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CHAPTER I 

 Introduction  

 

This paper presents the description, development and results of an internship project at a 

primary school with first graders, aged between 5 and 7 years. It is focused on the use of 

kinesthetic activities to teach vocabulary in an English as a foreign language (EFL) class. 

Kinesthetic involves: body language, facial expressions, tactile and corporal movements, and 

children may gain such abilities from being exposed to learning by multiple sensory channels. As 

Axtell, 1998 claims: “The world is a giddy montage of vivid gestures – traffic police, street 

vendors’ expressway drivers, teachers, and children on play grounds, athletes, with their 

exuberant hugging and clenched fists, and high fives. People all over the world use their hands, 

heads, and bodies to communicate expressively.”  p. 2 

During observation of some classes in the institution, it was identified how using foreign 

language vocabulary implies a difficult task for students. The frequency of target language used 

in class was significantly low, due to the fact that learners did not remember the word they 

desired to mention, and consequently the use of vocabulary during class interactions was 

becoming a regardless process for learners causing lack of students’ participation.  

Learners who are exposed to foreign language vocabulary are expected to use it at least 

during class interactions, nevertheless students forget this and use different sources to make 

others understand what they mean, such as: the use of words from Spanish instead of English and 

the use of gestures. This situation was essentially the initial concern that addressed the 

implementation of our project, then it relies on the need to present students the target language’s 
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vocabulary using a different method so they might associate vocabulary to significant tasks, 

bringing up all learning styles and simultaneously contextualizing vocabulary as a possible mean 

to help learners remind common expressions and words and encourage them to participate 

actively in classes.  As regards, it is through the use of facial expressions and corporal 

movements that the whole language teaching strategy is integrated and subsequently applied 

during the intervention.   

However, several practical questions arise when dealing with learning styles due to the 

fact that every student is oriented by one of the sensory channels rather than from others, 

accordingly the activities will be integrated from the perspective of Visual Auditory and 

kinesthetic (VAK) learning style which may enhance not only tactile channel but also auditory 

and visual channel. 

All these reasons taken together brought the evidence of a necessity to apply a new 

strategy that facilitates students’ learning process, especially when the lexicon from the target 

language is presented, as a result students will be exposed to L2 by establishing a link between 

the word and the meaning through the use of visual, auditory and kinesthetic activities. Body 

language, facial expressions, actions, gestures are the sort of activities included. Then, the 

inquiry is set up around the purportedly advantages of articulating nonverbal activities within the 

verbal ones, as a tool to enlarge first grade students’ vocabulary. 

Music and Corporal movements also play an important role for language learning 

activities, highlighting the way in which body communicates and at the same time complements 

verbal communication; such strategy will be implemented in the search of new techniques for 
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teaching language, for instance we might consider “mimes”, as Liliane Bois-Simon (1978) 

asserts when stating that “mime is used mostly by the teacher who has a deliberate purpose in 

mind and wants the students to use a particular word or structure.” Pg. 64-67. This is then 

considered as a core element of the internship project being the innovation of the teaching 

strategy. The activities integrate a nonverbal pattern, not just as mnemonic resource, but as an 

integrative aspect within the communicative process. 

Additionally, the purpose of starting an internship project emerged from different 

problems students of the Undergraduate Language Teaching Program have seen across the time 

they have been studying in the university and during the practicum sessions in institutions. As a 

response to students’ needs as well as educational field issues, novice teachers lead the proposal 

of an internship project as a contribution to students from educational institutions, where not only 

children but citizens are growing up every day.  That is the reason to consider the internship as 

one of the most suitable projects to build up.  

The aim when opting for an internship to culminate our degree studies is no other than 

providing an initiative that help not only English learners in their process of acquiring a foreign 

language, but also English teachers in the use of more elaborated teaching techniques. 

Regarding the organization of this paper, it is divided into four main parts. The first one 

is devoted to all considerations that build up this project. The second one embraces the 

theoretical framework, consequently chapter three covers the methodological framework and 

general contributions to the curriculum and then the main body of the final report ends up with 

chapter four in which conclusions and further considerations are presented too. 
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Needs Analysis 

 

During one month observation of English classes in first grade different issues were 

identified, considering students usually take English classes two days per week, two hours per 

day each one of 45 minutes. Most of the classes occur within the traditional pattern: students 

arrived to class, then the teacher asked for the task assigned in the previous class to be checked or 

as generally, he decided to do a recap of the theme studied in the previous class then explained a 

new topic and assigned activities to be done as homework. Teacher tended to asses students 

learning once every two weeks through a quiz.  

 The teacher constantly made students repeat words emphasizing in pronunciation and 

working on “students’ vocabulary retention”, nevertheless students tended to forget those words 

and they just asked about the procedure to develop activities. Then it was evidenced how 

students made a minimal use vocabulary and frequently attempted to use their mother tongue, 

thus we decided to concentrate in vocabulary presentation and activities development during the 

intervention period of the internship. 

 In this vein, we conducted our observations with a designed form attached in Annex 

No.1 describing those moments of the class in which students interact and use target language. 

As well we observed nonverbal features evidenced from teacher-students interaction during the 

whole class with the aim of generating the most suitable activities for the learners. Describing 

what happened in every single category a total of eight samples were taken to state the needs 

analysis Annex No.2. 
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When reviewing all the information gathered in the journals, it was identified how 

during the course, the majority of students did not remember vocabulary and there was minimal 

association of new words with previous ones, which evidences the necessity of implementing a 

different teaching strategy, as Ausubel (1967) claims: “Learners seek to make sense of their 

surroundings by integrating new knowledge with that which they have already learned” 

accordingly the project elements were being integrated to this.   

Regarding teacher explanations, the use of target language was about a half percent, the 

teacher used some words to explain and simultaneously translate the words so children did it as 

well. Then we inquired about the possibility of integrating a new element to the class leading out 

students to an advance interaction, to further describe how it operates in the group.   

Nonverbal activities associated with vocabulary teaching were that new element we 

decided to take advantage of, considering communicative process involves verbal and nonverbal 

elements which are used not only for retention purposes but also as a medium to convey 

meaning.  

Another relevant aspect was students’ behavior during classes. There were some 

difficulties when working with children. Due to the type of activities, students regularly got 

disorganized and made a lot of noise when they were asked to complete activities by themselves, 

as well when teacher made questions about the class content, most of them kept in silence.  

The type of pedagogy implemented at the institution is set around the Constructivism 

model, which aims at building up knowledge through the use of students’ experiences and ideas 

being based on learners’ interaction guiding the development of students’ abilities, however 

when observing classes there was a considerable difference between class development and 
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foundation of pedagogy stated by the institution. This situation leads to consider what type of 

pedagogy is clearly implemented in the institution and how we can address this to achieve 

constructivism principles in the class.   

  In regards to students lexis, it was essentially evidenced how students requires to gain 

more vocabulary and enhance retention process. In this vein, students have to be truly engaged in 

class activities, learning vocabulary through association with sensory channels which is 

fundamentally requested when interacting with others.  

 Justification 

 

Internship project is set up as a social practicum for a cooperative work between two 

institutions, in which novice teachers develop tasks concerning language teaching and pedagogy. 

This project stands as a cooperative agreement, because it deals with professional 

growing of pre-service teachers and pedagogical contributions to an educational institution. The 

Institutional Project of this school is focused on values, affective learning and constructivism 

approach. Accordingly, the themes for the syllabus intervention were particularly selected in the 

search of rehearsing all perception channels to learn a foreign language. 

Listening and speaking are the first skills learners should practice as the authors Bueno, 

Madrid and McLaren stated (2006): “Listening is important for speaking because it establishes 

the good basis for successful communicative exchanges” and those are some of the strongly 

related skills when using kinesthetic activities. Hence, the present project might not only imply a 

direct benefit on the establishment of a syllabus but also on students’ language learning process 

and teaching strategies. Most of the teachers point out the difficulties to work with children and 
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keep on searching strategies for an appropriate input. One of the most difficult aspects is early 

aged learners response to activities that might stimuli them or might not, and it becomes either 

difficult when the teacher does not find an appropriate strategy since it makes classroom 

management more demanding. Then, the purpose is to create an environment in which all 

participants have the opportunity to learn and explore exploring their perception channels in a 

variety of activities.  

The methodology emphasizes on “body as a learning instrument” and its approach given 

for language teaching purposes, leading innovate activities to be used with young learners and 

providing opportunities for the development of all learning styles through the use of VAK, 

sensory channels which rehearse every student learning style and consequently learners might 

feel encouraged to take active part in classes.  

Nevertheless, not all has been said about corporal activities used in English classes, 

because during and after the implementation of the project, the results will reveal elements such 

as the effectiveness of the strategy and changes to be embedded in order to enhance the strategy, 

work on the techniques and lead purposes for further pedagogical intervention and research 

projects. 
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Objectives 

 

The objectives of the internship project were stated according to the difficulties exposed 

in the needs analysis. Those are the following: 

General Objective: 

◎ Implement kinesthetic activities for vocabulary learning, encouraging 

students’ participation. 

 Analyzing the institution needs in regards to first graders’ classes of english, this 

objective indicates that the activities have integrated ‘kinesthetic perception channel’ as a tool to 

teach vocabulary. Kinesthetic activities have several practical uses such as: mnemonics, physical 

representations of a word or a particular situation in a determined place. 

Specific Objectives:  

◎ Design activities for vocabulary learning by employing nonverbal features 

in communication process 

◎ Describe how students ‘vocabulary learning occurs when using kinesthetic 

activities along with VAK styles. 

◎ Analyze how kinesthetic activities might encourage students’ active 

participation in activities. 

 

As a basis of the project, the selected theory unveils the aim of the project and in 

effect all the implementation.  Ensuing, the analysis of the theory is presented in the 

following chapter, evidencing the main constructs widely explored in language learning 

strategies. 
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CHAPTER II 

Literature Review 

 

The theoretical foundations that address the present project are all directed to enrich the 

main purpose of the intervention and provide reliability to it:  

Kinesthetic activities  

 

Among all sensory channels, there is one children are oriented the most, as R. Dunn, K. 

Dunn and J. Perrin (2010) claim: “Many young children appear to be essentially tactual or 

kinesthetic learners” p.113, students learn by moving and experiment with others as a means to 

engage from their experiences and achieve high levels of retention. According to Rita Dunn 

(2009): “new knowledge or understanding is acquired through kinesthetic learning with the 

association of the learner's body movement”. This movement is done to gain new knowledge or 

extending existing knowledge”, hence students are more likely to gain and retain content 

presented in classes when they associate words to movements and interactions they deal with in 

every single activity they perform. 

