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CHAPTER1

Introduction

This paper presents the description, development and results of an internship project at a
primary school with first graders, aged between 5 and 7 years. It is focused on the use of
kinesthetic activities to teach vocabulary in an English as a foreign language (EFL) class.
Kinesthetic involves: body language, facial expressions, tactile and corporal movements, and
children may gain such abilities from being exposed to learning by multiple sensory channels. As
Axtell, 1998 claims: “The world is a giddy montage of vivid gestures — traffic police, street
vendors’ expressway drivers, teachers, and children on play grounds, athletes, with their
exuberant hugging and clenched fists, and high fives. People all over the world use their hands,
heads, and bodies to communicate expressively.” p. 2

During observation of some classes in the institution, it was identified how using foreign
language vocabulary implies a difficult task for students. The frequency of target language used
in class was significantly low, due to the fact that learners did not remember the word they
desired to mention, and consequently the use of vocabulary during class interactions was
becoming a regardless process for learners causing lack of students’ participation.

Learners who are exposed to foreign language vocabulary are expected to use it at least
during class interactions, nevertheless students forget this and use different sources to make
others understand what they mean, such as: the use of words from Spanish instead of English and
the use of gestures. This situation was essentially the initial concern that addressed the

implementation of our project, then it relies on the need to present students the target language’s



KINESTHETIC ACTIVITIES TO TEACH VOCABULARY 2

vocabulary using a different method so they might associate vocabulary to significant tasks,
bringing up all learning styles and simultaneously contextualizing vocabulary as a possible mean
to help learners remind common expressions and words and encourage them to participate
actively in classes. As regards, it is through the use of facial expressions and corporal
movements that the whole language teaching strategy is integrated and subsequently applied
during the intervention.

However, several practical questions arise when dealing with learning styles due to the
fact that every student is oriented by one of the sensory channels rather than from others,
accordingly the activities will be integrated from the perspective of Visual Auditory and
kinesthetic (VAK) learning style which may enhance not only tactile channel but also auditory

and visual channel.

All these reasons taken together brought the evidence of a necessity to apply a new
strategy that facilitates students’ learning process, especially when the lexicon from the target
language is presented, as a result students will be exposed to L2 by establishing a link between
the word and the meaning through the use of visual, auditory and kinesthetic activities. Body
language, facial expressions, actions, gestures are the sort of activities included. Then, the
inquiry is set up around the purportedly advantages of articulating nonverbal activities within the

verbal ones, as a tool to enlarge first grade students’ vocabulary.

Music and Corporal movements also play an important role for language learning
activities, highlighting the way in which body communicates and at the same time complements

verbal communication; such strategy will be implemented in the search of new techniques for
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teaching language, for instance we might consider “mimes”, as Liliane Bois-Simon (1978)
asserts when stating that “mime is used mostly by the teacher who has a deliberate purpose in
mind and wants the students to use a particular word or structure.” Pg. 64-67. This is then
considered as a core element of the internship project being the innovation of the teaching
strategy. The activities integrate a nonverbal pattern, not just as mnemonic resource, but as an
integrative aspect within the communicative process.

Additionally, the purpose of starting an internship project emerged from different
problems students of the Undergraduate Language Teaching Program have seen across the time
they have been studying in the university and during the practicum sessions in institutions. As a
response to students’ needs as well as educational field issues, novice teachers lead the proposal
of an internship project as a contribution to students from educational institutions, where not only
children but citizens are growing up every day. That is the reason to consider the internship as
one of the most suitable projects to build up.

The aim when opting for an internship to culminate our degree studies is no other than
providing an initiative that help not only English learners in their process of acquiring a foreign
language, but also English teachers in the use of more elaborated teaching techniques.

