these processes. In the following chapter, we draw the conclusions 

obtained from the research process, and in the last chapter, there are some final pedagogical 

implications.  
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Chapter 1 

Statement of the Problem 

Justification 
The significance of conducting this study relies on understanding the relevance of gender 

identity and gendered power relationships in the language learning process of L2, bearing in 

mind that the school is one of the closer contexts for students where they frequently face 

different situations that put them in conflict due to the fact of coexistence in community, that is 

why, it is necessary to implement academic and convivial strategies through collaborative work 

in order to deal with these situations.  

This study is worthy because we wanted to provide to students the chance to deal with 

their conflicts (produced by gendered power relationships), in order to find possible solutions; 

understanding that everybody has different ideas and they have to respect them, additionally, 

they ought to think about their actions and attitudes in respect of the convivial field and also their 

learning process regarding English language learning. This problematic could be present in any 

school context and it could be a determining factor for the language learning process due to the 

fact that when there are conflicts inside the classroom there are difficulties in terms of 

interaction, and this endures to have a weak meaningful learning process because of the lack of 

an interactive environment. For the school, this study gives the opportunity to analyze current 

situations which affect the convivial and the academic aspects.  

For the English Language Teaching field, this project tends to illustrate about the relation 

between gender identity and gendered power relationships in order to know how these topics 

affect or contribute the English Language Learning and the coexistence in the classroom. It is 
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beneficial due to the fact that understanding this relation, possibly, the learning process will be 

more efficient and the coexistence among students and teachers will be more rewarding.  

Problem Statement 
 During our pedagogical experience with first graders at a public school in Bogotá, we 

could evidence a problematic related to the convivial aspect that affected the academic one, 

specifically, the foreign language learning. This situation refers to gender identity and gendered 

power relationships inside the classroom and the conflicts that these aspects deal with; bearing in 

mind that, they are in the process of constructing their own gender identity and it is a factor to 

cause some situations of gendered power relationships due to the fact of the need to express that 

identity. It was stated by Rodriguez, (2005) who highlights that ―the school is the perfect social 

framework allowing that girls and boys show them as active participants that build their identity 

through their relation with peers and adults‖(p167).  

The needs analysis conducted through (Journals, field notes, video recordings and 

interviews) with our students, allowed us to identify that in English classes, there are conflicts 

which contribute to the presence of gendered power relationships among students. To illustrate 

that, it was demonstrated when they had to work in groups: ―leaders‖ generally are girls, it means 

that girls are the predominant gender in the classroom because of when they were working in 

class activities, girls all the time wanted to give orders, assumed the control of the activities  and 

of their classmates. It was evidenced through facts like conflicts among themselves and with 

boys, understanding conflicts (Ander- Egg, as cited in Fuquen, 2003) ―as the social process in 

which two or more people or groups contend among them on the grounds of having different 

motivations, interests and goals, in order to exclude the other one that represents an opponent‖.  
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That is the reason why, we state that in fact there are gendered power relationships in the 

classroom. 

Some students corroborate this problematic situation, especially boys, who affirm that is 

really complicated work with girls because they want to control everything and everybody, and 

they see this behavior as a way to manipulate them, for that reason most of the time the boys and 

some girls prefer work individually. This situation is evidenced when they are working in 

groups, because when they must work as a team each student takes a role inside the group, that 

made more difficult to develop group activities inasmuch as  those roles are not the ideal to work 

collaboratively; some of students  assumed a bossy attitude (Dominants),it means, they give 

commands to their classmates, others are submissive (Followers) because the priority is the 

friendship (Keep a good relationship with the classmates who are closer to them) in spite of they 

are not agree and the case of some students who try to reject the orders of the ¨leader¨ (Opposers) 

and when this strategy does not work, they prefer to assume a bad attitude (Become angry, some 

of them cry, others interfere with the work of others groups and fight among them) .It happened 

due to ―each member has a concrete personality, and some specific knowledge, abilities and 

experiences to contribute, which are different of the other members‖(Cardona& Wilkinson, 

2006, p.3). 
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Research Question 
● How are gendered power relationships revealed among EFL first graders‘ collaborative 

work? 

Related Question 
● How does the interaction among girls and boys take place when they are working in 

groups? 

 

Research Objectives 
● To analyze how gendered power relationships are revealed among EFL first graders‘ 

collaborative work. 

 

● To describe how the interaction among girls and boys take place when they are working 

in groups. 
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Chapter 2 

Literature Review 
 

There are different factors that influence the human being development, specially, when 

they are sharing in a social context, as in the case of the school. This common environment is the 

frame for having interaction which can produce some conflicts due to different factors such as 

social background, religion, costumes, and so on. In the context of our study the factor which is 

relevant in the scenario of conflicts is related to the identity of each person and the relationships 

established from this identity that can be determined by gender, culture, social dynamics, and so 

forth. In addition, this interaction can become gendered power relationships inasmuch as the 

identity can be expressed through the assumption of certain roles that generally are linked to the 

power over the others.  

For understanding these factors framed in this study, it is relevant to bear in mind three 

main concepts, the first one is related to the gender identity, inasmuch as, first graders are 

involved in the process of constructing it and they look for mechanisms to express their 

behaviors, attitudes, expressions, etc. Norton (1997) affirms that ―gender identity refers to how 

people understand their relationship to the world, how that relationship is constructed across time 

and space, and how people understand their possibilities for the future‖ (P. 410), That is to say 

that gender identity is a way to establish a relationship with other members of a community or 

the society from the desire to be recognized, to stay secure and safe. The second one refers to the 

power as ―a phenomenon inherent to the society and the members of that are habituated to follow 
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rules, obey orders or instructions and to delegate the power functions in others, it happens as a 

consequence of commands given for the cultural norms in the society at large‖ (Dunbar & 

Burgoon, 2005, p.208). It refers to power as an own factor of the society, which can be exercised 

by human beings but at the same time they can resist under it. The last one is related to the 

relation among gender identity, gendered power relationships and foreign language learning, as 

Castañeda (2008)  has claimed ―the process of learning the target language is achieved through 

the construction of gendered-friendship networks in which some preschoolers are core members 

whilst others are marginalized. Therefore, relationships are based on ‗power‘ which is negotiated 

through either conflict or cooperation‖ (P.114).  In sum, these three key aspects will be relevant 

for each stage during the development of this research, due to the facts that are constant variables 

to work on. 

The mean and the field to work on in this study in terms of pedagogical aspect is 

collaborative work understood as ―Collaboration occurs when more than a person works on a 

single task.  It is a coordinated, synchronous activity that is the result of a continued attempt to 

construct and maintain a shared conception of a problem"(Roschelle&Teasley, 1995, p. 70). In 

other words, it is the theory of learning in which the study is based on for providing us useful 

information and data in regards to our research project, and likewise, it can help students to 

improve their social skills in their daily coexistence into the classroom and it will be a source to 

know more about a problematic that is very common in classrooms of all levels of education 

(Primary, secondary, high school, etc.). 

Bearing in mind the aforementioned description, this research project is going to deal 

with aspects like how conflicts produced by gendered power relationships affect the EFL  
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collaborative work taking into consideration, how the interaction between girls and boys take 

place when they are working in groups.  

The role of conflicts in power relationships 

 

Power. An exact definition of power is a meaning not established yet, however, for the 

purpose of this study it is assumed in terms of the relation among people. First, it is necessary to 

bear in mind that is normal to find  people who have more power than other most of the time 

because of the social mechanics and the organization of our society, the term power might be  

understood as a synonym of ―influence and control‖, nevertheless, to change this superficial idea 

it is accurate to understand power as a relation among people, where ―the actors have the 

resources , opportunities, acts, objects, etc.-that he/she can exploit in order to effect the behavior 

of another‖(Dahl 1957, p. 203). 

 In terms of the social field, power is perceived as ―the social force that allows selecting 

persons to mobilize others; organizing others to act in concert; and to melt away resistance to 

leaders‘ authority‖ (French & Raven, 1959, p.152). In short, it is a profitable fact to understand 

and live the social mechanics in which people are immersed. To gain insight into the issue, it is 

pertinent to recognize which are the factors that can provide a ¨Power Status¨. In this way; 

knowledge, experiences, talents and special skills can be sources for students to assume certain 

roles in the classroom that let them to consider that they have more power than their classmates.  

Power relationships. Power is a factor that commonly is observed in relationships, but 

there is a specific kind of relations that are more propitious to generate an environment of 

domination; those are close personal relationships. As Dunbar &Burgoon (2005) state in regards 
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to this kind of interaction, conflicts are evident because one person‘s goals depend on the other 

person, when common goals are endanger, it is difficult to maintain a balanced relationship and 

that is the reason why dominance starts to be evidenced the dominance from one person over the 

other.  

Also power can be seen as an essential part of any close relationship because it has a big 

influence in the interaction among people who are involved in it and in the decisions made in the 

framework of these relationships. A sample of this situation is the classroom environment and 

the activities that are linked to collaboration, when students must work together to achieve a 

determined goal, they must establish a close relationship where power roles appear, influencing 

the decisions and the actions of the group and affecting to each member of it, that is why, power 

is conceived as a determining factor to deal with in the classroom context. 

 In sum, power is a highly relevant term for relationships among people. It can be 

exercised with awareness or maybe not, because as human beings we are prepared to have power 

but also to resist it when somebody else has it, due to the fact that it is a phenomenon inherent to 

the society and the members of that are habituated to follow rules, obey orders or instructions 

and to delegate the power functions in others, it happens as a consequence of commands given 

for the cultural norms in the society at large. (Dunbar &Burgoon, 2005) 

 Relationships emerge from interaction, inasmuch as it is crucial in the human 

development humans build up societies. However, these relationships can become power 

relationships, where generally fewer people are on the top than on the bottom. 