Accordingly, the kinesthetic intelligence embraces part of what all learners possess 

within their abilities and should be fostered by teachers. This is the kinesic behavior and 

according to Kellerman S. (1992), who points out this key term. The kinesic behavior of the 

speaker could be helpful for the listener to recognize the components of the incoming messages 

and to provide the input appropriately, such task allows learners to understand their interlocutor 

and additionally feel confident perceiving what others are transmitting.  
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Kellerman (1992) defines, as well, kinesic behavior as “all movements of the body, both 

muscular and skeletal” (p. 240). Performing actions students exercise and maintain concentrated 

on what they are doing while developing skill such as: hand-eye coordination and dexterity. Both 

Kellerman (1992) and Brown (1995) describe how a speaker’s body movement and stressed 

syllables are linked. These movements are helpful for the listener because stress often coincides 

with items that are semantically significant, providing new information. Even without being able 

to hear the words, an observer can visually see where the stressed syllables occur. In a stress-

based language like English, this kinesic behavior aids the learner’s recognition, and storage in 

short term memory (STM). 

 Von Raffler E. (1988) argues that kinesics behavior plays another important role in L2 

listening comprehension. She asserts that kinesic behavior is an additional way in which 

language is redundant, in that gestures, facial expressions, and the visible stress patterns of the 

speaker serve to reinforce the linguistic message. It is how kinesic provides learners another 

benefit, for instance beginners who are learning a foreign language have difficulties to interact 

using target language, mostly when they do not understand what the interlocutor is attempting to 

say. Thus learning to identify and use extra elements in communication such as the nonverbal 

clues seems to be a prospective benefit for learners.  

Additionally Ekman and Friesen (1969) identified five types of gestures: “emblems” 

which corresponds to the direct replacements of words, “illustrators” to give a demonstration of 

what is being said, “affect displays” which refers to those particular gestures to express emotions, 

“regulators” to support the flow of a conversation and “adaptors” defined as ”self/oriented 
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tension relievers and other forms. Then nonverbal features matter to provide an entire meaning to 

any conversation.  

When the risk of mistaking while speaking and consequently hearing misrepresentations 

becomes greater, gestures and other kinesic behavior increase, Von Raffler-E. (1988) concludes 

that “Communication is multi-channeled and, to reduce language to the sole channel of 

verbalization is not communicating in full” (p. 229). Then Raffler and Engel assert how learners’ 

perception should enroll all sensory channels. 

Teacher as well should work with nonverbal language, making their body language 

welcoming to questions. Without staying in front of the class. Getting up, moving around. 

Walking over to a student who raises a hand.  

Recently, multi-disciplinary learning has become the trend in education, allowing 

students to make connections between seemingly disparate subjects. Kinesthetic learning takes 

this model to the next level by connecting the different ways in which we learn, and this process 

enables a more effective understanding and retention of information. 

The choreographer McGregor (2012) points out the beautifulness of representations in 

regards to vivid mental pictures through physical thinking, body movements as an interpretation 

of real life vivid context. 

McGregor(2012) states how creativity fosters cognitive processes to make up channels 

to communicate what is scheming in mind, by developing kinesthetic intelligence we may realize 

how the representations of a letter, even a word or a phrase are not the same for everyone, which 

finally means there are several versions of, what he stated as physical thinking. 
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McGregor (2012) exposes his point of view stating that “there are very much in mind as 

well as in body”, to reflect creative processes which are on mind waiting to be explored. 

According to this choreographer, from pure perceptions subject locates his own body in space 

and is able to make choices about how to represent a specific idea.  

For this choreographer, the process “imagination and representation” involves firstly to 

take information and interpret it, secondly, an appropriate use of information to finally generate 

movements concerning the information gathered. In order to demonstrate this, McGregor 

indicates three physical thinking versions:   

1. Body transfer, a phenomenon presented when describing something 

physically according to what is received or perceived. It was exemplified with the 

representation of the letter T, making body movements, specifically translating ideas into 

movements, “from one body to another”. 

2. Working with physical extensions, demonstrating bodies as architectural 

patterns and how small units are presented to build up a full object.  

3. Task based method presented when a subject has the decision to make 

desired movements by himself. 

Finally this choreographer concludes suggesting we should misbehave beautifully more 

often, linking this to all his ideas exposed above. It could be said our body should articulate 

movements simultaneously to what we build up on our minds, making use of the space, as well 

as thinking about the possibilities to represent a letter, a word or a phrase. 

Mr. McGregor states as well that a subject who is physically describing a concept is 

involved in a direct transformation of energy, if an individual express several meanings just by 
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using body language, just imagine if a desired idea or concept is performed, more likely, such 

expression would be greatly significant and unforgettable for whom is performing it, as well as 

for whom is interpreting this. 

Fascinatingly, there was a research conducted by J. M. Reid (1987) who discovered 

Tactile/Kinesthetic as the first choice among English Language Learners for the language 

lessons. This points out how significant it is to request and incorporate more physical and 

pragmatic fundamentals into English lessons.  

Students should recognize body as an important tool to learn, and teacher should 

integrate techniques along with learning styles, as McGregor asserts when stating that physical 

representation about an idea is not the same for everyone due to the cognitive process that arises 

on mind. Teachers as choreographers should have a “deliberative purpose” in mind when 

performing a word or concept to the students and want learners to perform this as Bois-Simon L. 

(1978) states on his book: The Use of Dramatic Techniques in the Teaching of English as a 

Foreign Language aiming to boost student’s meaningful learning. 

Then, the project demonstrates teachers’ inquiry about the effectiveness of guiding such 

kind of performance in an EFL class, and collectively, develop a kinesthetic learning style 

integrated with visual and auditory channels. We all might represent differently a term according 

to our experiences, consequently, one might represent a dog by sticking out my tongue and 

bending the hands pointing down, and another person would do the same but trying to simulate 

dog’s eyes with hands; as a result the pattern varies from one person to another, there should be a 

particularity. Accordingly, McGregor presentation would be stronger if he would have included 
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additional information regarding experiences and their influence on physical thinking and 

representations. 

Kinesthetic Intelligence is developed since early ages. For instance, if concepts come up 

on our mind in a significant way it would be easy to retain them, and what is even better 

categorize and generate new ideas, as the choreographer the cycle should start by taking 

information from the context then using it and conclude with generation of something new about 

the information obtained, in the search of developing the imagination and creativity. 

Not only words, but phrases are ideas that everyone builds up on mind and is able to 

interpret. However, when it is from a foreign language, the representation an individual makes up 

is contrarily from the one he might have when he hears the same word on his native language, a 

common phenomenon that deserves to be investigated. 

Another important theory that could not be dismissed is the Multiple Intelligences (MI), 

which is strongly linked to kinesthetic intelligence; it is Howard G. (1993) who lays foundation 

of multiple intelligences theory which states how body movement, performing actions and 

physical control are special tasks of students who are oriented for this particular type of 

intelligence.  Gardner (1995) states as the cores of bodily intelligence, the control of one’s bodily 

motions and capacity to handle objects skillfully and emphasizes the strong relation that should 

remain between the mental and the physical factors.  

Generally students perceive the world by using multiple sensory channels and take 

information perceived to construct perspectives of the world by interacting with others. Luz 

Marlen Duran (2006) whose work sets around students’ perception channels for foreign language 

learning, emphasizes on the body motion development as an essential requirement to learn a 
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foreign language, generating a great stimuli for brain activity. When a student is exposed to 

foreign language, learning abilities are enhanced such as attention span and representational 

systems. 

Verbal and nonverbal codes work together as restated by Ekman and Friesen (1969) 

who set up a relationship between these:  

Repetition: V and NV saying the same. E.g. say no, shaking head. 

Substitution: NV takes place of V. E.g. high five to express congrats. 

Complementation: NV adds sense to V. E.g. smiling while looking into husband’s 

eyes and saying "I love you". 

Contradiction: V and NV are contrary. E.g. Sarcastic, saying "I'm not mad" while 

looking away and making an irritably face. 

Emphasis: NV indicate what V express. E.g. hand gesture pointing something 

emphasizing urgency of a dangerous situation. 

 Specifically Ekman and Friesen (1969) stated five categories of kinesic behavior to 

indicate the wide variety of elements express through nonverbal codes. 

Emblems: Direct replacements for words. 

Illustrators: Shaping what is being said. 

Affect displays: Shows of emotion. 

Regulators: For controlling the flow of conversation. 

Adaptors: Self-oriented tension relievers and other forms.   
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Considering that after early aged learners’ motion is mature, they gain knowledge in 

enormous speeds, the use of sensory-motor activities will be then, the trigger of language 

learning activities implemented in this project, because in the stage students are, they can do 

much more than they can mention. However body motion cannot be implemented as an isolated 

factor. Purportedly it requests the integration of the whole perception channels, kinesthetic 

auditory and visual. Thus the following construct as a holistic concept:  

VAK visual auditory and kinesthetic Learning Styles 

 

In general there are classes in which learners possess a diversity of learning styles, some 

students gain information and acquire knowledge by developing the skill they are keen on, such 

diversity of learning styles means a challenge for teacher- researcher who is constantly 

implementing teaching methodologies aiming at students learning of a settled topic or verbal 

tense.  

Consequently, in terms of nonverbal communication it is possible to refer at VAK 

approach (visual, auditory and kinesthetic) as an integrative approach that supports one of the 

projects main concerns which is to what extend these elements are effective for students learning 

process.  

According to Professor Fleming’s theory (2001) which points out VAK term each 

learner has several preferences just for one learning style. Nonetheless, learner evidences good 

but less effective abilities for other learning styles, as it is observed on Table No 1 regarding 

students’ particular learning style and preferences for each one: 
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Table 1. Learning styles preferences.it refers to the most suitable activities for every single 

learning style.                     

 

  Every single learner is oriented by the learning preferences, accordingly a learner 

perceives attractive activities as “the most suitable activities” and presumably will take an active 

part on those. According to this, the challenge for teachers is to create activities integrating all of 

the students’ preferences. As well it is relevant to comprehend that rather than being a learning 

style it is the way in which the input is perceived by students.  

For instance, learning a choreography might outfit kinesthetic learners, however a 

student with different preferences would learn with the same effectiveness taking into account all 

factors that integrate a choreography, such as music for those whose preference is specifically the 

auditory channel, and visual for those who see the choreography path and attempt to imitate the 

movements or simply memorize better the steps of the choreography.  

In this vein, we can state how “learners are unique” as stated by Richards & Rodgers 

(2001) and acquire knowledge by experimenting using all abilities they have. As it is perceived, 

“every person’s learning style is either or a combination of auditory, visual, or kinesthetic 

(tactile) in terms of the way he or she learns best. No particular style is better than the others; it is 

all about what works best for the individual.” It reveals the importance of integrating a holistic 
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class to develop language skills taking advantage of preferences styles and cooperative class 

work among learners.  