Regarding the organization of this paper, it is divided into four main parts. The first one
is devoted to all considerations that build up this project. The second one embraces the
theoretical framework, consequently chapter three covers the methodological framework and
general contributions to the curriculum and then the main body of the final report ends up with

chapter four in which conclusions and further considerations are presented too.
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Needs Analysis

During one month observation of English classes in first grade different issues were
identified, considering students usually take English classes two days per week, two hours per
day each one of 45 minutes. Most of the classes occur within the traditional pattern: students
arrived to class, then the teacher asked for the task assigned in the previous class to be checked or
as generally, he decided to do a recap of the theme studied in the previous class then explained a
new topic and assigned activities to be done as homework. Teacher tended to asses students
learning once every two weeks through a quiz.

The teacher constantly made students repeat words emphasizing in pronunciation and
working on “students’ vocabulary retention”, nevertheless students tended to forget those words
and they just asked about the procedure to develop activities. Then it was evidenced how
students made a minimal use vocabulary and frequently attempted to use their mother tongue,
thus we decided to concentrate in vocabulary presentation and activities development during the
intervention period of the internship.

In this vein, we conducted our observations with a designed form attached in Annex

No.1 describing those moments of the class in which students interact and use target language.

As well we observed nonverbal features evidenced from teacher-students interaction during the
whole class with the aim of generating the most suitable activities for the learners. Describing
what happened in every single category a total of eight samples were taken to state the needs

analysis Annex No.2.
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When reviewing all the information gathered in the journals, it was identified how
during the course, the majority of students did not remember vocabulary and there was minimal
association of new words with previous ones, which evidences the necessity of implementing a
different teaching strategy, as Ausubel (1967) claims: “Learners seek to make sense of their
surroundings by integrating new knowledge with that which they have already learned”
accordingly the project elements were being integrated to this.

Regarding teacher explanations, the use of target language was about a half percent, the
teacher used some words to explain and simultaneously translate the words so children did it as
well. Then we inquired about the possibility of integrating a new element to the class leading out
students to an advance interaction, to further describe how it operates in the group.

Nonverbal activities associated with vocabulary teaching were that new element we
decided to take advantage of, considering communicative process involves verbal and nonverbal
elements which are used not only for retention purposes but also as a medium to convey
meaning.

Another relevant aspect was students’ behavior during classes. There were some
difficulties when working with children. Due to the type of activities, students regularly got
disorganized and made a lot of noise when they were asked to complete activities by themselves,
as well when teacher made questions about the class content, most of them kept in silence.

The type of pedagogy implemented at the institution is set around the Constructivism
model, which aims at building up knowledge through the use of students’ experiences and ideas
being based on learners’ interaction guiding the development of students’ abilities, however

when observing classes there was a considerable difference between class development and



KINESTHETIC ACTIVITIES TO TEACH VOCABULARY 6

foundation of pedagogy stated by the institution. This situation leads to consider what type of
pedagogy is clearly implemented in the institution and how we can address this to achieve
constructivism principles in the class.

In regards to students lexis, it was essentially evidenced how students requires to gain
more vocabulary and enhance retention process. In this vein, students have to be truly engaged in
class activities, learning vocabulary through association with sensory channels which is

fundamentally requested when interacting with others.

Justification

Internship project is set up as a social practicum for a cooperative work between two

institutions, in which novice teachers develop tasks concerning language teaching and pedagogy.

This project stands as a cooperative agreement, because it deals with professional
growing of pre-service teachers and pedagogical contributions to an educational institution. The
Institutional Project of this school is focused on values, affective learning and constructivism
approach. Accordingly, the themes for the syllabus intervention were particularly selected in the

search of rehearsing all perception channels to learn a foreign language.

Listening and speaking are the first skills learners should practice as the authors Bueno,
Madrid and McLaren stated (2006): “Listening is important for speaking because it establishes
the good basis for successful communicative exchanges” and those are some of the strongly
related skills when using kinesthetic activities. Hence, the present project might not only imply a
direct benefit on the establishment of a syllabus but also on students’ language learning process

and teaching strategies. Most of the teachers point out the difficulties to work with children and
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keep on searching strategies for an appropriate input. One of the most difficult aspects is early
aged learners response to activities that might stimuli them or might not, and it becomes either
difficult when the teacher does not find an appropriate strategy since it makes classroom
management more demanding. Then, the purpose is to create an environment in which all
participants have the opportunity to learn and explore exploring their perception channels in a
variety of activities.