(Magee&Galinsky, 2008). It means that, the dominant role is borne by a small group of people 

and the followers are a bigger group, the group being a reflection of the existing social model. 
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 To understand the relationships established in a classroom it is vital to keep in mind that 

children have more facility to socialize due to the fact that they are spontaneous when they are 

interacting and they are not inhibited to express their feelings or perceptions. That is the reason 

why it is easy to find specific situations in which power relationships are present in the 

interaction among them.  

 Interaction in the classroom is understood as a ―two-way process between the participants 

in the learning process. The teacher influences the learners and vice versa, and every interaction 

situation has the potential for cooperation or conflict‖ (Dagarln, 2004, p. 128). That is to say that 

from the interaction positive situations can appear to improve collaboration in the classroom; or 

by the contrary, negative situations as problems that generate a complicated environment in the 

class development can arise. 

As part of the daily coexistence, it is probable to find conflicts that lead people to assume 

certain roles that can become power relationships. One of the settings where it is reflected in is 

the classroom; students act according to certain roles: Opposers: ―the boys seem to suppress 

powerful positions gained by or given institutionally to the female members‖, in other words, 

―mainly boys – appear to resist ‗dominant‘ practices of female power‖ (Castaneda, 2008, p. 319), 

dominants: the girls who assume the power when they are working with boys and followers (girls 

and boys) who do not react against the power roles. The divergence among these three roles give 

raise to conflicts insofar as students get in conflict when trying to defend their position 

(opposers, leaders and followers) inside this specific context.  

Power relationships are the division of power among different parts. Bearing in mind the 

context and the specific situation of this study, the aforementioned division is demarcated by the 
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issue of gender; it means that these power relationships become gender power relationships due 

to the fact that a specific gender (in this case female gender) assumes and shows the leadership in 

the development of a collaborative activity. Research conducted complements this idea. For 

instance, Camargo (2013) asserts that ―students look for exert power over the others through 

strategies such as: giving feedback, correcting peer mistakes and misbehaviors and being 

organizers‖. (p.160) 

 To establish gendered power relationships, it is necessary that people share some 

similarities in terms of context, culture, beliefs, behaviors, conditions, etc. For instance, at 

school, where students have characteristics in common and all the time they must interact among 

them, it is conducive to develop power relationships. It can be evidenced when students have to 

work in groups and they must achieve a specific goal. 

Power relationships are present in all spaces where a human being can interact with 

others and the environment, based on ideals of a person who manages the other one through 

threat; assuming positions remarkable inside of a determined group (as leaders), it was claimed 

by Van Dijk (as cited in Camargo 2003) ―some members of dominant groups or organizations 

have a special role in planning, decision-making and control over the relations and processes of 

the enactment‖ (p.161), that is to say, power relationships cannot be analyzed in a superficial and 

general way owing to the fact that depending on the context and the people some specific 

features that affect these variables can appear. For example, the school context portrays many 

differences even when the people are involved in a same reality due to the fact that the students‘ 

social and familiar context is different.  

Considering Foreign Language Learning environment, students ―can assume power 

relationships due to the fact that they already realize the importance of being bilingual in the  
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Colombian context and the impact that it can have in terms of social position or strata‖ 

(Castañeda, 2008, p. 321). Furthermore, the power relationships emerge from daily coexistence, 

when students are working collaboratively and they have to make decisions about the task 

organization and the way in which they must work in order everyone to have an active 

participation. In a nutshell, the Foreign Language Learning classroom is an appropriate place 

where students develop power relationships owing to the fact that the importance of the 

academic content in English classes and the social dynamics in their coexistence.     

Conflicts and Types of Conflicts 
As a consequence of the daily interaction in a common environment human beings can be 

involved in problematic situations that generate conflicts, school being a sample of that reality, 

That is why people who are immersed in the educational field must understand why these 

conflicts are produced and specifically for the aim of this project it is mandatory to comprehend 

the incidence of those conflicts in gendered power relationships.  

Firstly, we are going to explain the meaning of conflicts based on different authors whose 

statements are relevant due to the fact that their perspectives are appropriate in regards to the 

context in which we work on. ―Conflict is an emotional state that is able to unbalance the 

equilibrium of a person produced by tension between different and contrary desires which 

generate social and interpersonal contrariness‖ (Fuquen, 2003, p.266) It can be evidenced when 

students have individual objectives over the collective objective, for instance, some of them had 

the desire of taking the control of the activity regardless the academic goal of it and the active 

participation of all the members of the group, and others have the longing to achieve the activity 

proposed.  
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Additionally, Ander-Egg (as cited in Fuquen, 2003) asserts that ―during the process of 

conflict there is a specific stage where the desire of winning to the adversary exceeds the initial 

individual objective‖ (p.271).  In first graders, it is exemplified when the leaders and the 

opposers do not give in until the other one desist; leaving the group or avoiding contradictions.  

To recognize the nature of conflict it is relevant to identify the types of it. In the case of 

our study there are four main causes, in accordance to Fuquen (2003, p.268): perception 

subjectivity (everyone understands in a different way the same objective), the lack of 

communication (language can produce ambiguity), pressure caused by frustration (do not 

achieve the goals proposed and do not finish the activities established) and personality 

differences (due to the fact each person has a different personality and way of thinking).  

Following the previous ideas, the last feature to understand conflicts is to identify the 

components that take place in them. As Fuquen (2003) numbers three important roles; The first 

one is called main part, here the actors have direct interests in the conflict and follow active 

goals; The second one is called secondary part, here they are part of the conflict but not in an 

active way; The last one is called the mediators, they help to solve the conflict taking an 

impartial position. In our study, we find these components in three different roles: leaders, 

opposers, followers and teachers as mediators.  
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Understanding Gender in the School Context and its Relation with Foreign Language 

Learning 

 

Defining gender is a difficult task if we keep in mind that this meaning depends on 

aspects like culture, context and social reality. However, taking into consideration the specific 

features of the situation in which the study is based on, the post structuralism feminism view 

defines gender ―as a complex system of social relations and discursive practices differentially 

constructed in local contexts‖ (Norton and Pavlenko 2004, p.2).  Hence, gender is assumed as 

one of many important facets of social identity that interact with race, ethnicity, class, dis 

(ability), age, and social status.  

 Identity is a very huge concept to analyze and can imply different aspects in regards to 

the field in which it is defined. Nevertheless, an understandable definition of identity is given by 

(Deaux, 2001) ―to refer to a sense of integration of the self, in which different aspects come 

together in a unified whole‖ (p.1). In short, aspects own of the individual as beliefs, behaviors 

and thoughts together conform the meaning of identity. This definition entails that identity can 

be framed as a subjective meaning inasmuch as it varies depending on the person, the social 

background, the context, the time and the space. In our study, the participants are in a stage in 

which they were constructing their identities, because of their age and the external influences 

corresponding to each student‘s background. That is the reason why according to (Norton, 1997) 

identity refers to ―how people understand their relationship to the world, how that relationship is 

constructed across time and space, and how people understand their possibilities for the future‖ 

(p.410). 
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Regarding this topic, it is pertinent to talk about the social identity; it refers specifically to 

those aspects of a person that is defined by his or her group membership. Deaux (2001) claims 

that ―there are certain contexts or groups those are relevant to the identity construction, for 

instance: church communities, bands, crews, etc.‖ One can be the students of the classroom and 

the behaviors, beliefs and attitudes that they assume as a result of the daily interaction among 

them, in other words, the school context is a conducive environment from which they start to 

shape their identity due to the fact that they have their first approaches with a social environment 

different from the family.  It happens especially when they are in first school years such as 

preschool, first and second grades.  

Gender identity is a concept that in a superficial view is related to the physical 

appearance aspect; however, it goes beyond this term inasmuch as it deals with issues like 

feelings, attitudes, values and behaviors, which identify a person with a category as male or 

female and it is one of the most basic elements of human identity. These factors are relevant to 

construct the identity in order to establish relationships among different people in a specific 

context as the school. Butler (as cited in Holmes &Meyerhoff, 2003) claims that  

Gender ought not to be conceived merely as the cultural inscription of meaning on a pre-

given sex (…) gender must also designate the very apparatus of production whereby the 

sexes themselves are established. As a result, gender is not to culture as sex is to nature; 

gender is also the discursive/cultural means by which "sexed nature" or "a natural sex" is 

produced and established. (p.24) 

When children are involved in the school context, they start building their identity and 

feel the necessity to reflect it in their actions, attitudes and behaviors, it is a process that they live 

during their first stages in the school and has a direct impact in the academic and social  
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development. Many life aspects are built based on it and they are evidenced when people coexist 

in society; one of the places where it is possible to observe this phenomenon is the classroom, 

where students interact among them and start to identify the differences between the gender 

identity in regards to actions and reflections that conform components to determine the sense of 

being male or female.  

It is relevant to highlight that in our project, although first graders are in a stage where 

they are building their identity, they are not aware of this process. That is why; their actions and 

behaviors are the means to show it in a social context, specifically the school. In this respect, 

Peña & Rodriguez (2005) explain that ―children from 4 to 6 years old are in a process of learning 

by imitation inasmuch as adults are a big influence in the way of behaving and they are an 

example to follow in the process of building identity‖, in other words, that they are acting 

according to certain models but in this stage they are not cognitively able to understand in a deep 

way what gender identity actions means in regards to the social influence. (The aforementioned 

process is possible between the ages from 7 to 11 years old).  

In addition, the context plays an important role inside the identity construction, proof of 

this is the first graders classroom, where even there are similarities in terms of social strata, age, 

religion and cultural practices; converge multiple aspects or ¨branches¨ which have a high impact 

when they must establish different gendered relations and live situations where possibly, they 

achieve agreements or find conflicts among them in the development of academic sessions and 

social circumstances.    