Neil D Fleming (1995) states that if a learner knows his preferred style for learning, he 

will develop a method for taking in information and what is even better if the teacher identifies 

student preferences his methods of presentation will be more effective. 

Teaching vocabulary  

 

Adapting teaching vocabulary to the context constrains a challenge for language 

teachers due to multiple factors this process involves: retention, definition and association as well 

as the use of the words and expression concerning specifically to pragmatics. For instance, 

Steven Stahl (2005) points out how “Vocabulary knowledge is knowledge; the knowledge of a 

word not only implies a definition, but also implies how that word fits into the world.” How we 

make a representation of a word and later use this, which is directly influenced by the way in 

which we acquire knowledge of vocabulary and consequently remember and use it in context.  

Teaching techniques used to present unknown vocabulary should accomplish certain 

characteristics to be truly effective, it is when teachers should inquiry how meaningful these are 

for students, as Wallace (1988) claims: “Words may be learnt or taught because they are seen to 

be of special relevance to particular situations in which the learner finds himself, or might find 

himself” a concrete example of this takes place when learners make use of body language as a 

learning strategy, associating meaning of words with nonverbal features for both, input and 

output messages to finally convert it into a language learning strategy.  
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Kinesthetic activities work as well, for intuitively precise thoughts, instead of mentally 

translating each sentence before saying this. Thus it is a great advantage for language learners, 

because communication process goes one step ahead when learners are able to gain words 

meaning faster within the communication aspects avoiding traditional language learning 

methods.  

Learning vocabulary, perhaps is not an isolated process when learning a language, 

however it is true that no matter how well students learn grammar, no matter how successfully 

the sounds of L2 are mastered, without words to express a wide range of meaning, 

communication in L2 cannot just happen in any meaningful way McCarthy (1990). 

All learners preferences are considered when gaining knowledge about a concept, for 

instance the age, the prior knowledge and mainly the cognitive and learning style, and according 

to this the class environment is set up and there are certain strategies that fit better for a class, 

according to Cohen (1995) there are two types of strategies, “the language learning strategies” 

and “the language use strategies”,  for the first one we might consider process such as 

remembering a word  meanwhile for the second one we might consider the process of 

communicating in a second language. Using body language to associate meaning of words as 

well as their use, is then, consider a “language use strategy”, because the main goal when 

adopting nonverbal language for EFL learning purposes is no other than vocabulary learning.  

Class environment is set up around many elements:  type of activities, classroom 

arrangement, teaching methodology, educational approaches and learning strategies among 

others, which implies a variety of options for teacher. Students gain knowledge when interacting 

with their immediate environment thus they may feel encourage to participate or not.  
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Students’ engagement in activities highly defines class flow and the way students 

interact on it. There are several definitions for student engagement concepts, one of the most 

solid definitions is the one that defines participation as the student willingness, need, desire and 

compulsion to participate in and be successful in the learning process promoting higher level 

thinking for enduring understanding’ 2. 

Unwilling students to participate in class are essentially affected by many factors. As  

Bergquist, W.H. and Phillips, S.R. (1975): 

I. Factors which contribute to one-way communication on the part of the instructor. 

II. Certain student learning styles which avoid involvement.  

III. The lack of specific classroom structures which encourage participation. (pp. 114.) 

Simultaneously one-way communication implies learners take a passive role and teacher has the 

only word. Respectively, teacher provides information and learners receive it. Students’ 

participation is then limited, making a passive class environment. When class involved one way 

communication learners may start to feel apathy, may get frustrated and could feel fear to 

perform in class and fail. As well, there could be dependence from students who expect all the 

information will be provided by the teacher.  

Variety of learning styles in the class influence as well students’ engagement. Students 

tend to attend better to the type of activities they enjoy the most which are essentially oriented to 

a specific learning style, being any auditory, visual kinesthetic, all of them take place in any 

moment of lesson development. However, if students do not meet opportunities to approach their 

learning style, they would not likely pay attention in classes.  
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 Displaying a great amount of detailed knowledge is common to mistake in language 

classes but it may interfere negatively in EFL learning process, since a large quantity of 

information provided at once may produce confused and bored students.   

In an effort to encourage students’ participation and based on learner-centered approach, 

we consider potential factors that may stimulate students to participate and get involved in class, 

such as: classroom arrangement and students’ collaborative work in small groups or peer 

working. According to Bergquist W.H. and Phillips S.R. (1975) students’ approach for classes 

defines their learning styles which might allow class engagement or might not. Those learning 

styles are as follow: 

  

Table N.2 Student´ learning styles in regards to class involvement. 

Note. Adapted from Bergquist W.H. and Phillips S.R. (1975) 
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The challenge for the teacher is to transform students’ attitudes towards EFL vocabulary 

learning, converting students from avoidant to collaborative, from competitive to participant and 

from dependent to independent and finally transforming from negative to positive behavior. 

To continue with, in the next chapter the methodology is widely described considering the 

theoretical foundations presented above.  As well it will evidenced the overall aim of our study. 
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CHAPTER III 

 

Methodological Framework 

  

The commitment of the present project with the educational community is to provide a 

purpose on how to develop an engaging class for first grade students; taking into account 

learning styles and students preferences, in order to create first a sense of knowing oneself and 

therefore to know each other in class interaction to promote students’ involvement in the class, 

consequently in the society.  

Theoretical foundation 

 

The pedagogical intervention involves methods and approaches for language teaching and 

learning process, all of them necessarily related to education as exposed below:  

 

Figure N.1 Theories of: Education, language and learning. 
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As it is observed in the figure, the intervention submits a deeper view in terms of class 

development and what this covers. The current project implies different learning styles, focused 

on visual, auditory and kinesthetic activities taking into consideration Total Physical Response 

(TPR), theory stated by James Asher which suggests how an individual faces a new language by 

first developing a basic comprehension before producing the language, which makes the 

individual create a physical response to verbal commands.  

As it was previously mentioned, students’ likes and preferences will be taken into 

account to develop the pedagogical purpose, and this has to do with their different learning 

styles. So, as it is considered as one of the contemporary theories of language to present foreign 

language, Neil Fleming's model, Visual, Auditory and Kinesthetic (VAK), lets the teacher create 

or adapt different material depending on students’ learning styles; since this model states that 

every person learns by a combination of auditory, visual or kinesthetic exposes, however none of 

them is better than the other, it depends just on the individual learning preference. This 

pedagogical intervention is focused on kinesthetic activities but those have to be attached to other 

kind of activities, giving a support through the enforcement of visual and auditory activities to 

make the learning process meaningful for all students in the EFL environment. 

To develop VAK activities, it is necessary to help students know each other, thus while 

change begins within the student, it does not occur in isolation, consequently it only occurs in 

relation with others’ psychological development, in other words they can integrate their skills to 

produce a cooperative work. According to that, the EFL class will have a cooperative 

environment where students learn from the interaction with others, putting into practice different 

kind of activities which help their learning process, allowing them to show an active interaction. 

https://en.wikipedia.org/wiki/Neil_Fleming
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This starts from the point that Ashley Montagu (1965) sets “…without the cooperation of its 

members society cannot survive, and the society of man has survived because the 

cooperativeness of its members made survival possible.”  

Taking into account the ideas presented before, while students learn the language by the 

interaction with others, they are also learning to know themselves through the processes of 

learning and communication, consequently students may be engage more often in class 

interactions so they will start developing a role or an attitude toward the class and then, society. 

So, this idea supports John Dewey´s claim (1899) setting that it is important students develop 

knowledge and social skills that could be used in and outside the classroom.   

However, cooperative learning has different types and the most accurate for this project 

is the formal one (Johnson, Johnson, & Holubec, 2008), due to it follows a process where the 

teacher gives or explains a general instruction and students follow it together, afterwards teacher 

monitors, assesses and gives feedback, everything in just one session.  

In the search of the most suitable method to teach vocabulary and enhance students’ 

learning process, during this project the students are conceived as the centered of the class. Due 

to during the observation in the institution it was possible to identify how the role of students was 

subordinated by the teacher’s authority, to modify such situation the purpose is to give the 

students the deserved importance so that they can easily take active part in “teacher-student” 

interactions; since their knowledge, what they learn during their passing through the school, is 

what teachers need to be worried about. Children learn values at home which are taught by their 

parents, however teachers are the ones who support and make those values stronger that is why 
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teachers are so important in the society, and the teaching of their knowledge and experiences 

have to be meaningful.  

Innovation 

 

Thanks to human sensory representational systems, early aged-students primarily experience 

and respond to the world as they develop sensory awareness. Neurolinguistic programming 

(NLP) techniques used for language classes, mostly strengthen student’s behavior, vocabulary 

and cognitive processes.  

Organize ideas and develop all of them in a timely manner are part of students’ behavior 

to successfully achieve a task. The use of language, the words selected as well as vocabulary 

storage comprehend a coordinated group of elements for speech enhancements. Finally, the use 

of senses contribute to explore, understand and analyze phenomena in the world.  NLP is then 

considered as a holistic technique that properly use as a language teaching strategy might become 

a potential tool. 

Among all types of NLP techniques, VAK stands for visual, auditory and kinesthetic, 

the primary representational systems which are the dominating senses at the moment of 

processing ideas in mind. Bandler and Grinder assert VAK sensory channels serve to the 

development of a simple task as by understanding a phrase we might evoke an image (visual) a 

sound (auditory), a particular movement or corporal expression (kinesthetic) or either the three of 

them. 

It was born in 1970s, this technique has been applied in language courses, despite the 

high criticism toward this. The evident attention it has provided to learning styles has made VAK 
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an approach merely to study and apply. Learning channels that involved perception are the most 

studied and have been redefined for so many authors, as an example Barb and Milone (1980) set 

the term “modality strength” to emphasize in the sensory channels students use in whatever way 

information is presented instead of focusing in their preferences.   

Grinder and Bandler (1976) asserts that “people who are most effective are the ones who 

have a map of the world that allows them to perceive the greatest number of available choices 

and perspectives”.   Additionally they state how “excellence comes from having many choices, 

while wisdom comes from having multiple perspectives”.  Thus we decided to integrate such 

element for English language teaching.  

Contextualization  

 

Liceo Pedagógico Catherblanc is an institution devoted to provide classes in preschool, 

primary, and secondary school, furthermore it is well known in the area because it fosters values 

in order to build and affective learning and develop a commercial vision, starting by the setting 

of some human, moral, and ethical principles aiming at creating model roles in the community. 

This is in regards to the institutional project, which is close related to the objective of this 

internship project.  