The methodology emphasizes on “body as a learning instrument” and its approach given
for language teaching purposes, leading innovate activities to be used with young learners and
providing opportunities for the development of all learning styles through the use of VAK,
sensory channels which rehearse every student learning style and consequently learners might
feel encouraged to take active part in classes.

Nevertheless, not all has been said about corporal activities used in English classes,
because during and after the implementation of the project, the results will reveal elements such
as the effectiveness of the strategy and changes to be embedded in order to enhance the strategy,
work on the techniques and lead purposes for further pedagogical intervention and research

projects.
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Objectives

The objectives of the internship project were stated according to the difficulties exposed
in the needs analysis. Those are the following:
General Objective:
© Implement kinesthetic activities for vocabulary learning, encouraging
students’ participation.

Analyzing the institution needs in regards to first graders’ classes of english, this
objective indicates that the activities have integrated ‘kinesthetic perception channel’ as a tool to
teach vocabulary. Kinesthetic activities have several practical uses such as: mnemonics, physical
representations of a word or a particular situation in a determined place.

Specific Objectives:

©  Design activities for vocabulary learning by employing nonverbal features
in communication process

©  Describe how students ‘vocabulary learning occurs when using kinesthetic
activities along with VAK styles.

©  Analyze how kinesthetic activities might encourage students’ active

participation in activities.

As a basis of the project, the selected theory unveils the aim of the project and in
effect all the implementation. Ensuing, the analysis of the theory is presented in the
following chapter, evidencing the main constructs widely explored in language learning

strategies.
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CHAPTER 11

Literature Review

The theoretical foundations that address the present project are all directed to enrich the

main purpose of the intervention and provide reliability to it:

Kinesthetic activities

Among all sensory channels, there is one children are oriented the most, as R. Dunn, K.
Dunn and J. Perrin (2010) claim: “Many young children appear to be essentially tactual or
kinesthetic learners” p.113, students learn by moving and experiment with others as a means to
engage from their experiences and achieve high levels of retention. According to Rita Dunn
(2009): “new knowledge or understanding is acquired through kinesthetic learning with the
association of the learner's body movement”. This movement is done to gain new knowledge or
extending existing knowledge”, hence students are more likely to gain and retain content
presented in classes when they associate words to movements and interactions they deal with in
every single activity they perform.

Accordingly, the kinesthetic intelligence embraces part of what all learners possess
within their abilities and should be fostered by teachers. This is the kinesic behavior and
according to Kellerman S. (1992), who points out this key term. The kinesic behavior of the
speaker could be helpful for the listener to recognize the components of the incoming messages
and to provide the input appropriately, such task allows learners to understand their interlocutor

and additionally feel confident perceiving what others are transmitting.
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Kellerman (1992) defines, as well, kinesic behavior as “all movements of the body, both
muscular and skeletal” (p. 240). Performing actions students exercise and maintain concentrated
on what they are doing while developing skill such as: hand-eye coordination and dexterity. Both
Kellerman (1992) and Brown (1995) describe how a speaker’s body movement and stressed
syllables are linked. These movements are helpful for the listener because stress often coincides
with items that are semantically significant, providing new information. Even without being able
to hear the words, an observer can visually see where the stressed syllables occur. In a stress-
based language like English, this kinesic behavior aids the learner’s recognition, and storage in
short term memory (STM).

Von Raffler E. (1988) argues that kinesics behavior plays another important role in L2
listening comprehension. She asserts that kinesic behavior is an additional way in which
language is redundant, in that gestures, facial expressions, and the visible stress patterns of the
speaker serve to reinforce the linguistic message. It is how kinesic provides learners another
benefit, for instance beginners who are learning a foreign language have difficulties to interact
using target language, mostly when they do not understand what the interlocutor is attempting to
say. Thus learning to identify and use extra elements in communication such as the nonverbal
clues seems to be a prospective benefit for learners.