 English as a Foreign Language Learning has a relevant role in this project because it is 

the school subject, in which the problematic situation appeared. This field has a direct  
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relationship with the most important aspects of this project such as conflicts, power and gender 

identity.  

Castañeda (2008) claims that gender identity is an aspect or a variable very relevant in 

terms of the foreign language learning; When students in the classroom are divided in two 

different categories (as boys or girls) and inside them some specific features are considered, ―this 

also seems to be an already ingrained way for the students to feel and sense the world around 

them in the target language.‖ (p.321).In short, the categorization is inherent to the English 

learning and makes that students live it according to the stigmas of being girls or boys.  

As teachers and taking into account the gender as a variable to work on the EFL 

classroom, it is necessary to focus on the interaction among students, their discourses and 

practices; which could become ways to assume roles of power inside the classroom and in that 

way, these situations could produce gendered power relationships.   

As a conclusion, it is important to mention that the previous statements give a wide 

perspective about the influence of conflicts produced by gendered power relationships, their 

meaning and relevance in human first stages. In the school context it is important to consider this 

situation in order to understand it, and address possible solutions in regards to academic tasks 

and social behaviors.  
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Chapter 3 

Instructional Design 

Implementing Collaborative Learning through Games 

 
The classroom environment is one of the most important places where students can share 

with their partners and their social context, that is the reason why is necessary that they start to 

learn in different ways, one of them is the collaborative work because it is beneficial both in 

academic field and in  the social one, allowing them to use different tools in the learning process 

in order to have an integral process into the English classes, enjoying the activities and 

improving social skills. That is why it is important to take into consideration the follow theories: 

 

Theoretical Foundation 

 

Figure 1 Theoretical Foundation of the Instructional Design 
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Collaborative and progressivism pedagogy are not a traditional view of the pedagogy, 

these are not authoritarian, and students are not being formed to be competitive otherwise to be 

successfully without break the rights and opportunities of others. 

This educational view was proposed by John Dewey, he has a view of the pedagogy very 

different from the traditional in whom the most important aspect was the knowledge and the 

experiences in the real context. Also, he showed two important aspects to bear in mind in the 

pedagogical field: psychological, sociological issues and student`s needs. It is evidenced by 

Dewey (as cited in Radu, 2011, p.87) ―The educational process includes two aspects: a 

psychological and a sociological one. He considers the psychological aspect to be fundamental 

and very important. (…)Student was learning by doing. The authentic knowledge could be 

achieved only through direct experience.‖ 

Dewey also changed the traditional view of the education and proposed a new one based 

on the student as the central part of the learning process: ―Dewey‘s teaching theory opened the 

way for an active educational system, which has taken into account the particularities of 

individual students, and has stimulated the teacher‘s creativity, giving school a practical 

orientation‖ Dewey (as cited in Radu, 2011, p.88) 

As theory of learning we chose collaborative learning. The main purpose of it is try to 

learn working in groups, where everybody has an important role, there is an space for the 

questions among them and everybody helps to find a solution for those questions. All of them 

work for a common goal; it is a method to share ideas due to the fact that they are in constant 

communication, in this way they are developing cognitive skills and also social skills. 
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Roschelle&Teasley (1995) give us a definition of collaboration which supports the 

previous perspective:  ―It is a coordinated, synchronous activity that is the result of a continued 

attempt to construct and maintain a shared conception of a problem"(p.70). Also, Dilenbourg 

(1999, p.13) proposed four items to take into consideration when we are going to work in 

collaborative learning, those are: ―Criteria for defining the situation (symmetry, degree of 

division of labor), the interactions (e.g. symmetry, negotiability,), processes (grounding, mutual 

modeling) and effects‖. 

The acquisition of knowledge is a process that needs the interaction with other people, in 

this case among children, in order to be successful: 

El aprendizaje despierta una variedad de procesos de desarrollo que son capaces de 

operar sólo cuando el niño interactúa con otras personas y en colaboración con sus 

compañeros” that is to say that “La construcción del conocimiento es el resultado de 

interacciones sociales y del uso del lenguaje, entonces, el aprendizaje es más bien una 

experiencia compartida (social) que una experiencia individual”. (Vygotsky, 1978, p.30) 

Interactional theory of language proposes that the language is acquired through a social 

contact or interaction; it means that the functions and the regularities of the language are 

discovered by the child through the direct contact with a social context. 

One of the most important authors of this theory is that: 

El niño tiene la necesidad de actuar de manera eficaz y con independencia y de tener la 

capacidad para desarrollar un estado mental de funcionamiento superior cuando 

interactúa con la cultura. El niño tiene un papel activo en el proceso de aprendizaje pero 

no actúa solo. (Vygotsky, 1978, p.30) 



GENDERED POWER RELATIONSHIPS 

32 
 

. 

Also Bruner (1996) has a similar perspective in which culture has a relevant role not only 

for language, also for aspects that are highly related to it ―culture shapes the mind... it provides 

us with the toolkit by which we construct not only our worlds but our very conception of 

ourselves and our powers‖ (p.224). 

The theory of language teaching is Communicative Approach. It is seen as a way to 

facilitate the language learning through the work team and including the active pedagogy in 

which students have an active role and the teacher is a guide to help them in the construction of 

the knowledge. 

Richards (2006) explains that communicative approach is an excellent way to learn and 

also teach a language breaking the traditional methodologies taking into account some important 

aspects: ―People learn a language best when using it to do things rather than through studying 

how language works and practicing rules‖(p.2), it means, it is better use the language not to 

study it and memorize it, it can be useful in the real context and without a large amount of 

grammar inasmuch as is no longer important.   

 These aspects are relevant for our project because they provide to the students the chance 

to create a communicative environment in which they can learn from the experience of 

communicating in the target language.   

Framed into the communicative approach explanation there are some changes of the 

students and the teacher's role, giving us a clear view of the importance of this theory of 

language learning for our pedagogical innovation. 

 

 



GENDERED POWER RELATIONSHIPS 

33 
 

 

Students had to become comfortable with listening to their peers in group work or pair 

work tasks, rather than relying on the teacher for a model. They were expected to take on 

a greater degree of responsibility for their own learning. (Richards, 2006, p.5) 

The pedagogical approach that we are going to use is Game based learning, in this 

approach students acquire the knowledge through the implementation of games and they can 

develop social and communicative skills. This approach and the collaborative learning have a 

direct relationship in order to achieve an integral learning. 

As Friedrich Schiller asserts that games are an important part of the learning human 

processes, one of them is related to the education and the other one is in regards to the creation of 

relationships into the classroom environment. Games have been a useful tool during different 

stages in the history. 

Games have long been employed as means of education. Using the ancient game of chess, 

noblemen of the middle Ages learned strategies of war‖, then, in the early 19th century, 

came the creation of Kindergarten by Friedrich Fröbel, which was based on learning 

through play. Children delighted in his Fröbel Gifts, simple educational toys such as 

blocks, sewing kits, clay, and weaving materials. (Congress, 2013) 

In addition, the implementation of games during the classes has many advantages in 

terms of coexistence, team work, development of skills and also allows that different learning 

styles can be used when the students play.  

Games encourage active learning, interaction between multiple people, encourage team 

work, and also provide a free environment that allows for skill enhancement. Games 

based learning provides versatility for more than one learning style, and also can affect 

http://en.wikipedia.org/wiki/Friedrich_Fr%C3%B6bel
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cognitive and psychomotor skills. Learning through games can be very effective. 

(Congress, 2013) 

           The games teach to students things that are aimed to solve or improve their social 

problems in an interactive way but also the games provide us motivation, energy and creativity 

which are very important issues in the psychomotor and social development of the human 

beings. 

Games are interactive play that teaches us goals, rules, adaptation, problem solving, 

interaction, all represented as a story. They give us the fundamental needs of learning by 

providing - enjoyment, passionate involvement, structure, motivation, ego gratification, 

adrenaline, creativity, social interaction and emotion. (Congress, 2013) 

Innovation of this Pedagogical Intervention 

 

Our pedagogical intervention was innovative first of all because we implemented a new 

model of work in our classroom; they usually did their tasks most of the time individually, so the 

idea was that during the English classes they can learn in an active way into the framework of 

collaborative work taking into account their likes, specific needs and situations. That is why was 

beneficial to use a tool as the way to catch the attention of the students and to implement a 

different English learning environment, in which  they had the opportunity to obtain meaningful 

learning and also, they enjoyed their classes. These benefits and advantages were provided by the 

games. 

Games have long been employed as a mean of education. Since the middle ages in the 

war the soldiers play chess to learn new strategies but in the 19th century Friedrich Frobel 

created the first kindergarten based on learning through play for that reason the implementation 

http://en.wikipedia.org/wiki/Psychomotor_learning
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of  this approach has become mainstream and it is implemented specifically in early school 

years.  

Pedagogical objectives 

General objective 
● To improve English learning process and coexistence skills throughout the use of new 

strategies and tools. 

Specific objectives 
● To have an integral learning process through games using this tool as a way to achieve 

academic and convivial goals. 

● To share experiences, learn from these experiences and work collaboratively with 

classmates in a respectful way 

 

Implementation 
During the English class, we had the chance to implement different activities according to 

the main statements of the curricular platform that we designed for our pedagogical intervention; 

each activity had a specific purpose in terms of the topic that we taught and the concrete situation 

of our students in academic and convivial fields. In the following paragraphs we are going to 

explain how the activities were framed into the theory and also into the pedagogical intervention 

proposals.  