Taking into account the approach of the school which is to educate students with values, 

the presented internship project sets a purpose with a variety of activities focused on different 

ways to create or generate awareness of the importance of working values, using the exposure to 

new vocabulary which has to do with students’ personal knowledge, the interaction among them 

and the class environment. Accordingly, the development of the internship purpose will 
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encompass kinesthetic activities using nonverbal communication along with the support of some 

visual and auditory activities.  

To develop the consciousness about values in life, it is necessary to start from the 

individuals which are starting their educational preparation, so this project is conducted with first 

graders from 5 to 7 years old in an EFL class.  

According to the previous contextualization, next you will find the description of this 

pedagogical intervention which provides an interesting and creative idea to confront the 

problems identified.   

Pedagogical/instructional objectives 

 

For the pedagogical intervention novice teachers set up instructional objectives which 

involve cognitive, affective and psychomotor categories from Bloom’s taxonomy (1956): 

 Arrange English syllabus of the institution for students to explore their learning 

styles.  

 Apply language teaching strategies integrated with kinesthetic activities for 

students to participate actively. 

 Acknowledge verbal and nonverbal features in English class for students to 

communicate ideas successfully. 

 Foster the ideal of knowing oneself to interact with others recognizing body as a 

learning tool. 

 Employ visual auditory and kinesthetic channels to categorize words from 

vocabulary storage.  
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Implementation 

 

The pedagogical intervention in first grade from Liceo Pedagógico Catherblanc  

contributes on teaching new vocabulary related to the knowledge about the importance of 

students’ bodies as tool of communication stated by Patel, Dipika S, (2014), as well as the 

significance to keep appropriate relationships with others, and comprehension of the magnitude 

to develop and boost values, all these through kinesthetic activities supported by auditory and 

visual ones in order to secure a better understanding of English language by all the students from 

the EFL class.  

Such project required a period of observation of about one month, afterwards the 

planning period was made up for two weeks and the pedagogical intervention of the internship 

project indeed lasted from the last week of March to the third week of June. Finally, a period of 

about one month was set up to organize results and gathered information. (pg. 35) 

As it was mentioned before, according to the institution syllabus, during the pedagogical 

intervention the topics to develop are: body parts, greetings, family relationship, all these topics 

with subtopics related to each one. 

Kinesthetic activities are the means of this project, through this, we will introduce new 

vocabulary to the students, therefore the model Presentation, Practice and Production (PPP) as 

lesson plan will be used to develop the classes. Each class will have the implementation of 

kinesthetic activities supported by either visual or auditory aids to present different topics, as 

well as to let them practice and finally make easier students production.  
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From the point of using Social Constructivism as approach, according to Reznitskaya 

and Anderson (2007), increasing students’ opportunity to talk with one another and discuss their 

ideas, increases their ability to support their thinking, develop reasoning skills, and to argue their 

opinions persuasively and respectfully. Thereby, this approach will work as the most affordable 

environment to make students feel comfortable and free to express their ideas. 

Aids as power point presentations, flashcards, tape recorders, and didactic cubes are the 

materials to support activities like role plays, mimics and games which require use of the body to 

develop kinesthetic activities. These kinds of aids and activities are guided by the teachers who 

will present the instruction by giving an example with one or some students to make easier the 

understanding of the activity.  

In regard to the just said, students will assimilate the new vocabulary through the 

different activities they will be faced to, in order to establish the bases to create an affective 

environment by developing the knowledge about themselves and the importance of interacting 

with others. 

Assessment 

 

Based on the different assessment types for language learners, and throughout the 

execution of this internship project, it is going to be used some of these ones. First, it will be used 

the diagnostic type which is supported by a proficiency test in order to establish a starting point 

according to the level shown afterwards. Taking into account the level that the test provides, a 

variety of activities will be set up not only to let students participate, but also to assess their 

process and/or progress.  
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The way in which this project will assess the process of the students is by monitoring 

and using diagnostics to evaluate the dimensions mentioned before. All what the students do 

during the classes will be evaluated and the process will be given to them, in order to motivate 

them and make stronger their abilities; although the aspects to correct will be presented to each 

student in a careful way to make them improve their weaknesses.  

The description before is related to the formative assessment which is focused on 

processes and products, thus it is used during all the classroom activities in which teachers often 

provide an immediate feedback, and activities such as pieces of homework or progress and 

achievement tests. The use of an immediate feedback helps students understand the mistake and 

teachers allow them to continue participating and demonstrate their understanding. This 

assessment will be reinforced by initial assessment which is commonly used in almost all classes 

to assess the knowledge students gained in previous sessions and specifically relate it to the 

vocabulary studied before. It also works as warm up activities which do not need to be graded.  

It will be established a final presentation where each student has participation, those 

could be role plays and musicals depending on the English level students acquired during the 

period of implementation of the internship project. Those presentations will be linked to the 

mission of the Institution related to the improvement of a consciousness about the importance of 

values in life, since the presentations will have as topic the family members, the ones students 

will have seen in classes and the significance of well relationships.  

It is also important the intervention of parents and teachers to promote the development 

of the students’ talents. Without parents and teachers there is not detection of potential abilities 

and without mediation there is not development in the learning process of students. The relation 
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parents-teachers has to be evidenced during the pedagogical intervention, thus they will be 

informed of the process and progress of their children in the English class, in that way they will 

support the role of the teacher in the classroom and children will be monitored at home by their 

parents.   

Ethical issues 

 

In regards to ethical issues and due to the importance of getting every single planned 

activity approved by the school, we decided to create a letter explaining the reason of the project, 

the labor of the university students who lead the pedagogical intervention in the institution  

during the necessary period of time, its objectives, and the population in which the study will be 

conducted, which was answered by means of a letter accepting the internship project, signed by 

the principal of the institution; to review this letter see Annex N.3.  

As it was mentioned before, the relation parents-teachers is very important, therefore a 

letter was sent to first graders’ parents in order to communicate the implementation of the 

pedagogical intervention Annex N.4. As the institution and parents are taken into account, 

university has an important role to develop this internship project, consequently it is attached in 

Annex N.5 the cooperation agreement with the university where each requirement to start with 

an internship project is stated. 

Teachers’ role 

 

A teacher develops multiple roles, for example a teacher has the listener and the 

performer role; he will be opened to his students’ questions or doubts and will answer them in a 
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polite manner , speaking in the clearest way, in order to students do not feel restrained by the 

attitude of their classmates or the same teacher. Although the target grade of this project is a 

beginner level and it is not necessary a technical language, it is mandatory teachers use an 

appropriate language and have knowledge about the topics presented, in order to make students 

feel comfortable about asking and allow teachers avoid the lack of confidence about a topic. 

Thus teachers always have to be prepared to possible questions, no matter what the topic is, in 

that way teachers answer them and give confidence to their students.  

Teachers have to be as creative as possible because their students are in an age they get 

distracted easily, so it is necessary for teachers to have a variety of activities to maintain students 

focus on the topic, moreover their classes will become interesting and students will enjoy the 

most. Additionally, teachers’ criteria of choosing the best class material has to be based on 

students likes and the ease they can access and handle it considering visual, auditory and 

kinesthetic channels. 

 Also, it is important the way teachers evaluate the process and the final tasks, giving to 

the students a personal feedback to strength their abilities and help them with the aspects they 

have to improve. Students’ parents have an important role here, since they will be informed about 

their children process in the English class, in order to support children at home and get a better 

result in the classroom.  

Students’ Role 

 

As well as teachers, students are very important during the implementation of this 

pedagogical intervention, because they are the aim of this project. As it was previously said, what 
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teachers must be worried about is the knowledge students get during the class, so teacher’s role is 

very linked to student’s role. First of all, the role of students has to be active, so this involves 

constant participation by them, which facilitates the process of evaluation given by the teachers, 

since he can monitor them by their questions and the notes made in the class.  

Students also have to feel free to ask and express their own ideas about a subject, not 

only to their teacher but also to their peers, thus the cooperative learning and the confidence 

given by teachers are evidenced. With this freedom, students are able to interact with others, in 

order to construct their own view of world, using as media the language. Moreover, students 

have to take information, instructions, and examples given by teachers and coordinate the tasks 

by themselves, creating a sense of responsibility and cooperative learning. Such responsibility 

helps students monitor and evidence their weaknesses in the topics or simply reconstruct the 

understanding they supposed to have about an instruction, in that way they will execute it in a 

better or easy way for them. Students will develop a sense of self control, in other words, they 

have to be focused in their tasks when they are working individually and do not get distracted by 

things that surround them, besides they must develop a sense of companionship with their 

classmates when they are working in pairs; they must have the difference between working alone 

and working with others clear, depending on the instruction given by teachers.  
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The role of materials 

 

Finally, the role of materials is also important in the advancement of an EFL class, since 

all roles together complement each other for the development of an efficient and holistic class. 

First, it is necessary to study the population to create or adapt material depending on their likes, 

ages, and English level. Considering that this project requires VAK (visual, auditory and 

kinesthetic) activities, it is essential their implementation in an integrating and interactive way 

taking into account all learning styles.  

Materials that are big and colorful  really striking for kids, so with the use of some toys 

is expected to provide the opportunity to all of them of touching them, in order to create an 

interesting environment and students feel integrated.  

Music can work as a relaxing tool when teachers are starting a class, moreover it can 

work also during the development of any topic. In regards to sensorimotor learning stated by 

Piaget, physical activity is transformed into characteristic mental symbols, so the use of songs 

which require movements that are more significant for children and they can internalize better 

the words used in the songs. Some images may be used to support songs understanding, 

according to the topics or the lyrics of the songs, in that way students make a relation between 

the image and the song lyrics.  

All those activities can be developed by teachers but they must have a very good 

classroom management and divide appropriately the time required for each activity. It is also 

important to teach students the sense of respect for other things, in that way students can take 

care of the material and they can enjoy better if the material is in good conditions, which has a 
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relevant significance due to it is one of the main purposes of the school and also of this 

pedagogical intervention.  

Taking into account the last said, the material students will touch must be resistant, in 

that way the material lasts more and students do not feel uncomfortable if they touch it and it just 

does not work as well as expected.  

To conclude with the different stages of the methodological framework, the idea of 

creating this project emerges from our wish of contributing to a sort of teaching methodologies 

with a deeper insight of pedagogical matters, taking school classes as the first step of this 

process. It is necessary to give the deserved importance to the education in our country, taking 

into account all the knowledge gained during the process of becoming teachers. The presented 

project considers presenting other styles to teach, as well as the success in the students’ learning 

process. What this project lets to the educational community of the institution, is the beginning of 

a big contribution to the entire society in terms of education.   
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Working plan including schedule. 