Additionally Ekman and Friesen (1969) identified five types of gestures: “emblems”
which corresponds to the direct replacements of words, “illustrators” to give a demonstration of
what is being said, “affect displays” which refers to those particular gestures to express emotions,

“regulators” to support the flow of a conversation and “adaptors” defined as “’self/oriented
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tension relievers and other forms. Then nonverbal features matter to provide an entire meaning to
any conversation.

When the risk of mistaking while speaking and consequently hearing misrepresentations
becomes greater, gestures and other kinesic behavior increase, Von Raffler-E. (1988) concludes
that “Communication is multi-channeled and, to reduce language to the sole channel of
verbalization is not communicating in full” (p. 229). Then Raffler and Engel assert how learners’
perception should enroll all sensory channels.

Teacher as well should work with nonverbal language, making their body language
welcoming to questions. Without staying in front of the class. Getting up, moving around.
Walking over to a student who raises a hand.

Recently, multi-disciplinary learning has become the trend in education, allowing
students to make connections between seemingly disparate subjects. Kinesthetic learning takes
this model to the next level by connecting the different ways in which we learn, and this process
enables a more effective understanding and retention of information.

The choreographer McGregor (2012) points out the beautifulness of representations in
regards to vivid mental pictures through physical thinking, body movements as an interpretation
of real life vivid context.

McGregor(2012) states how creativity fosters cognitive processes to make up channels
to communicate what is scheming in mind, by developing kinesthetic intelligence we may realize
how the representations of a letter, even a word or a phrase are not the same for everyone, which

finally means there are several versions of, what he stated as physical thinking.
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McGregor (2012) exposes his point of view stating that “there are very much in mind as
well as in body”, to reflect creative processes which are on mind waiting to be explored.
According to this choreographer, from pure perceptions subject locates his own body in space
and is able to make choices about how to represent a specific idea.

For this choreographer, the process “imagination and representation” involves firstly to
take information and interpret it, secondly, an appropriate use of information to finally generate
movements concerning the information gathered. In order to demonstrate this, McGregor
indicates three physical thinking versions:

1.  Body transfer, a phenomenon presented when describing something
physically according to what is received or perceived. It was exemplified with the
representation of the letter T, making body movements, specifically translating ideas into
movements, “from one body to another”.

2. Working with physical extensions, demonstrating bodies as architectural
patterns and how small units are presented to build up a full object.

3. Task based method presented when a subject has the decision to make
desired movements by himself.

Finally this choreographer concludes suggesting we should misbehave beautifully more
often, linking this to all his ideas exposed above. It could be said our body should articulate
movements simultaneously to what we build up on our minds, making use of the space, as well
as thinking about the possibilities to represent a letter, a word or a phrase.

Mr. McGregor states as well that a subject who is physically describing a concept is

involved in a direct transformation of energy, if an individual express several meanings just by
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using body language, just imagine if a desired idea or concept is performed, more likely, such
expression would be greatly significant and unforgettable for whom is performing it, as well as
for whom is interpreting this.

Fascinatingly, there was a research conducted by J. M. Reid (1987) who discovered
Tactile/Kinesthetic as the first choice among English Language Learners for the language
lessons. This points out how significant it is to request and incorporate more physical and
pragmatic fundamentals into English lessons.

Students should recognize body as an important tool to learn, and teacher should
integrate techniques along with learning styles, as McGregor asserts when stating that physical
representation about an idea is not the same for everyone due to the cognitive process that arises
on mind. Teachers as choreographers should have a “deliberative purpose” in mind when
performing a word or concept to the students and want learners to perform this as Bois-Simon L.
(1978) states on his book: The Use of Dramatic Techniques in the Teaching of English as a
Foreign Language aiming to boost student’s meaningful learning.