 

During the pedagogical intervention we used the following methodology: First of all, in 

the initial classes (four weeks), we implemented only one collaborative activity per day in order 

to familiarize them with the kinds of activities which were developed in group, afterwards, we 
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implemented  two or three collaborative activities (one activity in each stage of the lesson plan, it 

means one in presentation, one in practice and one in production) aimed at improving their social 

relationships as classmates and to achieve a fruitful language learning process. It is pertinent to 

clarify that the groups were made by us taking into account that at a time the work teams were 

mixed (in terms of gender), with different members and throughout the use of games such as: 

 

Scrabble About Greetings. In this activity students have to organize the words 

according to the greetings, they have to work in small mixed groups and this activity is designed 

with some principal objectives; the first one is start to implement collaborative tasks that allow 

students to learn in a different way, they have to break the traditional way of work and assume an 

active part in their learning process, because the responsibility of organize the words correctly is 

only in the group of work,  the second one is that this kind of activities help students to improve 

processes that in this stage (first graders) are difficult to develop; for example writing and 

reading and the third one is implement an innovative approach in which students can interact and 

enjoy their learning process through games. (Annex 1) 

 

Lottery about feelings. The lottery game has as a purpose the learning of the topic 

―Feelings‖, in this game, students have to work collaboratively, it means, each one of them has to 

take turns to start to develop the activity. The idea in this game is that the teacher gives them the 

card with all the images and the set of words, to start the game each one of the members of a 

group must to take a turn to guarantee a good organization during the development of the 

activity, when the group decides their own organization each students has to match one word 

with their respective image of the feeling. When the group finishes the activity they have to raise  
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the hand and the teacher is going to check if the lottery has been organized in a correct way. 

(Annex 2) 

 

Daily Routines Pictionary. This activity has as purpose to practice the knowledge that 

they will obtain about daily routines with a game and at the same time with something that they 

like a lot; drawings. Basically, they have to draw a routine that the teacher will say to each group 

and after that they have to guess which routine is. 

One of the most important benefits of this activity is the implementation of collaborative 

work in which each integrant of the group has an active role in the task development because all 

integrants has the chance to draw and to guess and of course the interaction among the different 

agents into the classroom (Their classmates and their teacher) that is relevant in terms of acquire 

the knowledge and avoid confusions that they have (as between the meanings of wake up and get 

up). (Annex 3) 

Body Puzzle. This activity is going to be a challenge for us because here the idea is build 

a big human body part by part, it means, each group has a part of the body and later the members 

of the groups have to choose a representative or a leader who have to pass to the board and put 

the part in the right place.  When we say that this game is a challenge we refer to the fact that in 

each group everybody will want to be the leader, at the beginning of the game this decision in 

each group is going to be very difficult but we want that the members of each group make that 

decision quickly and in the best.  Later, the leader puts the part of the body in the corresponding 

place and when he/she does it all the members of his/her group will clap her/him. (Annex 4) 
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Small Body Puzzles. This activity is framed into different and important statements, 

collaborative and interactional work, in this opportunity in small groups, they have to build a 

puzzle of the human body, paste it on a cardboard and write the body parts, this game has a 

captivating characteristic, in order to develop the activity in a good way, first of all they have to 

organize their work, define roles and responsibilities into the group. These steps are very relevant 

when students are acquiring different knowledge in a methodology of collaborative learning. In 

addition, this activity will allow them to interact with their classmates and they could look how 

taking into account the different skills that each one has, they could offer to the group a useful 

contribution to achieve beneficial results; because some of them have more ability to build the 

puzzle and others have more ability to write the words more clearly. Some groups will 

understand these differences and they could develop their work in an excellent way. (Annex 5)  

Big Body and Their Respective Clothes according to the Weather. This activity is 

going to be very interesting to the students because they have to dress a big human body with 

four different kinds of clothes corresponding to each one of the weathers that we are going to 

teach in class: snowy, sunny, rainy, and cloudy. It is practical activities which will allow them 

remind their knowledge regarding to the topics about body parts and weather. In this game they 

could share their opinions regarding to what kind of clothes are related with what kind of 

weather, for that reason they have to listen the opinions of their partners and made a group 

decision. Also they have to share the set of clothes because each member of the group have to 

put an article of clothing on the board and in that way all the group could dress the character 

working collaboratively. They have to interact with other partners totally different to their best 

friends therefore this will allow them to know new partners, new points of view, new opinions  
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and also it will achieve that they listen the opinions of other people and accepted them in the best 

way. (Annex 6)   

“Focus Game” about Clothes and Weather. In this activity we will have a big 

challenge, because for students, it is not a familiar game, however, they have to develop it in a 

good way; they have to find pairs between the weather and the appropriate clothes. This activity 

allows them to practice their knowledge about clothes and weather clarifying some doubts that 

they have in relation to the difference between snowy and cloudy and between dress and skirt. 

They have to take turns to find the pairs, and in the same way they will respect the turn of each 

one, this activity is of great use because we could see advances in terms of teamwork, values and 

beyond knowledge about the topics. It is a sample of our educational view in which the creativity 

in the activities, the students‘ active role into the activities (They are the most important 

participants into the games implementation) and the conception that the cognitive dimension is 

directly related with sociological and physiological dimensions. (Annex 7) 

Domino about Clothes. This game is the last game that we are going to implement in our 

pedagogical experience. This activity has as a main purpose the practice of the clothes but at the 

same time it is an activity in which the students have to relate by their own the name of the 

clothes with the picture. Although we are not going to write the names on the pieces of the 

domino they have to tell the name of the article of clothing which they are going to put to 

continue the game. If the member of the group did not remember the name of the article of 

clothing he/she could show the picture to their partners and they could help with the name of the 

piece. There is a lot of support of all the members of each group and we could see the progress  
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that has been along the classes regards to collaborative work, from the first class to the last class. 

(Annex 8) 

Teacher´s Role 

 

During the process that we developed we assumed our role as a guide. Basically, we help 

our students with the areas corresponding to the English language, for example grammar, 

vocabulary etc. and we also worked on convivial aspects, taking into account processes 

addressing into the framework of teacher and students reflection. It means that the content and 

the final reflection are constructed by students and teachers. ―El docente juega un rol central 

como mediador o intermediario entre los contenidos del aprendizaje y las actividades 

constructivas que realizan los alumnos para lograr la asimilación‖ (Sánchez, 2003, p.2) 

But this is not the only role of the teacher, also the teacher have to give feedback and 

guidance. That is the reason why we tried to establish a good relation with our students which 

allowed that students feel themselves involved into the English classes and more specifically into 

the activities related to our pedagogical intervention.  

The teacher must thoroughly explain all tasks that are to be completed, provide detailed 

directions for how to develop the project, and circulate within the classroom in order to 

answer questions and encourage student motivation. In order to create successful units 

focused on project-based learning, teachers must plan well and be flexible. In this 

approach to instruction, teachers often find themselves in the role of learner and peer with 

the students. (Coffey, 2008, p 412) 
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Student’s Role 

 

It is the most important role, because they were active all the time and they were 

responsible to help in the construction of each game as part of the pedagogical intervention. Also 

they assumed a reflexive perspective about their behaviors as classmates and inside games; they 

could identify their troubles to work in groups and the possible solutions for it.  

Students assumed into collaborative work two main roles; they are collaborators and 

active participators at the same time, it means that they followed critical processes and dialogues 

among them creating a necessary interaction to strength the foreign language learning process 

and convivial issues, it has been asserted by Tinzmann (1990)   

Self-regulated learning is important in collaborative classrooms. Students learn to take 

responsibility for monitoring, adjusting, self-questioning, and questioning each other. 

Such self-regulating activities are critical for students to learn today, and they are much 

better learned within a group that shares responsibility for learning. (p.14) 

Role of Materials 

 

Materials were the key tool to engage students into the collaborative learning, providing 

the chance to use the language in a real context and allowing that students interact among them 

when they were using materials, in our pedagogical intervention were used games as the main 

material in order to practice the language learning content and of course to improve their 

coexistence inside the classroom. The material that we used was authentic because of: 

―Authentic materials are ―appropriate‖ and ―quality‖ in terms of goals, objectives, learner needs 
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and interest and ―natural‖ in terms of real life and meaningful communication‖ (Tamo, 2009, 

p.74). Basically, those were the aspects in which we thought when we designed the games, 

inasmuch as they tended to encompass the goals proposed for the lesson in terms of academic 

and coexistence issues. 

Materials can be the way to involve students in the language learning process according 

to the design and the implementation that the teacher and students give them. Superficially, a 

game is designed to be enjoyed; nevertheless, it also can be used to practice the English 

language, to obtain wonderful results in terms of learning processes and social issues. When 

students use authentic materials, (for example games) they are immersed in the language use, of 

course taking into account the level in which they are and the context that surround them: ―The 

authentic materials should be used in accordance with the students‘ level of knowledge and the 

students should be helped by their teachers to overcome the difficulties they encounter. (Tamo, 

2009, p.77) 

Criteria of Assessment 

We accomplish the student's foreign language learning process through two main 

functions: guides and mediators. Guides when we address each one of the activities that we 

implemented, giving them clear instructions and observing each stage in the activity, also we did 

a near following in the homeworks and we maintained a constant communication with their 

parents when students did not present their homeworks in order to avoid incomplete and unequal 

processes.  

Students accomplish our pedagogical intervention giving us ideas about possible 

activities for the class, specifically games and strategies to implement into the classroom. Also 
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 we were assessing our pedagogical intervention asking to students about positive and negative 

aspects as a feedback to improve every day this intervention. 

The aspects that we took into account in the assessment were: The process during the 

games development attending to the proposed goals, collaborative work and students‘ 

participation, four language skills taking into account the topics established for the academic 

period, and reflective assessment about their active participation. The grades were classified in: 

Excellent, good and fair depending on the advance of each student along the pedagogical 

intervention.  
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Chapter 4 

Research Design 
 

This research study was conducted under the parameters of a qualitative study in order to 

obtain integral and useful information in regards to the study objectives, also, this research dealt 

with the role of a teacher researcher who is going to assume the responsibility to research and to 

during the study; aimed at collecting data and producing changes into the context of first graders 

in a public school in Bogotá. 