 

The following table contains an internship work plan overview and schedule calendar 

assistant teachers intend to follow. The period times are indicated by square forms: 

 

 

Internship Stages Description 

 

The following figure provides an explanation of the internship stages goals, time for activities, 

including first grade English classes and supporting leader of English subject in planning session 

for other courses. The Institution schedule is from 7: 00 am to 2:30 pm.
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Table N.4 Internship Stages Description 

Note: * school supporting time refers to activities such as topics explanations in some other primary 

school courses and design of materials according to syllabus. 
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Pedagogical Intervention Syllabus 

 

The table above contains a general presentation of the activities purposed for the intervention 

based on institution curriculum (Annex N.6 ) and subject syllabus (Annex N.7) and objectives 

set up for implementation of internship project, all the activities proposed have been created by 

the assistant teachers: 

 

Table N.5 Activities proposed in the internship according to subject syllabus 
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Note. These are subject to change according to institution guidelines. 
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Activities description 

Table N.6 Internship activities properly named and described. 
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CHAPTER IV 

Internship Report  

 

Abstract 

 

This report highlights the results of an internship project that integrates visual auditory 

and kinesthetic learning styles, developed during the program for prospective first grade 

engagement in EFL classes.  Novice teachers worked to gain teaching skills and job experience 

through actual classroom exposure, while implementing some language teaching and learning 

strategies.  

Upon completion of 384 hours in internship stages, respectively: observation, planning 

and intervention, students participation increased significantly and turn taking to participate 

varied among students learning styles, considering the exposure to visual, auditory and 

kinesthetic channels integrated in class performances and activities in general.  

In regards to vocabulary learning, at the beginning of the process, the majority of students 

tended to associate words from L1 while interacting in L2, the progress evidenced at the end of 

the process illustrates how students use L2 vocabulary more frequently being supported by 

nonverbal language such as mimes and gestures. 

To the end of the process, students interacted using EFL with no fear, because of the 

engagement gained throughout the language learning process during classes. Additionally, those 

students that did not use to work with language skills through kinesics, enhance their own skills 

in class performance by contributing on activities organization. 

 Going further, everyone in class allotted himself a role according to his abilities and 

assumed it in a committed manner. 
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Management Summary of the internship project 

 

As stated in previous chapters the internship project incorporated VAK approach to integrate 

activities for teaching EFL vocabulary in first graders enclosing different theories from language 

teaching and learning perspectives as shown below: 
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The objectives considered to increase class participation and consequently first graders 

involvement in class, provided the path taken during the pedagogical intervention. Consequently 

in the following lines it is displayed the association of the main objective with the results in every 

single activity. 

Main Objective:  

◎ Implement  kinesthetic activities for vocabulary learning encouraging students’ 

participation 

During the first activity: “Greeting performance” students felt anxiety towards performing 

“traditional meetings” to greet partners, accordingly students were likely to feel concerned when 

speaking in L2 due to the lack of exposure to the foreign language they used to have in previous 

classes. They had a habit of looking for one of the teachers using eye-contact to ask for help. 

Consequently the sort of activities during this term were strictly designed to help students to 

overcome feelings of anxiety when participating in performances. 

  In regards to the second activity: “WH questions board“ the students participated in 

groups as the game was going on, trying to guess what the question was by looking at the 

images, stimulating visual perception channel. Students expressed they felt more confident to 

talk because they received help from their partners. 

During the third activity: “The Dice game”. All the students developed a cooperative 

learning work, they helped each other. Students were arranged in a big circle and teacher 

provided instructions advising students to give an immediate response once the rest of the 

partners asked about the object (pointing at this) shown on the dice. When a student took turn to 

try the dice and answer to partners questions, they hesitated on how to say in English the images 

they were looking at.  

Regarding the fourth activity:” Noah’s Ark”. Students demonstrated how engaged they 

might be in an activity through peer-working thanks to the class arrangement. Learners got 

concentrated where their corresponding peer was moving, this was essentially stimulating 
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auditory channel because students had to call each other making a particular noise according to 

the animal, male and female, respectively.  

The fifth activity named “Clapping at the numbers rhythm” was designed particularly to 

enhance auditory, visual and kinesic channels all together. Students participated taking active 

part by forming a consecutive chain of actions. Having in mind not only consecutive numbers but 

the sequence in movements to follow the rhythm. Most of the students followed the rhythm 

however they were wrong when they got the turn to say the numbers, they looked each other, 

laughed and then helped among them to understand how the game was. 

  “The pentagon game” the sixth activity was in effect designed for visual and kinesic 

learners, however all of the students took part on the game as mentioned previously and assumed 

a particular role in the group. Students were arranged in four small groups to paste the sticky 

paper in the corresponding balloon. Generally students felt excited when asserting where to 

locate the image they had and consequently matching the corresponding color in the right 

balloon. Those who misunderstood the exercise were softly corrected by the rest of students. 

The next activity named: “Famous families” was specifically planned for visual learners 

who had to identify among the common TV families different members of the family, it was 

evidenced how meaningful it was for them due to the fact they like cartoons, because majority of 

them considered the pet as a family member. They had to decorate the family and assign names 

in English to family members. Students asserted they felt relax when doing this type of activities 

and consequently they demonstrated their perceptions about types of families society might have. 

            For “The big roulette” activity students used a worksheet to organize food for a healthy 

diet, some of them started to organize it according to colors but then visual learners make 

pertinent corrections, notating the nature of the exercise. Learners felt quite concentrated to 

classify correctly type of food: fruits, vegetables, meat among others.  Majority of them find it 

challenging since they had worked all of these categories separately.  

 To conclude with activities description, it is possible to consider all learning styles are 

possible to be enhanced by dedicating special attention of planning activities to integrate all 
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learning styles. As expose in previous chapters students at early ages have demonstrated to be 

tactual learners which allowed us to create activities including kinesthetic perception channel the 

most. When students perceive the information using all senses it is more probable they learn and 

apprehend a foreign language. Which not only provides benefits for learning but for class 

engagement, because students softly overcome negative experiences that interfere in their 

process of knowing the world.  Going further from now on we start analyzing the specific 

objectives and the corresponding results.  

Methodology results 

 

To synthesize process results indicating students’ responses we present, as an overview, 

the following charts with descriptions of results corresponding to students’ feelings, attitudes and 

general responses towards developing of learning styles activities, vocabulary learning and class 

dynamic for group involvement.  

First of all we link objectives along with constructs derived from the planning stage of the 

project evidenced in the title of the project, we can observe constructs selection:  

“Integrating learning styles and EFL vocabulary for early aged students’ involvement in 

class” 

Considering those three elements we might deliberate about the concept of learning styles 

which has typically included three aspects:  

 Learning styles: Physiological (an individual’s preferred sensory modes—visual, 

auditory, kinesthetic/tactile). 

 EFL vocabulary: cognitive (the way an individual processes, stores, and retrieves 

information). 

  Involvement in class: affective (emotional and personality attributes like motivation, 

learner interests). Values (comradeship, honesty, solidarity…). 

Adapted from (Reiff, 1992) 
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LEARNING STYLES: Kinesthetic activities, VAK  

Objective:  

Describe how students ‘vocabulary learning occurs when using kinesthetic activities 

along with VAK styles. 

It relates to the conception of matching teaching styles with students’ learning styles, this section 

is especially devoted to identification of kinesic behaviors in which Ekman and Friesen theory is 

considered. Ekman and Friesen (1969) have demonstrated a categorization of kinesic behaviors 

which encompasses:  

Emblem: representing symbols such as victory and peace. 

Illustrators: to illustrate what is being said verbally.  

Affect displays: facial configurations which displays affective states, fear, fatigue or anger.  

Regulators: nonverbal acts which maintain and regulate the back and forth nature of speaking 

during interactions. (Diminished eye contact indicator of conversation end) 

Adaptors: divided into three:  

-self adaptor: manipulations of one’s own body e.g. picking oneself.  

-Alter adaptor: attacking and provoking. 

-Object adaptor: performance of an instrumental task e.g. writing with a pen. 

Through language learning process students are essentially oriented to one sensory channel, 

which does not mean they will learnt only by the development of this, thus during internship 

activities students demonstrated the utility of articulating learning styles as a teaching strategy, in 

despite students keep their preferences.  
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VOCABULARY LEARNING 

Objective:  

◎ Design activities for vocabulary learning by employing nonverbal features in 

communication process 

In the following chart vocabulary learning process of students is described in detail and 

explained for every activity. 
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To discuss: it would be of great relevance to analyze if vocabulary learning is essentially a 

memory issue or not. Considering the retention of a word is the beginning rather than the end of 

the long process of vocabulary acquisition according to Meara (1966). We can state that the final 

aim should be the word use in natural context rather than a meaning retention. (Paivio & 

Desrochers, 1981). And that mnemonic devices are only meant to complement rather than 
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replace other approaches to vocabulary learning (Cohen 1987) so going beyond the vocabulary 

learning strategy implemented, vocabulary rehearsal should always be a task for language 

teachers.  

STUDENTS’ INVOLVEMENT: Class participation 

For this section we consider the objective settled in the planning session of the internship  

◎ Analyze how kinesthetic activities might encourage students’ active participation in 

class.. 

As evidenced previously, in observations made at the beginning of the intervention, majority of 

students did not participate in class activities and kept concentrated in following structures to 

gain grammar knowledge which was certainly the expected response to head teacher requests.  

In the following chart we shed light on students’ variations regarding class participation the 

pedagogy aspect considered the most during the project. 
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To discuss:  Students engagement in class varies proportionally to the learning motivation and 

one of the key factors that strongly influenced this, is the type of activities implemented in the 

classroom. Those might foster abilities such as creativity, coordination, special location, hands 

dexterity, concentration and some others.  Yet, big attention should be devoted to intellectual, 

emotional, behavioral, physical, and social factors that either enhance or undermine learning 

processes.  

Students’ participation increased significantly until becoming constant with the 

particularity that not always the same student participated and all took turn to do so. It points out 

usefulness of considering the three most common and main learning styles, visual auditory and 

kinesthetic.  

Concerning students engagement, there are different perspectives a teacher might 

consider for classes. Students could engage in almost any activity if it is planned according to 
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their needs which vary among them. In schools it is common to find that students get motivated 

when teacher stimulates their curiosity no matter the topic as well we can find students who get 

easily engaged when teacher recognized their academic efforts it is known as intellectual 

engagement. 

In the same way we might find emotional engagement, behavioral engagement, physical 

engagement and social engagement. Internship project was mainly based on social and 

intellectual engagement. As in the results evidence how students work more comfortable by 

groups and get coordinated for peer working. They help each other facilitating group learning 

and keeping students from dropping out the classes. 

Students have the chance to participate actively if they feel motivated, and they feel 

motivated when they find opportunities to develop their abilities those that should be included in 

teacher activities to teach the same topic or related topics. Such as in the case of this internship 

project. 