Then, the project demonstrates teachers’ inquiry about the effectiveness of guiding such
kind of performance in an EFL class, and collectively, develop a kinesthetic learning style
integrated with visual and auditory channels. We all might represent differently a term according
to our experiences, consequently, one might represent a dog by sticking out my tongue and
bending the hands pointing down, and another person would do the same but trying to simulate
dog’s eyes with hands; as a result the pattern varies from one person to another, there should be a

particularity. Accordingly, McGregor presentation would be stronger if he would have included
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additional information regarding experiences and their influence on physical thinking and
representations.

Kinesthetic Intelligence is developed since early ages. For instance, if concepts come up
on our mind in a significant way it would be easy to retain them, and what is even better
categorize and generate new ideas, as the choreographer the cycle should start by taking
information from the context then using it and conclude with generation of something new about
the information obtained, in the search of developing the imagination and creativity.

Not only words, but phrases are ideas that everyone builds up on mind and is able to
interpret. However, when it is from a foreign language, the representation an individual makes up
is contrarily from the one he might have when he hears the same word on his native language, a
common phenomenon that deserves to be investigated.

Another important theory that could not be dismissed is the Multiple Intelligences (MI),
which is strongly linked to kinesthetic intelligence; it is Howard G. (1993) who lays foundation
of multiple intelligences theory which states how body movement, performing actions and
physical control are special tasks of students who are oriented for this particular type of
intelligence. Gardner (1995) states as the cores of bodily intelligence, the control of one’s bodily
motions and capacity to handle objects skillfully and emphasizes the strong relation that should
remain between the mental and the physical factors.

Generally students perceive the world by using multiple sensory channels and take
information perceived to construct perspectives of the world by interacting with others. Luz
Marlen Duran (2006) whose work sets around students’ perception channels for foreign language

learning, emphasizes on the body motion development as an essential requirement to learn a
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foreign language, generating a great stimuli for brain activity. When a student is exposed to
foreign language, learning abilities are enhanced such as attention span and representational
systems.

Verbal and nonverbal codes work together as restated by Ekman and Friesen (1969)

who set up a relationship between these:
Repetition: V and NV saying the same. E.g. say no, shaking head.
Substitution: NV takes place of V. E.g. high five to express congrats.

Complementation: NV adds sense to V. E.g. smiling while looking into husband’s

eyes and saying "l love you".

Contradiction: V and NV are contrary. E.g. Sarcastic, saying "I'm not mad" while

looking away and making an irritably face.

Emphasis: NV indicate what V express. E.g. hand gesture pointing something
emphasizing urgency of a dangerous situation.
Specifically Ekman and Friesen (1969) stated five categories of kinesic behavior to
indicate the wide variety of elements express through nonverbal codes.
Emblems: Direct replacements for words.
Ilustrators: Shaping what is being said.
Affect displays: Shows of emotion.
Regulators: For controlling the flow of conversation.

Adaptors: Self-oriented tension relievers and other forms.
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Considering that after early aged learners’ motion is mature, they gain knowledge in
enormous speeds, the use of sensory-motor activities will be then, the trigger of language
learning activities implemented in this project, because in the stage students are, they can do
much more than they can mention. However body motion cannot be implemented as an isolated
factor. Purportedly it requests the integration of the whole perception channels, kinesthetic

auditory and visual. Thus the following construct as a holistic concept:

VAK visual auditory and kinesthetic Learning Styles

In general there are classes in which learners possess a diversity of learning styles, some
students gain information and acquire knowledge by developing the skill they are keen on, such
diversity of learning styles means a challenge for teacher- researcher who is constantly
implementing teaching methodologies aiming at students learning of a settled topic or verbal
tense.

Consequently, in terms of nonverbal communication it is possible to refer at VAK
approach (visual, auditory and kinesthetic) as an integrative approach that supports one of the
projects main concerns which is to what extend these elements are effective for students learning
process.