Qualitative Research 

 

For our research project was appropriate to implement a method which was focused on 

the context, people and real things in situ, inasmuch as our main interest is to analyze how are 

revealed gendered power relationships during collaborative work in first graders in the English 

Foreign Language classroom and that is the reason why qualitative research offers us the 

advantages to conduct our project as well as we wanted.  

Qualitative research is defined as a type of scientific research which is focused on the 

context to understand specific situations and happenings; it is effective to obtain useful data 

regarding culture, exact information about social values, opinions, social behaviors, context and 

particular populations; that is to say that this type of research provides information about the 

―human side‖ of a particular issue, showing intangible factors such as social norms, gender roles, 

etc.   To conduct this kind of research it is necessary to bear in mind the following paradigms as 

Bryman (as cited in Devetak, Glazar&Vogrinc, 2010, P. 78) states, ―viewing the world with the 

eyes of the examinees, describing and taking into account the context, emphasizing the process  
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and not only the final results, being flexible and developing the concepts and theories as 

outcomes of the research process‖ 

    In sum, qualitative research is aimed at ―obtaining reliable, exact, precise, objective and valid 

data, (...) it provides an integral and in-depth comprehension of phenomena in as natural a setting 

as possible, as well as in the context of concrete circumstances‖ (Devetak, Glaza&Vogrinc, 

2010, P. 82). All of these qualities fit with the purpose and the features of our study, being the 

accurate field to develop it.  

Case Study 

 

In the role of teacher is important to take into account a relevant function: observe and 

research, this implies that the teacher is continually observing students, collecting data and make 

decisions in respect of his/her context.  

Case Study is a process in ―which the researcher wants to find the answers to questions 

why and how, and also he/she want to cover contextual conditions because they are relevant to 

the phenomenon under study‖ (Baxter & Jack, 2008, p.545) It is important to understand that this 

research was conducted in the context of the teacher‘s environment—it means, with the students 

of a specific course in a specific school. 

 

According to the data collected, we implemented a pedagogical intervention that was 

useful in order to deal with the problematic situation in which we were working on, that is the 

reason why case study is pertinent as a type of study because its parameters allow us to  
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observe in an active the specific phenomenon and build a deep perspective about it. It is asserted 

by Baxter (2008)  

Case study is an approach to research that facilitates exploration of a phenomenon within 

its context using a variety of data sources. This ensures that the issue is not explored 

through one lens, but rather a variety of lenses which allows for multiple facets of the 

phenomenon to be revealed and understood.‖(p. 544).  

 

That is to say that case study ensures that the novice research is going to focus on a 

specific issue identified during the classes and from different views will be analyzed in order to 

identify the reasons why the phenomenon happens and determine possible decisions. 

 

Research Question 
● How are gendered power relationships revealed among EFL first graders‘ collaborative 

work? 

Sub-question 
● How does the interaction among girls and boys take place when they are working in 

groups? 

 

Research Objectives 
● To analyze how gendered power relationships are revealed among EFL first graders‘ 

collaborative work 

● To describe how the interaction among girls and boys take place when they are working 

in groups. 

 

 



GENDERED POWER RELATIONSHIPS 

47 
 

Context and Participants 

 

We developed our research project at a public school in Bogotá with first graders. The 

Institutional Educational Project is focused on ―Teaching for Understanding‖. This Institutional 

Educational Project is based on a study developed by Martha Stone Wiske who gives us the 

definition of this approach and its four main pillars that guide all the process inside the school.  

―Teaching for Understanding‖ looks for students have a critical thinking in order to be 

able to propound problems and solve them, going beyond the routine and being active into the 

complexity of the actual world, in that way, schools must engage students to think and act 

according to their real context.  

The four main pillars in this approach are related to four main questions about teaching, 

the first question is what we must teach? And its corresponding pillar is generative topics, the 

second one is what is worth understanding? And its result is the comprehension goals; the third 

refers to the question how we must teach to understand? And its pillar is comprehension 

performance, and the last one is how we can know what students understand? And its result is a 

continue diagnostic evaluation; in this four relationships between the questions and the pillars is 

based the PEI of the school in which our project took place.  

Participants: The participants of our study were six students (three girls and three boys): 

they were part of a population of 35 first graders, course 102, ages ranged from 6 to 8 years old; 

participants were chosen taking into account the purposeful sampling explained by Patton (as 

cited in Maxwell, 2008)―they were selected for the important information they can provide: the 

representativeness inside the project and the meaningful role for the necessary data‖ (p.235), also 
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they participated due to the fact that they  had the consent form signed by their parents. (Annex 

9) 

 To protect the identity of students we used nicknames: the girls were named as ―María‖, 

―Alejandra‖ and ―Paola‖ and the boys: ―Fernando‖, ―Iván‖, and ―Julian‖, participants are 

between six to eight years old, the social economic strata ranged from two to three. They were 

chosen because they showed problems related to conflicts produced by power gender 

relationships: the three girls who assumed in a strong way the role of dominants and the three 

boys who took the role of opposers. 

Data Collection Instruments 

 

Collect data is one of the most extensive stages that we have to develop as researchers, but 

without doubts is the way in which we can exemplify the phenomenon that we want to analyze, 

that is the reason why is necessary to use more than one instrument in order to validate the 

findings and triangulate the information. In our research project we are going to use three types 

of instruments:  field notes (complemented with journals), video recordings and interviews. 

Field notes. Field notes are relevant to describe specific situations in a deeply way because it 

is necessary to analyze each aspect and write it in the most accurate mode. Also, this instrument 

is beneficial because the researcher can do a reflection about each aspect and include his/her own 

conjectures in order to have a bigger perspective about each situation. ―Field notes are helpful to 

obtain a description with details and concrete information about the setting, the context, and the 

personal interaction‖ (Falk &Blumenreich, 2005, p.92). In this project the unit of analysis was 
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the specific situations and their corresponding characteristics in regards to the conflicts produced 

by gender power relationships. 

There are different formats to collect data in field notes; we chose one according our 

necessities into the research proposal. In this format we have to number each field note, also we 

have information about the observer, location, date, time and grade. After that, we have a chart 

divided into two parts; the first part is called observation in which there is a description about 

specific situations (specifically in collaborative tasks where they worked in mixed groups) in a 

language that is as objective as possible. The idea was record some children‘ exact words and 

relevant behaviors that help us in this research study. The second part is called comments and 

notes where we wrote and expressed our perceptions, opinions, feelings and thoughts about those 

situations. (Annex 10) 

We wrote field notes when we implemented collaborative tasks in which they have to interact 

and we could observe the implications in this way of work, This instrument was complemented 

with teachers‘ journals inasmuch as they are important to make a daily reflection about the main 

happenings during a class, to collect information regarding students‘ interactions, children 

responses, reconsiderations and creation of new ideas 

Journal is a daily record in which you evidence ―your thoughts, ideas, questions or 

frustrations can be of help to you in the research process‖ … ― To keep your memories of 

significant moments fresh, you might want to try using a professional journal‖.(Falk 

&Blumenreich, 2005, p. 92) 

We wrote a journal at the end of each class in order to gather the most quantity of details 

that we remain. In the journals the unit of analysis was the general attitudes and behaviors that 
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evidence situations of conflicts produced by gender power relationships and students responses 

during the classes in order to support the data collected in the field notes. (Annex 11) 

Video recordings. Video recordings or video tapes are our third instrument to collect 

data. This instrument is useful to pay attention to specific episodes during the class and the 

particular reaction of the students, obtaining behavioral patterns, understand the interaction in 

context and students actions. ―To understand the interaction among people, the use of body 

language, happenings among participants, and the operation of some strategies, it is really 

relevant the use of video recordings‖ (Falk &Blumenreich, 2005, p.108). 

When we implemented video recordings, our unit of analysis was the situations in a real 

context and it was useful to obtain the students‘ voices during the development of collaborative 

tasks. In addition we could recognize if they were developing a change into these kinds of 

activities. This instrument is fruitful because it helps us to identify many happenings and 

situations that we could not notice in the exact moment of the class.  

We video recorded the classes when we implemented collaborative tasks according to our 

pedagogical intervention. Approximately we video recorded six classes. (Annex 12) 

Interviews. Interviews are our fourth instrument to gather data, this instrument is helpful 

to understand the research participants‘ perspectives and to know about what type of information 

do you need, or to make questions in order to clarify data collected from other instruments. Also, 

it is useful to collect large amount of data quickly. ―Interview questions should be open- ended, 

and your interview guide should lead you, the interviewer, through a variety of questions that are 

related to your research topic. However, it should be a flexible document.‖(Falk &Blumenreich, 

2005, p.98) 
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In our case we implemented a final interview in which we wanted to support the data 

collected with the other instruments, obtain new information and also, have the chance to listen 

the students‘ voices and their perception about the process that they were following during the 

classes, taking into account their relations regarding conflicts produced by gendered power 

relationships. (Annex 13) 

As a conclusion, our research design was based on a qualitative paradigm to understand 

the necessary features of our study; the type of study was case study that gave us the chance to 

research and think about the context and specifically to understand how gendered power 

relationships affect the EFL collaborative learning. This project was viable inasmuch as we used 

the three instruments that were helpful to validate data, avoid the unnecessary one and follow a 

process in regards to the pedagogical intervention and research study.  
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Chapter 5 

Data Analysis 

 

 

 This chapter is aimed to describe step by step the stages approached for analyzing data, 

firstly, we are going to explain the data collection process and the instruments used for this 

purpose, secondly, the management of the collected data, afterwards, the data analysis and its 

pertinent examples and finally, how the preliminary patterns emerged and how these patterns 

became categories. This process was developed according to Grounded Theory Research by 

Corbin & Strauss (1990), we followed the steps that these authors gave us which are:  Data 

collection, data management and data analysis (these processes are interrelated in order to have a 

connecting thread.  