Concerning vocabulary learning the activities were focused on memory, thus the use of 

mnemonic resources in some activities. Linking words to images, sounds and movements 

students were able to enhance memory. Taking into account mnemonic devices boost memory 

functions. However for some other activities we were concentrated on language context when 

students not only learn WH forms but use those words to make questions in order to find out the 

nature of an object. Demonstrating in this vein that incidental learning alone is not enough in 

developing a functional vocabulary.   

To exemplify better the pedagogical intervention stages and general structure a diagram is 

presented.  

Diagram 

The following diagram combines the main constructs that built up the project development and 

their main aspects as well as their respective dimensions. 
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Innovation 

 

Significant and innovative contribution in context of teaching and learning of English 

In the search of integrating new methods to facilitate students learning for a foreign 

language we implement an NLP Neurolinguistic programming technique which asserts in the use 

of perception channels to stimulate learning process of a L2. A challenging work for teacher but 

a rewarding work at the same time.  

A clear example of the innovation in practice could be identified in the way students 

perceived the activities and the significant tendency of students to achieve communicative goals 

proposed on lessons of our project.  

The main benefit description:  Boosting creativity using body language to associate 

meaning of words as well as their use, is then, consider a language use strategy because the main 

goal when adopting nonverbal language for EFL learning purposes is no other than enhancing 

vocabulary learning. 

Furthermore, the teaching technique allows learners to identify and make fully use of all 

their perception channels creating a significant awareness and respect towards body motion as an 

instrument to perceive the environment and simultaneously communicate. 
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Activities images 

Greetings performance:   Kinesic behaviors presented: Regulators and illustrators. 

 

The dice game: Kinesic behaviors: Kinesic emblem and self-adaptor. Pointing dices 
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Noah’s Ark: Kinesic behaviors presented: illustrator and self-adaptor 

 

 

Clapping at the number rhythm: Kinesic behaviors presented: Affect displays, regulator and 

objects-adaptor. Performing instrumental action. 
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The pentagon game: Kinesic behaviors: Emblem and object adaptor 
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Famous families: Kinesic behaviors: Object adaptor: performance of an instrumental task. Affect 

displays 
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The bi 

g roulette: kinesic behaviors: Object adaptor. 

 

Noah-s ark: Kinesic behaviors: Illlustrators and self adaptors (mime each other) 
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Body language activities 
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Further Considerations and Conclusions 

              

1. A holistic class environment becomes effective if variances in learning styles are 

considered with the solely aim of engaging students in a significant learning environments from 

what cooperation is in fact assertive.  

2.. Lexis teaching implies not only knowing a word but the analysis of how that word is 

perceived, represented and integrated in students’ mind. Thus any language teaching method 

should not disregard vocabulary acquisition dimensions. 

3. Pedagogical experiences often influence the selection of teacher approaches and 

directly in the way teachers structure their lessons. Consequently, weaknesses and strength 

identified during teaching experiences must be integrated in further projects.  

4. Language teachers’ undergraduate programs need to consider pedagogical projects 

emphasized in contemporary language teaching approaches to successfully detect new realities 

and contribute in current language teaching methodology advances. 

6.  It has been demonstrated there is a clear need to reframe teaching strategies in 

Colombia and stop blaming the new attempts to change as occurs with NLP statements. 

Accordingly, the present project strongly supports the idea of exploring contemporary elements 

that attend actual needs of teaching a foreign language to Latin Spanish speaker in early ages. 
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Journals  

 

All the activities presented during the internship project were supported by the intervention of the 

homeroom teacher in order to achieve enhance the students language learning process which as it 

was mentioned previously is our main objective: 

Internship Report Journals 

Theme: Greeting and introduction  Activity: Role play       Date: April 6 – April 10/2015 

Journal description; As the head teacher always used copies as material, we decided to use them 

as a support as well as the board. First we draw some specific aspects of the parts of the day on the 

board (shining sun=morning, sunset=afternoon, moon=evening, bed=night) the head teacher made 

a brief introduction of the topic and then we did a short role play greeting each other according to 

the part of the day. Children had to performance according to the part of the day we indicated. 

Observations: This is a topic it was supposed they saw in the previous year, even though they do 

not remember some things. We had to perform many times but when they did not remember, they 

helped themselves looking at the drawings on the board. Their pronunciation was good and we 

noticed they like a lot to work by pairs or in groups. 

Theme: WH questions, Yes/no 

questions 

Activity: Group 

activity 

Date: April 13 – April 17/2015 

Journal description: With the use of the stamps the head teacher used to use, we made big draws 

on the board about different things (animals or objects). We divided the group into four teams and 

we chose an object per round. According to our instruction one of the groups had to ask “What is 

it?” to guess the object. And the other group had to answer if it as an animal or an object. Then 

they asked yes/no question until they guess. 
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Observations: We made different groups and each teacher had two of them and we followed the 

activity at the same time. We decided to do it in that way because there were a lot of students that 

got distracted easily while the others were participating. 

Theme: School objects Activity: Dice game Date: April 20 – April 24/2015 

Journal description: After the use of stamps on children’s notebooks with the school objects, we 

paste big images on the board about the topic and we interacted with the students asking them 

about the objects they had in that moment, using the vocabulary they had on the board. Then we 

play the dice game, they had to review Wh questions (previous topic) when they asked to their 

partner “What is it?” and the pointed students had to answer using the vocabulary. 

Observations: The dice just had images. At the beginning we let the objects and the spelling on 

the board. After the game was moving, we took some images out and then some spelling. At the 

end they did have neither images nor spelling. It was a very nice activity, they remember easily the 

vocabulary even they try to read as in their mother tongue. We took much time organizing the 

classroom for the activity. 

Theme: Pets Activity: Noah’s Ark Date: April 27 – April 29/2015 

Journal description: To introduce the topic we used big images of different animals and we used 

the dance classroom to do the activity. They read as in Spanish so we had to repeat many times the 

correct pronunciation. After making the couples and giving them the corresponding animal, they 

tried the sound which describes the animal, then we started the game and when it was supposed 

they met their partner, each couple passed in front and made the sound and the rest of the class 

guessed what the animal was. 

Observations: With sounds and some mimic, it was very easy for the students to remember what 

the animal was. As it was a very big classroom, we took so much time in this activity. To introduce 

the topic we made a memory game with the images. 
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Theme: Numbers: 1-20 Activity: Clapping at the 

numbers rhythm 

Date: May 4 – May 8/2015 

Journal description: The head teacher introduced the topic by using stamps. After that we played 

“tingo tango” to ask about the numbers and made them practice. Then we started making the 

sounds of the game and giving different numbers. To help them at the beginning we draw big 

numbers and their pronunciation on the board.    

Observations: We took so much time organizing a rounded table. It was easy because they already 

knew numbers from 1 to 10. It was very helpful to have the numbers and their pronunciation on the 

board to help them. After a moment, we decided to erase some numbers and pronunciation, even it 

was harder for them they remember the numbers. Few didn’t have a good memory to remember the 

numbers we gave each other at the beginning and few others paid so much attention to the 

movement they had to do when they say the number and forgot the corresponding number. 

Theme: Colors Activity: Pentagon game Date: May 11 – May 15/2015 

Journal description: After the children colored a photocopy given by the head teacher, we gave to 

them some stickers where they had to draw objects related to the colors (red-apple, banana-yellow, 

etc.)The classroom was divided into different spaces according to the colors, so they had to choose 

a sticker and pasted on the specific color. So if the students got an apple, they would paste it on the 

green or red space and say the object and the color. 

Observations: Students loved to draw and color and they had to do it many times, so they enjoyed 

it. When they didn’t have the color they asked to their partners (me prestas el yellow, red, etc.). In 

this activity everybody knows the colors. 

Theme: Family members Activity: Adams family 

musical 

Date: May 20 – May 22/2015 

Journal description: The class before, the head teacher made a brief presentation of the topic and 

we gave to them a worksheet of the family which they had to decorate. In this class we used that 
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worksheet to explain a little bit more about family members and with the use of other famous 

families (Flintstones, Simpsons, Adams) Then they listened to a song and with the help of some 

movements they had to performance. As homework they had to paste photograph of their families 

and write the corresponding word for the members. 

Observations: They got the song very easily, and the enjoyed very much. With the relation of the 

famous families and theirs, it was easy for them to learn the words. And the song helped them with 

the pronunciation. (Main topic for the English day) 

 

Theme: Food Activity: The big roulette Date: June 1 – June 5/2015 

Journal description: We introduce the topic using a big roulette and big images about different 

kind of food. We organize the food in the correct spaces and the students had to write the names of 

the food in the roulette they draw in their notebooks. They made groups of 4 people and we gave 

them some small images with the food they already saw. We used the big roulette and depending 

on the color, they had to look for an image and put in the corresponding space (yellow, they had to 

look for something representative of sweets: a chocolate, a candy, etc.) and they had to say the 

name of the food. 

Observations: As well as they play the game we made emphasis in the pronunciation so we 

repeated a lot the names, after a while they remember the names using the images. 

 

 

 

 

 

 



KINESTHETIC ACTIVITIES TO TEACH VOCABULARY                                                     71 

 

 

 

 

LIST OF ANNEXES 

Annex N. 1: Observation form. It was establish considering main categories for internship. 

 

Return 
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Annex N. 2: Samples of observation forms 

UNIVERSIDAD DISTRITAL FRANCISCO JOSÉ DE CALDAS 

FACULTY OF SCIENCE AND EDUCATION- LEBE.INGLÉS Y LENGUAS EXTRANJERAS 

OBSERVATION FORM - INSITUTION: LICEO PEDAGÓGICO CATHERBLANC 

Teacher observer: Mayerly Paola Moreno        Date: Monday February 9th                      Observation N. 1 

Head teacher: Erick Soto Grisales                               Number of students: 18       Grade: 1A 

Theme:  Personal Presentation               Vocabulary:  Ages, numbers.         Grammar: NA 

 

 

 

 

Observation 

Categories  

TEACHER       STUDENTS                                                                     

Teaching Learning  

Methods &Strategies 

Traditional, repetition, use of mother 

tongue. 

Students are used to his activities, they expect to 

do the same activities repeatedly  

Tools   

Board, markets. 

 

Materials Some copies. 

 

 

Linguistics: 

Target language use/ 

EFL.  

 

Teacher uses half % of the target 

language; most of the time uses Spanish. 

Students try to use English vocabulary, but they 

are confused. 

They just know the repetitive routine of saying 

“good morning” 

Pedagogical 

implications 

  

Teacher tried to use a kind voice but he 

got stressed and yelled. 

 

Try to keep respect. 

 

Suprasegmental  

Features:  

(Tone and inflection, 

voice features, non-

verbal sound) 

 

Teacher manages well tone of voice; he 

presents inflections when students are 

disorganized. He yells.  

  

 

Students get disorganized when they have to do 

an activity; some of them yell or present 

inflections when they are talking to their 

partners. 

kinesic Features: 

(Body motion, facial 

expressions) 

 

 

Teacher doesn’t use his body to try to 

explain something, he prefers translation 

to mother tongue.  

He has a good expression but sometimes 

looks upset. 

Students are really active, even the activities 

they have to do are written, they like to walk 

around the classroom or just stand up. 

 

General description 

of  class   

development 

Teacher doesn’t have very well pronunciation, and sometimes he doubts about the spelling or 

pronunciation.  

The activities are good but children do not get the idea and some of them get confused.  

The teacher makes students repeat a word three or four times.  

He does not have many ideas to make them use the target language. 
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UNIVERSIDAD DISTRITAL FRANCISCO JOSÉ DE CALDAS 

FACULTY OF SCIENCE AND EDUCATION- LEBE.INGLÉS Y LENGUAS EXTRANJERAS 

OBSERVATION FORM - INSITUTION: LICEO PEDAGÓGICO CATHERBLANC 

Teacher observer: Ana Milena Castro Castillo         Date: Wednesday February 11th                      Observation N. 2 

Head teacher: Erick Soto Grisales                               Number of students: 19       Grade: 1B 

Theme: Personal Pronouns          Vocabulary: Personal pronouns            Grammar: Conjugation verb to be  

 

 

Observation 

Categories  

TEACHER       STUDENTS                                                                     

Teaching Learning  

Methods &Strategies 

Teacher centered, explain all content   Repetition emphasis on pronunciation and parallel 

with  mother tongue 

Tools  Markers: Blue, red, board.  Pencil, eraser, notebook, colors. 

Materials Internet sources to create worksheet  Worksheets with pictures indicating space 

location making reference to first, second and 

third person.  

Linguistics: 

Target language use/ 

EFL.  

-Teacher used EFL specifically when 

giving commands to students, such as: 

Come here! Or Pay attention.  

-Use of real situation to explain personal 

pronouns, teacher takes some students in 

front of class to indicate gender and 

number, constantly using L1. 

-Students tend to pronounce word as they are 

written in english.  

- Students tend to look for equivalent words in 

their mother tongue. Without knowing how to say 

it they try to represent it with expressions, 

however teacher always tend to provide hints to 

guess the word by using L1.   

Pedagogical 

implications 

-Emphasizes on organization of the 

portfolio.  

-Turn taking was set up in classes when 

everybody tries to repeat what teacher is 

asking. 

-Penalties when looking for answers at the 

notebook. 

-Students interrupt class to tell everyone 

anecdotes. 

-Students complains about other yelling interrupt 

class, when teacher asks to repeat a word some of 

them speak too loud. 

-Students tend to ask if a word should be written 

with red or black pencil. 

Suprasegmental  

Features:  

(Tone and inflection, 

voice features, non-

verbal sound) 

 

-Teacher has a really loud tone of voice, 

and every time he raises his voice, he says: 

“Pay attention!! Heyyyy…” and over talk 

to students. 

  

 

-Students answered yelling and as in a chorus 

trying to repeat other’s utterances. 

-Students tend to abbreviate words in english as in 

Spanish e.g. for the word “teacher“ they say 

“teach“ 

 

kinesic Features: 

(Body motion, facial 

expressions) 

 

 

-When explaining personal pronoun I he 

points himself using the index finger. 

-Teacher special movement was just in the 

space in front of the board. 

-Students constantly stand up and come to teacher 

desk to ask for tools.  

- They have particular gestures when pronouncing 

open vowels. 

-Students move their legs a lot since those are 

hanging down of the chair.  

- At the beginning and end of the class students 

hug the teacher. 

 

General description 

of  class   

development 

Class started by the teacher making a recap  for students who had to answer the equivalent of 

every personal pronoun from english to Spanish, most of them look at the notebook to do it. 

Then teacher provides the worksheet they have to color and explain the topic always making 

reference to distance and special location when referring to a person, as well as gender and 

number. Finally teacher assigned as homework or study this and color all the images in the 

worksheet. 



KINESTHETIC ACTIVITIES TO TEACH VOCABULARY                                                     74 

 

 

 

 

UNIVERSIDAD DISTRITAL FRANCISCO JOSÉ DE CALDAS 

FACULTY OF SCIENCE AND EDUCATION- LEBE.INGLÉS Y LENGUAS EXTRANJERAS 

OBSERVATION FORM - INSITUTION: LICEO PEDAGÓGICO CATHERBLANC 

Teacher observer: Mayerly Paola Moreno        Date: Monday February 13th                      Observation N. 3 

Head teacher: Erick Soto Grisales                               Number of students: 18       Grade: 1A 

Theme:  Personal Presentation               Vocabulary:  Ages, numbers.         Grammar: NA 

 

 

 

 

 

Observation 

Categories  

TEACHER       STUDENTS                                                                     

Teaching Learning  

Methods &Strategies 

Teacher tries to use something different, a 

song about the alphabet. 

Students like activities in which they can move or 

sing. 

Tools   

Board, markets, audiotapes. 

Eraser red and black pencil, notebook 

Materials  

Some copies from web sources  

Worksheet 

Linguistics: 

Target language use/ 

EFL.  

 

Almost all the time he uses code switching 

but he prefers use mother tongue than other 

channels to explain something. 

Students have a list of classroom vocabulary, but 

they use them few times. They always use the 

same vocabulary in the classroom: “open” “close” 

“stand up” “listen” 

Pedagogical 

implications 

  

Teacher tried to explain the activities using 

students, always tried them with respect.  

 

Students follow instructions of the teacher.  

Suprasegmental  

Features:  

(Tone and inflection, 

voice features, non-

verbal sound) 

 

 

  

In this class he yells again, he does it in the 

mother tongue, the teacher gets attention 

back by raising his voice. 

In activities like singing, students get excited and 

sometimes they yell, also they show happiness 

sounds when they know they are going to do 

something different like sing.  

kinesic Features: 

(Body motion, facial 

expressions) 

 

 

 

He does not use movements to complain 

the alphabet song. 

When he is kind of stressed he has bad 

looking but the vocabulary he always uses 

in class is complain by the same 

movement: “listen” 

When the teacher yells, students change their 

facial expressions, some of them are kind of 

scared, some others sad or some of them have a 

nervous smile 

 

General description 

of  class   

development 

Teacher starts class as always saying “good morning”, after teacher asks about homework then 

he checks it (no feedback) then he says he has something special that was the song, students feel 

happy. 

Teacher uses the board a lot he makes students write everything and then they sing the song just 

twice. 

He does not have very well time management.  
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UNIVERSIDAD DISTRITAL FRANCISCO JOSÉ DE CALDAS 

FACULTY OF SCIENCE AND EDUCATION- LEBE.INGLÉS Y LENGUAS EXTRANJERAS 

OBSERVATION FORM - INSITUTION: LICEO PEDAGÓGICO CATHERBLANC 

Teacher observer: Ana Milena Castro Castillo         Date: Monday February 16th                      Observation N. 4 

Head teacher: Erick Soto Grisales                               Number of students: 19       Grade: 1B 

Theme: Introduce myself          Vocabulary: Greetings Grammar: NA   

 

 

 

 

Observation 

Categories  

TEACHER       STUDENTS                                                                     

Teaching Learning  

Methods &Strategies 

Teacher centered, explain all content   Repetition emphasis on pronunciation and parallel 

with  mother tongue 

Tools  Markers: Blue, red, board.  Pencil, eraser, notebook, colors. 

Materials Teacher book: Book Star Kids.  

(Virginia Evans, Jenny Pooley)  

Students notes   

Linguistics: 

Target language use/ 

EFL.  

-Teacher use english in class translating 

words from Spanish so he can illustrate 

better for students the “equivalent Spanish 

word” in english.  

 

-  Students do not use target language, they were 

shy to speak in english, specifically when they 

have to perform in front of the class.  

Pedagogical 

implications 

-when teacher was giving instructions some 

students stand up to sharpen so teacher 

emphasizes on the organization of time, 

clearly stating it is no time to do it. 

Explanation is the precise moment to pay 

attention and not being worried about tools. 

Students feel anxiety because all of them had to 

perform a short dialog in front of the class, 

however they were listening classmates’ 

performances so when they were in front others 

pay attention to the way they pronounce.  They 

feel really encourage not just to remember dialog 

but to be able to speak in english. 

Suprasegmental  

Features:  

(Tone and inflection, 

voice features, non-

verbal sound) 

 

The main nonverbal feature which is really 

remarkable in the teacher is the tone of 

voice, it indicates his intentions when he 

speaks to the class.  During this class he 

constantly used a soft tone of voice 

standing beside students who perform the 

dialog whispering the words they forgot.  

-When students speak in english lower their voice 

expressing lack of confidence probably because 

they did not remember the whole dialog. 

Students smile at the end of their performance 

indicating they feel good when speaking english. 

kinesic Features: 

(Body motion, facial 

expressions) 

 

 

-Teacher provides examples to the students 

with one of the assistant teachers, 

demonstrating students they will remind 

dialog if they speak spontaneously.  

-Students constantly have eye contact to the 

person they are speaking to and try to use their 

hands in an open position to express doubt, they 

touch their head when they do not remember a 

word. 

  

 

General description 

of  class   

development 

Firstly teacher ask students for greeting and personal pronouns previously reviewed in last class, 

then teacher wrote a short dialog on the board students copy this in their notebooks and by 

couple started to practice this, after 15 minutes practicing with the help of the teacher who went 

through the classroom, teacher randomly chose a couple who have to be in front of class and 

perform the short dialog. As homework students have to study personal presentation for a Quiz. 



KINESTHETIC ACTIVITIES TO TEACH VOCABULARY                                                     76 

 

 

 

 

UNIVERSIDAD DISTRITAL FRANCISCO JOSÉ DE CALDAS 

FACULTY OF SCIENCE AND EDUCATION- LEBE.INGLÉS Y LENGUAS EXTRANJERAS 

OBSERVATION FORM - INSITUTION: LICEO PEDAGÓGICO CATHERBLANC 

Teacher observer: Mayerly Paola Moreno        Date: Wednesday February 18th                      Observation N. 5 

Head teacher: Erick Soto Grisales                               Number of students: 18       Grade: 1A 

Theme:  Greetings                         Vocabulary:  Common greeting words, day stages.         Grammar: NA 

 

 

 

 

Observation 

Categories  

TEACHER       STUDENTS                                                                     

Teaching Learning  

Methods &Strategies 

He uses a role play to review greetings.  As the activity was new they get disorganized at 

the beginning.  