Data Collection 

 

This is the first step of the data analysis process, it requires having a clear panorama 

about the topic in which you are working on, in order to collect the necessary, relevant and 

useful data to deal with the research question established for the study. Falk &Blumenreich 

(2005)  states that ― As you decide what kinds of data to use, think about how each source will 

help provide you with answers to your research questions‖ (P.91) 

According to the process in this project, first of all we implemented a needs analysis 

during four English classes throughout different activities inside the classroom with the purpose  
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of identifying problematic situations among first graders, from this first step, we could highlight 

a persistent situation which interfere as in academic processes as in coexistence aspects; it was 

the conflicts produced by gender power relationships due to the fact that girls wanted to assume 

the control inside collaborative activities and boys wanted to reject that situation.  

When the phenomenon was identified, we started to collect the data through four different 

instruments; the first one was journals, the second one was field notes, the third one was video 

recordings and the last one was semi-structured interviews.  

At the beginning of the process, we only used one instrument, it was the teachers‘ 

journal; this instrument was useful for us because we wanted to obtain a detailed description 

about the class and especially about the phenomenon that we had found. Each one of us wrote 

one journal per week because of we had classes only on Wednesdays. As the time progressed, 

the journals were focused on the phenomenon inasmuch as at the beginning we wrote in a 

general way and it was necessary to be more specific with the study‘s purpose, sometimes we 

forgot particular situations in exact moments and we missed relevant information, that is why, it 

is important do not allow that time goes on because you can forget some important memories 

(Falk &Blumenreich, 2005)  and in sum, it is the main objective of journals; keep essential data 

for the study. 

After two classes, we started to collect data through field notes in order to describe 

objectively the specific situation and to comment that situation from our perspective. We used a 

format with the following information: Observer, date, time, location, grade, research question, 

description and comments. We filled this format each two weeks. Field notes were useful  
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because here the observer reflects on what happen and how that situation happen, the 

information written in this format must be so detailed and avoid the judgment of the observer. 

(Falk & Blumenreich, 2005). 

During the development of collaborative activities, where students (girls and boys) had to 

interact, we video recorded those activities aimed to save empirical situations which evidence the 

study‘s phenomenon, with this instrument the data flows in a natural way. Also video recordings 

were beneficial to obtain the perceptions and the students‘ voice in situ¸ and their body 

expression because it is a relevant language when we are observing the interaction issue.  It is 

stated by Falk & Blumenreich (2005) Video recordings are important ―to help you to understand 

how people interact, how they use body language, what is happening in conversations between 

multiple participants or focus groups, or how a particular strategy actually works in the 

classroom‖(p.108). 

At the end of the collecting data process, we implemented our last instrument: semi-

structured interview, here our 6 participants answered 7 questions addressed to the purpose of the 

study. This interview was fruitful because it is a way to obtain participants‘ points of view 

regarding to relevant aspects of the study and looking for deeper information to support the data 

collected in the other instruments. (Falk &Blumenreich, 2005). 

The data collection process took approximately four months and at the end we decided 

that journals and field notes were only one instrument because they complemented each other 

and for the data management process was better join them. Having the data collected the next 

step was manage that information.  
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Data Management 

 

When the data is totally collected, we proceed to manage it. This process combines three 

different parts: data transcription, organization and analysis (Marshall and Rossman, 2010) 

First of all, we checked each instrument in order to decant all the information and select 

the most appropriate for the purpose of the study, bearing in mind the information given by the 

participants who were selected following the next two criteria: Firstly, the roles that they 

assumed during collaborative games where very defined by attitudes and behaviors belong to 

gender power relationships and secondly, they have the approval to participate in the study from 

their parents supported in a consent form signed by them due to they are under-age. 

The data management was different in regards to each instrument, in journals and field 

notes we read every one and we highlighted the relevant information related to gender power 

relationships, we numbered each journal and field note, after that, we joined all the journals and 

field notes written by each one of us and finally, we numbered each page. 

Afterwards, we continued working on the data collected through video- recordings. In 

this step, first we watched all videos and chose the ones which students worked collaboratively 

and where was evident the gender power relationships among them. Then, we started to 

transcribe the dialogues that appeared in the videos; due to ethic issues we changed the 

participants‘ names for nicknames. We classified each transcription under three aspects: the date 

when we implemented the collaborative task, the task name and the context (the number of 

participants and the gender of participants, it means, if the groups were formed by only boys,  
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only girls or the group was mixed) later, we numbered the pages and highlighted the main issues 

framed on gender power relationships.  

Finally, we designed the interview and at the end of the data collection process we 

applied the interview recording it with the purpose of validating and expanding the data collected 

in the other instruments and also, to obtain students‘ voices in regards to the developed process. 

Next, we transcribe the answers given by the six participants; we numbered the pages and 

underlined the useful contributions for the research. 

Data Analysis 

 

This step is the most laborious into the development of a project due to the fact that ―data 

analysis is the process of bringing order, structure, and interpretation to the mass of collected 

data. It is messy, ambiguous, time-consuming, creative, and fascinating process‖. (Marshall and 

Rossman, 2010, p.150). 

First of all, we underlined all the themes that we found in whole instruments. Afterwards, 

we made a list with those themes and in front of each one, we started to code with numbers and 

colors in order to identify in which instruments there were similar themes. Taking as reference 

this list, we began to build the first matrix whose objective was classify the themes according to 

their corresponding instrument, it means, having a vertical view of the data obtained and we 

numbered each item.  

In the second matrix, we had to group the themes that had common similarities, first we 

did that in a vertical way (it means, instrument by instrument), then we detected the mutual  
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aspects among the instruments and we classify them with different colors; validating the themes 

were present at least in two of the instruments. 

 The third matrix was focused on grouping the validated themes, supported them with 

theory and named each group in order to create the preliminary patterns which are the 

components of the final categories. 

After the process of matrixes elaboration, emerged five preliminary patterns from the 

grouping made in each matrix.  These preliminary patters are: individualist attitude in front of 

collaborative work, boys‘ predisposition to work collaboratively expressed through bad attitudes 

and behaviors, girls desire to control all the situations, students are not able to make 

collaborative decisions and to share as a group, preferences to work with friends of the same 

gender, and the lack of girls‘ commitment.  

We joined these preliminary patterns based on the similarities that they shared and in this 

way we found the two final categories:  Two perspectives in the same framework and changeable 

attitude in regards to peers‘ group.  

Categories 

 

Boys’ predisposition vs. girls desire to control. This category refers to the roles that are 

assumed by boys and girls inside the classroom when they are working on collaborative 

activities. This category is characterized by the following aspects: boys‘ predisposition to work 

collaboratively expressed through bad attitudes and behaviors. As Barsade and Kelly (2001) state 

―Group members bring their individual level emotional experiences, such as dispositional affect,  
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moods, emotions, emotional intelligence, and sentiments, with them to a group interaction‖ 

(P.100). It means that in the frame of this study, when boys are members of a group they look for 

mechanisms to express their feelings and emotions when they are not allowed to participate in an 

active way, those mechanisms are: assuming a bad attitude, renouncing to the collaborative work 

and being focused on other activities. As it is evidenced in the next examples:  

When the other students saw that they could not participate they preferred to play, to talk 

about other subjects or topics or maybe abandon the group and work individually and as 

the last stage they fought with their partners. These kinds of difficulties made that some 

students were in a bad mood, with a rude attitude and without energy to develop the 

activity. (Journal #9 p, 10) 

Also, this particular characteristic is evidenced in students‘ voices, when they are 

involved in the real situation of interaction during a collaborative game: 

GROUP 2 

(―Fernando‖ se aleja de su grupo) 

Teacher: ¿Por qué no lo dejaron participar? (Dirigiéndose al grupo de ―Fernando‖) 

¨María”: // Es que él tenía todas las fichas, y yo tenía el colbón entonces él me dijo que 

le diera el colbón para poder hacer el trabajo solo. 

“Fernando”: No sea mentirosa, yo le dije que trabajáramos juntos y ustedes me sacaron, 

no me dejaron hacer nada. 
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Teacher: Ven y ayudas a escribir los nombres. 

“Fernando” No profe, no quiero.  (Video recording transcription, p.2) 

 In addition, the environment is a relevant factor during the development of classroom 

activities, due to the attitudes assumed by girls and boys, it is possible to find an uncomfortable 

environment which promotes a constant change in the members‘ mood. As Lazarus (as cited in 

Barsade& Kelly 2001, p. 103) asserts, ―mood is a transient reaction to specific encounters with 

the environment, one that comes and goes depending on particular conditions‖ it is notable when 

girls wanted to assume the total control of the activities; boys start to change their attitude and 

they preferred to work individually.  

 In the context of this study, control is related directly with female gender because all the 

time they wanted to assume the total control over their peers, the materials and the collaborative 

activity in general terms. This situation is supported by Camargo (2013) in a study made for him 

which reveals that ―Girls Dominance in EFL activities, gaining power and constructive Power in 

Interactions. These categories explain the mechanisms used by students, especially girls, to gain 

leadership positions and the way this impacts positively or negatively students‖. (p. 150). A 

specific example of this situation is revealed when in spite of they were working in groups, a girl 

decide to develop the activity without the support of their classmates: 

Teacher: Es mejor que pongan todas las fichas en una sola mesa y entonces cada uno va 

a armar una pareja. 

“Paola”: Ah profe ya entendi, ya puedo hacer esto (Ella empieza a armar el juego sola) 



GENDERED POWER RELATIONSHIPS 

60 
 

 

Grupo: No :: ―Diana‖ , Pro:fe. 

Teacher: Listo ―Diana‖, tu ya armaste tu pareja, ahora los demás tienen que armar las de 

ellos. 

“Paola”: No profe no quiero, quiero hacer esto sola. 

Teacher: Tú no las puedes armar todas, ―Diana‖ por favor, porque es un trabajo en 

equipo, hay que turnarse.(Video recording transcription, p.3) 

Other way to girls gain the power is regarding their role in the society and the boys‘ 

acceptance of this role, this is showed in two participants‘ answer in the final semi-structured 

interview, where Fernando and Ivan asserted in a resigned way that girls assume the control over 

the activities due to the fact their position in the society.  

Teacher: ¿Cuándo trabajas con niños y niñas, quienes asumen el control y/o 

organización  de la actividad? 

Ivan: Las niñas porque son primero las niñas, las mujeres. (Interview transcription, p.6,7) 

In sum, girls assumed a dominant role during collaborative activities and did not allow 

that boys had an active participation. They acquired this dominant role through the positioning of 

their gender over the male one, understanding positioning as:  

A moment in which a student can exert power over their peers. An important element that 

is tied to positioning is power which «involves control… such control may pertain to 
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action or cognition: that is, a powerful group may limit the freedom of action of others, 

but also influence their minds‖VanDijk (as cited in Camargo 2013, p. 152)   

As a final component of this category, it is present boys‘ perception about the girls‘ 

participation and commitment in collaborative tasks. According to their answers, girls did not 

work in a proper way because they were very talkative and only boys developed the activities, 

here it is evidenced that the role assumed by girls it is not leadership because they only gave 

commands and it became in gender power relationships because of the lack of commitment from 

girls inasmuch as having the control of the activity made feel them powerful. This is exemplified 

by two students‘ voices: 

GROUP 5 

“Ivan”: Es que ellas no trabajan mucho (Refiriéndose a sus dos compañeras de grupo 

―Luciana‖ y ―Andrea‖) 

Teacher: ¿Por qué? 

“Ivan”: Porque se la pasan charlando todo el tiempo y no hacen nada, nosotros dos (él y 

otro compañero ―Camilo‖) estamos haciendo todo. (Video recording transcription, p.1) 

Teacher: ¿Con quién trabajas mejor con los niños o con las niñas? ¿Por qué? 

“Julián”: Para mí un poco mejor con los niños, porque con las niñas casi no me gusta 

porque ellas se ponen a jugar y nosotros somos los que hacemos las actividades. 

(Interviewtranscription, p.7) 
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This category reveals two opposed roles in the same context (collaborative activities), in 

one side, girls showing the necessity to obtain the control over their classmates, materials and 

activities and regardless if they have to delete the opinion and the participation of their male 

classmates, on the other side, boys adopting bad attitudes and behaviors in regards to group 

activities, affecting the good development of the academic tasks and the social relations.  

Changeable attitudes in regards to peers’ group. This category deals with the attitudes 

and behaviors that are not pertinent with the fundaments of collaborative work. As we could 

notice some male participants expressed the desire to work individually when they had to work 

collaboratively. It is validated in the following example taken from the semi-structured interview  

Students assumed an individualistic attitude, (especially boys) they were predisposed to 

work collaboratively because they were aware that it could bring about fights among 

them; it was validated by Andrea who said that Fernando wanted to work individually. 

(p.2, 3) 

 In the following example is evidenced the one male student‘s desire to work individually 

in spite of they had to work in a collaborative way in order to avoid the fights and to work better. 

GROUP 2 

(―Fernando‖ se aleja de su grupo) 

Teacher: ¿Por qué no lo dejaron participar? (Dirigiéndose al grupo de ―Fernando‖) 
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¨Catalina‖: // Es que él tenía todas las fichas, y yo tenía el colbón entonces él me dijo que le diera 

el colbón para poder hacer el trabajo solo. 

―Fernando‖: No sea mentirosa, yo le dije que trabajáramos juntos y ustedes me sacaron, no me 

dejaron hacer nada. 

Teacher: Ven y ayudas a escribir los nombres. 

―Fernando‖ No profe, no quiero. 

Teacher: You have to write the names. 

―Antonio‖: Eso ya lo hicimos profe. 

―Fernando‖: Si ve que no me dejaron, ya acabaron.  (Video recording transcription, p.2) 

According to Ho& Chiu, Markus &Kitayama,Triandis,Triandis, McCusker, &Hui, (as 

cited in Lee, Rhee &Uleman 1996, and p.1037) there are specific differences in regards to 

individualism and collectivism thinking. 

Features associated with collectivism include being concerned with the in group's fate 

and giving its goals priority over one's own; maintaining harmony, interdependence, and 

cooperation and avoiding open conflict within the ingroup; reciprocity among ingroup 

members, who are related in a network of interlocking responsibilities and obligations; 

self-definition in terms of one's ingroups. In contrast, features associated with 

individualism include having greater concern with personal than ingroup fate and giving 

personal goals priority over ingroup goals; feeling independent and emotionally detached 
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from one's ingroups; accepting confrontations within ingroups; and defining the self 

independently of one's ingroup. 

That is why assuming an individualist thinking does not work with the goals of the 

collaborative tasks and generate that conflicts appear to hinder the achievement of academic and 

coexistence processes. One of the most remarkable aspects in regards to this situation is the 

difficulty of make decisions and share as a group; it is supported by the next sample:  

Students are not able to share with their partners and to make decisions as groups. This 

situation produced rejection from some members of the group to others and that is why 

there were some conflicts.  It was validated by Fernando who said that he wanted to work 

collaboratively but Andrea did not allow it. (p.1, 2, 3) 

When students work collaboratively it is very complicated that they make decisions or 

they reaching an agreement because there is a lack of communication among students that is why 

the fights begin. This is evidenced in the next example: 

GROUP 8 

―Liliana‖: Listo profe ya hicimos todas las parejas y trabajamos en grupo. 

―Manuel‖: Sí profe todos cogimos turnos y así pudimos jugar, ya encontramos todas las 

parejas. 

―Fernando‖: A mí no me dejaron encontrar nada y ya no quiero jugar. 

Teacher: ¿Y porque no quieres jugar?  
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―Fernando‖ Porque la profe dijo que sólo había una oportunidad y cuando me tocaba a 

mí, me equivoque y Liliana me saco. 

Teacher: ―Liliana‖ ¿Por qué lo sacaste del juego? 

―Liliana‖: Porque la profe dijo que era sólo una oportunidad. 

Teacher: No, es una oportunidad en cada turno de participar, eso significa que nadie ha 

salido del juego. ―Fernando‖ ven que todavía no te han sacado del juego y no te van a 

sacar del juego porque de eso no se trata el juego. 

―Fernando‖: No profe, no no y no. Ya me sacaron. 

Teacher: Ah bueno entonces no, ¿Esa te parece una actitud de trabajar en grupo? 

―Fernando‖: No, pero igual no me dejan. 

Grupo: Venga ―Fernando‖. (Video recording transcription, p. 4)  

―We cannot change the fact that we are individuals with diverging points of view. When 

confusions like these arise during a discussion, many people see them as indicators that the 

process is heading out of control‖. (Kaner, 1996, p. 5) It means, when students are working in 

groups they find difficulties to make decisions due to their differences as individuals with diverse 

perspectives.  

Another important point in this category is the preferences of working with friends of the 

same gender in a collaborative work. It is evident in this example:  
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Students prefer working with their friends and classmates of the same gender due to the 

fact that they feel that in this way they have a better connection and less conflicts to work 

collaboratively. (p.1, 3, 5, 6, 7, 9) 

The next examples reflected that preference that students have to work only with their 

friends and do not accept the possibility to work with new people. 

Example #1  

Student # 3 ―Paola‖ 

T: ¿Crees que dentro del trabajo en grupo hay un ambiente agradable con tus compañeros 

para desarrollar las actividades? 

P: Sí porque jugamos en grupo con mis amigos. 

T: ¿Te gusta trabajar más con tus amigos o con compañeros que no conoces muy bien? 

P: La verdad con los dos. 

T: Entonces ¿Por qué te gusta trabajar con tus amigos? 

P: Porque son amables, a veces son groseritos como ―Fernando‖ que siempre dice 

palabras groseras. (Final Interview transcription, p.4)  

Example #2  

Student # 5 ―Iván‖ 

T: ¿Crees que dentro del trabajo en grupo hay un ambiente agradable con tus compañeros 

para desarrollar las actividades? 
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I: Si porque estoy con mis amigos en el mismo grupo. 

T: ¿Y te gusta trabajar con personas que no sean tus amigos? 

I: No porque me divierto más con mis amigos. (Final Interview transcription, p.6)  

Example # 3  

Student # 6 ―Julián‖ 

T: ¿Crees que dentro del trabajo en grupo hay un ambiente agradable con tus compañeros 

para desarrollar las actividades? 

J: Si porque trabajo con mis amigos 

T: Y qué pasa cuando trabajas con personas que no son tus amigos. 

J: No me gusta mucho porque me molesta que no sean mis amigos. (Final Interview 

transcription, p.7) 

 It is supported by Vandell, Nenide, & Van Winkle; Mehta &Strough.  (As cited in 

Manaster&Jobe 2012) ―Children tend to play with a best friend same-sex companions (Mehta 

&Strough 2009). This is a well-documented phenomenon known as gender segregation, which 

becomes even more prevalent across the elementary years and generally persists throughout life‖ 

(p.13) In other words, the fact that boys want to share with boys and girls want to share with girls 

is a normal situation in the participants‘ ages and that is why is important to foster collaborative 

activities where boys can share with girls and vice versa in order to avoid future troubles 

between genders.  
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 The finding of those two categories is the closure of the data analysis process and based 

on them it is possible to conclude and possibly, giving an answer to the main research question.   
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Chapter 6 

Conclusions 

 

 After the process of dealing with this project, which is based on three main concepts: 

power relationships, gender, and collaborative learning, it is important to bear in mind the goal 

established at the beginning of the research that corresponds to analyze how are gendered power 

relationships revealed in first graders and to provide them with possible solutions aimed to 

improve their coexistence and their academic development. Therefore, we are going to draw the 

respective conclusions regarding the research questions addressed in the study.  