Tools  Classroom, board, markets.  

 

 

Materials  

 

Notebook to review. 

Linguistics: 

Target language use/ 

EFL.  

 

Short role play played before by him as an 

example (no contextualization).  

Follow the sequence, if there is a change on the 

structure of the role play they get lost 

Pedagogical 

implications 

  

Teacher listened to each couple and he 

said to them what they have to do exactly 

without any explanation about context. He 

kept well distance. 

 

Suprasegmental  

Features:  

(Tone and inflection, 

voice features, non-

verbal sound) 

 

 

To explain the activity he presented an 

inflection in his voice.  

To call student’s attention he yelled.  

 

Students played the role play as a meaningless 

activity. 

They did not make pauses and their voices were 

too low. 

kinesic Features: 

(Body motion, facial 

expressions) 

 

 

 

He always keeps eye contact with their 

students, but when students talk too low 

his expression was tired to say the same 

thing more than twice.  

Students don’t keep eye contact with the teacher 

even with their classmates when they were 

playing the role play.  

 

General description 

of  class   

development 

He started with a review about greetings, using repetition to work on pronunciation. 

He played the short role play then students practiced by pairs and finally they performed in 

front of the class. 
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OBSERVATION FORM - INSITUTION: LICEO PEDAGÓGICO CATHERBLANC 

Teacher observer: Ana Milena Castro Castillo         Date: Friday February 20th                      Observation N. 6 

Head teacher: Erick Soto Grisales                               Number of students: 19       Grade: 1B 

Theme: The alphabet          Vocabulary: Greetings Grammar: NA   

 

 

Observation 

Categories  

TEACHER       STUDENTS                                                                     

Teaching Learning  

Methods &Strategies 

Teacher centered, explain all content   Repetition emphasis on pronunciation and parallel 

with  mother tongue 

Tools  Markers: Blue, red, board.  Red and black pencils, eraser, notebook, colors. 

Materials Teacher book:  Star Kids.  

(Virginia Evans, Jenny Pooley)  

Notebook with all students notes. 

Linguistics: 

Target language use/ 

EFL.  

Teacher emphasizes in pronunciation of 

every letter of the alphabet. 

-Teacher wrote the alphabet on the board 

and below each one of the letters wrote the 

way to pronounce it e.g    

                   A /ei/, B /bi/, C /ci/… 

Students repeat and learn the alphabet song 

completely. They are good at learning words 

when rhythm of a song or a particular intonation 

is given to a letter, word or phrase. 

Pedagogical 

implications 

Teacher makes his pupils follow him when 

singing the song and at the end to test 

student understanding ask for the 

pronunciation of letter randomly but 

students did not answer properly until they 

look at their notes. Teacher emphasized on 

learning awareness no matter the age, it is 

not just repeat by repeating.   

Students repeat song following the rhythm but 

few of them stop following this when they get 

doubts about the pronunciation.  

Suprasegmental  

Features:  

(Tone and inflection, 

voice features, non-

verbal sound) 

 

Teacher tone of voice was really loud, he 

points out the importance of pronouncing 

properly to be understood.  He used to 

randomly point a students who had to 

pronounce the letter he was pointing on the 

board. 

-Students tend to hum the song when they lose the 

flow or rhythm of the alphabet song.  

Students stress pronunciation of the letters at the 

beginning and end of the song specifically. 

kinesic Features: 

(Body motion, facial 

expressions) 

 

 

-Teacher moves in the space in front of the 

board, he generally uses the same 

classroom arrangement which does not 

allow him to move around classroom.  

-Teacher facial expressions indicates he has 

so many expectations toward students 

learning.  

-Students lay down on their chair when did not 

know how to pronounce but when teachers says 

he does not listen them properly, students stand 

up and most of the cases yell instead of singing. 

-Students always consider notebook space to write 

the words and  pronunciation of it in the place 

state by the teacher 

 

General description 

of  class   

development 

During this lesson, first teacher wrote the date and the alphabet on the board and provide clear 

instruction to the students who have to copy this on the notebook with respective space for every 

letter, then students color this and teacher advised them to close their notebook, students and 

teacher sing the song twice, then teachers ask some students in class to pronounce words he 

indicated on the board to verify students awareness in pronunciation. Finally teacher assigned 

name spelling as homework.  
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OBSERVATION FORM - INSITUTION: LICEO PEDAGÓGICO CATHERBLANC 

Teacher observer: Mayerly Paola Moreno        Date: Monday February 23rd                      Observation N. 7 

Head teacher: Erick Soto Grisales                               Number of students: 17       Grade: 1A 

Theme: Verb TO be                  Vocabulary:  I, you, he, she it , we you they. Grammar: Verb TO be conjugation 

 

 

 

 

Observation 

Categories  

TEACHER       STUDENTS                                                                     

Teaching Learning  

Methods &Strategies 

Use of board and structures to explain 

greetings. 

Get a little bit disorganized when teacher 

explains. 

Tools   

Board and markets.  

Notebook. 

Materials Photocopies to have a guide (book) 

Teacher book  

Students copy, worksheet about greetings. 

Linguistics: 

Target language use/ 

EFL.  

Provide just vocabulary or expressions to 

greet. 

Use of mother tongue. 

 

They just write what is on the board. 

Pedagogical 

implications 

  

Teacher just is placed in front of the board. 

He checks students’ notebooks are 

understandable. He pays so much attention 

to the notebook. 

 

Suprasegmental  

Features:  

(Tone and inflection, 

voice features, non-

verbal sound) 

 

 

  

He has a good tone of voice while he is 

explaining.  

He raises his voice when there is too noise. 

While teacher is writing on the board students are 

talking to each other (without using target 

language). 

kinesic Features: 

(Body motion, facial 

expressions) 

 

 

He tries to cover all the board to explain. 

Sometimes he looks upset.  

 

Students are always very lovely. 

They show affect to the teacher by their attitude 

(look happy when English class starts).  

 

General description 

of  class   

development 

Teacher started with the repetitive routine of saying good morning. 

He wrote many things on the board and students had to write those in the notebook. Teacher 

checked that students wrote in an organized way, he looked upset when it is not the way he 

expected. Sometimes students got confused because he did not give well instructions.  

As homework students had to color images and repeated the words in the notebook as a 

sequence.   
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Teacher observer: Ana Milena Castro Castillo         Date: Friday February 27th                       Observation N. 8 

Head teacher: Erick Soto Grisales                               Number of students: 19       Grade: 1B 

Theme: The use of article Vocabulary: fruits Grammar: Article A and An            

 

 

Return 

 

 

Observation 

Categories  

TEACHER       STUDENTS                                                                     

Teaching Learning  

Methods &Strategies 

Teacher centered, explain all content   Repetition emphasis on pronunciation and parallel 

with  mother tongue 

Tools  Markers: Blue, red, board.  Pencil, eraser, notebook, colors. 

Materials Teacher book: Book Star Kids.  

(Virginia Evans, Jenny Pooley)  

Students notes   

Linguistics: 

Target language use/ 

EFL.  

-Teacher use english in class translating 

words from Spanish so he can illustrate 

better for students the “equivalent Spanish 

word” in english.  

 

-   Students do not answer to the questions when 

teacher formulates those in english. It seems they 

do not understand.   

Pedagogical 

implications 

-when teacher ask for meaning of a word, 

students do not participate. 

- In order to encourage student 

participation teacher started to speak in 

Spanish. 

-Few student participate with their eloquence to 

say thing came to their mind. For example when 

teacher asks what an egg is? They say gato… and 

pronounce so many words until teacher say yes. 

Guessing words was the main process done by 

students.  

Suprasegmental  

Features:  

(Tone and inflection, 

voice features, non-

verbal sound) 

 

Teacher uses a soft tone of voice because 

he was exhausted he had sore throat, 

despite this the explanation about the topic 

were written on the board, he explained 

how to use articles an and a by indicating 

the grammar rule on the boards  

-Students participation was low they did not talk 

to much they were looking at the teacher and 

concentrated on written language on the board to 

perfectly transcribe from the board to their 

notebooks. 

kinesic Features: 

(Body motion, facial 

expressions) 

 

 

In this lesson teacher supported his 

instructions by widely opening his eyes and 

indicating everything on the board.  

Students stand up several times to check words 

spelling, to sharpen even do pencil tip was good 

enough to write it seems they enjoy sharpening 

movement or being outside their desk.  

  

 

General description 

of  class   

development 

The class began when teacher  tells students he is a little bit sick so they should be discipline in 

class, then teacher wrote on the board always indicating the amount of lines and spaces students 

should leave in their notebooks, after writing the use of a and a he provides some examples 

indicating the meaning of words in Spanish. Finally students fill out spaces using an or a 

respectively. The lesson ends with assignment of homework always written in Spanish, in which 

students had to complete exercises and study for a quiz.  
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Annex N. 3: Authorization letter from the institution 

Return 
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Annex N. 4: Letter for parents 

Bogotá, 10 de Febrero de 2015 

 

Atención  

Padres de familia grado primero 

Liceo Pedagógico Catherblanc 

 

 

Respetados padres de familia: 

Mediante la presente nos permitimos informarle que durante el primer semestre del año en 

curso desde Febrero  hasta Junio, la clase de Inglés tomada por los estudiantes de primer grado, 

se realizará con la intervención de dos estudiantes de Licenciatura en Educación Básica con 

Énfasis en Ingles de la Universidad Distrital, con el fin de desarrollar un proyecto de pasantía 

implementando diferentes actividades en el aula de clase, siempre con la dirección del profesor 

titular del área Erick Soto Grisales. 

  

Agradecemos su atención 

 

 

Un cordial saludo. 

Atentamente: 

      Mayerly Moreno Quintero  

C.C 1016042000 

Ana Milena Castro Castillo 

C.C 1019080399 

 

 

Return 
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Annex N. 5: Cooperation agreement of internship project  
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Annex N.6: Curriculum of the institution: it is possible to be read in horizontal way. 

 



KINESTHETIC ACTIVITIES TO TEACH VOCABULARY                                                     57 

 

 

 

 

 

 

 



KINESTHETIC ACTIVITIES TO TEACH VOCABULARY                                                     58 

 

 

 

 

 

 

 

 



KINESTHETIC ACTIVITIES TO TEACH VOCABULARY                                                     59 

 

 

 

 

  

 



KINESTHETIC ACTIVITIES TO TEACH VOCABULARY                                                     60 

 

 

 

 

 

Return 

 



KINESTHETIC ACTIVITIES TO TEACH VOCABULARY                                                     61 

 

 

 

 

Annex N. 7: English subject Syllabus 
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