The research question is: how are gendered power relationships revealed among EFL first 

graders‘ collaborative work; there are two to main ways in which are revealed these 

relationships; the first one refers to the confrontation between boys who are predisposed to work 

in groups vs. the girls desire to control the activities and the material; the boys‘ predisposition to 

work collaboratively is evidenced through bad attitudes, renouncing to the collaborative work 

and being focused on other activities, and the girls desire to control is expressed when they do 

not allow the active participation of the boys and take possession over the materials. The second 

one is revealed through changeable attitudes in regards to peers‘ group, inasmuch as, according 

to our students‘ voices they preferred to work with classmates of their same gender and these 

classmates must be their friends, if these conditions were not accomplished, they adopt an 

individual attitude, creating an uncomfortable environment, avoiding the possibility to make 

decision and share as a group.   
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 Taking into consideration the sub-question how does the interaction among girls and boys 

take place when they are working in groups? We can define the three main roles that are present 

when students are interacting: leaders, opposers, and followers. According to our data revealed, 

some girls assumed the leaders‘ role, the other girls and some boys took the role of followers and 

the most of the boys adopt the opposers‘ role. 

 In sum, this research project revealed the ways in which students show their gendered 

power relationships: throughout confrontation between boys‘ predisposition vs. girls‘ desire to 

control and changeable attitudes in regards to peer‘s group. On the other hand, taking into 

account that we developed a case study research, the collaborative work was an important way to 

implement games activities that allowed students to think about the importance of being tolerant, 

flexible, and respectful with others‘ points of view; this could be a first step in order to improve 

their coexistence and create a pertinent environment to learn the foreign language.  
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Chapter 7 

Pedagogical Implications 

 

 This research study has been an integral process for our profile as teacher-students and 

future professionals, inasmuch as, it has encouraged the research and the pedagogical dimensions 

which gave as a bigger perspective about our labor; without doubts have had the experience of 

working on these two fields provided us the opportunity of going beyond the English language 

teaching and to permeate in coexistence issues which are relevant in regards to establish an 

appropriate learning environment and also, to deal with social interactions among students; in 

other words, this project allowed us to improve the academic and the coexistence difficulties at 

the same time and it is fruitful not only for us but also for the educative community in general. 

That is the reason why, we are going to mention some important factors to take into 

consideration when students reveal gendered power relationships. 

 Firstly, as we have been stated in this project based on the real situation and the 

theoretical perspective, it is totally normal to find conflicts in the classroom due to the students‘ 

interactions, however, although it is something normal, requires our attention and our effort to 

deal with this situation because of it affects the student's development in academic and social 

fields, that is why, teachers must assume their research role and identify why these conflicts are 

produced, in order to think about possible strategies to solve them. 

 Secondly, first graders are interacting in the school context and they are starting to 

construct their gender identity, these two processes should have been in mind by teachers due to 



GENDERED POWER RELATIONSHIPS 

72 
 

 

the fact that students could establish gendered power relationships and in that way, affecting 

their academic process and their coexistence. That is to say, teachers must be aware of these 

processes and propitiate environments and situations that allow that students could understand 

that everybody has the same opportunities and the same rights, regardless, any specific feature 

(in this case the gender) and through a process, deleting these gendered power relationships. 

 Finally,  this project will be useful to other language teachers in order to they could 

improve their lessons and also we expected that this research work have a big impact in the 

society because we as teachers are agents of change, that is why we are the guide of our students 

and the support to other teachers.  
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Annexes 
Appendix 1: Scrabble 

 

Appendix 2: Lottery 

 



GENDERED POWER RELATIONSHIPS 

78 
 

Appendix 3: Daily Routine Pictionary 

 

Appendix 4: Big Human Body Puzzle 

 

 

Appendix 5: Human Body Puzzles 
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Appendix 6: Clothes Puzzle 
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Appendix 7: "Focus Game" 

 

 

Appendix 8: Clothes Domino 
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Appendix 9: Consent form 

Formato de Consentimiento 
 
Estimado Padre de Familia: 
 
Actualmente, nos encontramos realizando el proceso de investigación para nuestro proyecto de grado dentro de las 

clases de inglés de primero de primaria en el Colegio Técnico Palermo. Nuestra investigación está enfocada en 

analizar como las relaciones de poder de género presentes en el aula de clase afectan el trabajo colaborativo de los 

estudiantes y como a través de los juegos se puede llevar a cabo un proceso de aprendizaje significativo del idioma 

inglés y que ayude a desarrollar procesos importantes dentro del trabajo en equipo. 
 
Con el fin de llevar a cabo la investigación, le solicitamos muy comedidamente su permiso para recolectar datos de 

su hijo(a) por medio de diarios de campo, trabajos de los estudiantes, algunas filmaciones de las clases y entrevistas.   
 
Cabe aclarar que ningún dato concerniente a la identidad de su hijo(a) será revelado o   tenido en cuenta en la 

publicación de la monografía y tanto la maestra titular (quien estará presente en las clases) como el colegio y la 

universidad tienen conocimiento de este proceso. 
 
No es obligatorio la participación de su hijo(a) y de ninguna manera habrá repercusiones académicas o se verán 

afectadas las clases; por el contrario, es nuestra intención propiciar un mejor ambiente de aprendizaje y convivencia. 

Por lo tanto si está de acuerdo y desea colaborarnos por favor firme el siguiente formato y si tiene alguna duda 

comuníquese con nosotras.  
 
 
 
Cordialmente: 
 
________________________          _________________________     
Diana Catherine Veloza Orjuela                                     María Fernanda Gaitán Alonso  
 

Estudiantes de Licenciatura en Educación Básica con Énfasis en Inglés 
Universidad Distrital Francisco José de Caldas 

 
________________________                                        __________________________  Yolanda SamacáVo. Bo. 

Coordinación académica  
Asesora de prácticas pedagógicas 
e investigativas UDFJC 
 
 
Yo _________________________ identificado con la CC No ______________ de 
__________ autorizo a mi hijo(a) _________________________ a participar en el proceso de investigación 

mencionado, siempre y cuando se cumpla lo anteriormente descrito. 
 
Firma del Padre, Madre o Acudiente                     Firma del estudiante  
________________________                                ________________________ 
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Appendix 10: Field Notes Format 

Field Notes Format  

Observer:  

Location:  

Grade:  

Date:  

Time:  

DESCRIPTION COMMENTS  
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Appendix 11: Sample of journal 

Journal # 11 

May 7th, 2014 

 

In this class we began a new topic (Clothes and weather), Diana was the head teacher and we 

designed three different activities to present the topic. The first one was to introduce the clothes 

vocabulary and its relationship with the weather, the second one was a song in which students 

must recognize and practice vocabulary and the third one was a collaborative task in which 

students had to dress four different characters with appropriate clothes according to the weather. 

This class was a little bit complicated because the discipline was terrible and students were rude  

 

during the class; however I think that in the academic aspect, they could acquire in a general way 

the vocabulary and the expressions about the topic. 

 

Regarding our pedagogical proposal, the last activity was designed according to it, in this case 

we formed eight groups of four students and each one had some pieces to build a big puzzle. 

Achieving this activity was difficult because they were disorganized and they did not pay 

attention because they talked a lot. Some of them were happy when received the material and 

participate actively but I believe that the general discipline of students interfered in the activity 

development.  
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In regards to our research project, although some students could work well most of them fought a 

lot, were rude with their classmates and others were indifferent and this made an uncomfortable 

environment to develop the activity. In general terms, I only saw two groups in which students 

pay attention and worked in a good way because they organized the way to work but in the other 

the fights among girls (that wanted to have all pieces) and boys (that wanted to participate) were 

present all the time and this affected in a big proportion the activity development. This fact 

showed me how the power relationships affect in a bad way the environment of the class and the 

implementation of collaborative work. 

 

As conclusion, this class was complicated in discipline but beyond this fact, we had the chance to 

collect data to answer our research question into the difficulties and problems from students‘ 

attitudes and behaviors. In addition, we have to pay attention to two new students because they  

 

have some learning problems and we have to take into account when we are teaching our class 

and evaluating learning process.  
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Appendix 12: Transcription during the Collaborative Work 

Date: … 

Collaborative Task: Building a human body and writing their parts. 

Context: Eight mixed groups  

 

GROUP 8 

Teacher: … 

“Carlos”: … 

“Liliana”: … 
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Appendix 13: Final Interview 

Proyecto de Investigación: How are gendered power relationships revealed among EFL first 

graders‘ collaborative work? 

Población: Estudiantes Colegio Técnico Palermo, grado primero (102) 

Fecha: … 

Encargadas: Diana Catherine Veloza Orjuela 20111165045 

María Fernanda Gaitán Alonso 20111165055 

1. ¿Te gusta desarrollar actividades en grupo dentro de las clases de inglés? 

 

Si…            No… ¿Por qué? 

2. ¿Con quién trabajas mejor con los niños o con las niñas? ¿Por qué? 

 

3. ¿Cuándo trabajas con niños y niñas, quienes asumen el control y/o organización  de la 

actividad? ¿Te gusta que ellos o ellas asuman el control? Si… o No. ¿por qué? 

4. ¿Qué te parece bueno y/o malo de trabajar con los niños en actividades de grupo? 

 

5. ¿Qué te parece bueno y/o malo de trabajar con los niñas en actividades de grupo? 

 

6. ¿Sientes que desde el inicio del año hasta ahora puedes desarrollar mejor o peor las 

actividades en grupo dentro de las clases de inglés? ¿Por qué? 

7. ¿Crees que dentro del trabajo en grupo hay un ambiente agradable con tus compañeros 

para desarrollar las actividades?  

 

Si…           No….  ¿Por qué? 
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