According to Professor Fleming’s theory (2001) which points out VAK term each
learner has several preferences just for one learning style. Nonetheless, learner evidences good
but less effective abilities for other learning styles, as it is observed on Table No 1 regarding

students’ particular learning style and preferences for each one:
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Learning style Type of activities/preferences

Visual Learners Graphs, charts, diagrams, symbols, pictures
Auditory Learners Music, lectures, discussions, tape recordings

Kinesthetic Learners Active exploration of the world; experiments, dance, movements.

Table 1. Learning styles preferences.it refers to the most suitable activities for every single
learning style.

Every single learner is oriented by the learning preferences, accordingly a learner
perceives attractive activities as “the most suitable activities” and presumably will take an active
part on those. According to this, the challenge for teachers is to create activities integrating all of
the students’ preferences. As well it is relevant to comprehend that rather than being a learning
style it is the way in which the input is perceived by students.

For instance, learning a choreography might outfit kinesthetic learners, however a
student with different preferences would learn with the same effectiveness taking into account all
factors that integrate a choreography, such as music for those whose preference is specifically the
auditory channel, and visual for those who see the choreography path and attempt to imitate the
movements or simply memorize better the steps of the choreography.

In this vein, we can state how “learners are unique” as stated by Richards & Rodgers
(2001) and acquire knowledge by experimenting using all abilities they have. As it is perceived,
“every person’s learning style is either or a combination of auditory, visual, or kinesthetic
(tactile) in terms of the way he or she learns best. No particular style is better than the others; it is

all about what works best for the individual.” It reveals the importance of integrating a holistic
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class to develop language skills taking advantage of preferences styles and cooperative class
work among learners.

Neil D Fleming (1995) states that if a learner knows his preferred style for learning, he
will develop a method for taking in information and what is even better if the teacher identifies

student preferences his methods of presentation will be more effective.

Teaching vocabulary

Adapting teaching vocabulary to the context constrains a challenge for language
teachers due to multiple factors this process involves: retention, definition and association as well
as the use of the words and expression concerning specifically to pragmatics. For instance,
Steven Stahl (2005) points out how “Vocabulary knowledge is knowledge; the knowledge of a
word not only implies a definition, but also implies how that word fits into the world.” How we
make a representation of a word and later use this, which is directly influenced by the way in
which we acquire knowledge of vocabulary and consequently remember and use it in context.

Teaching techniques used to present unknown vocabulary should accomplish certain
characteristics to be truly effective, it is when teachers should inquiry how meaningful these are
for students, as Wallace (1988) claims: “Words may be learnt or taught because they are seen to
be of special relevance to particular situations in which the learner finds himself, or might find
himself” a concrete example of this takes place when learners make use of body language as a
learning strategy, associating meaning of words with nonverbal features for both, input and

output messages to finally convert it into a language learning strategy.
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Kinesthetic activities work as well, for intuitively precise thoughts, instead of mentally
translating each sentence before saying this. Thus it is a great advantage for language learners,
because communication process goes one step ahead when learners are able to gain words
meaning faster within the communication aspects avoiding traditional language learning
methods.

Learning vocabulary, perhaps is not an isolated process when learning a language,
however it is true that no matter how well students learn grammar, no matter how successfully
the sounds of L2 are mastered, without words to express a wide range of meaning,
communication in L2 cannot just happen in any meaningful way McCarthy (1990).

All learners preferences are considered when gaining knowledge about a concept, for
instance the age, the prior knowledge and mainly the cognitive and learning style, and according
to this the class environment is set up and there are certain strategies that fit better for a class,
according to Cohen (1995) there are two types of strategies, “the language learning strategies”
and “the language use strategies”, for the first one we might consider process such as
remembering a word meanwhile for the second one we might consider the process of
communicating in a second language. Using body language to associate meaning of words as
well as their use, is then, consider a “language use strategy”, because the main goal when
adopting nonverbal language for EFL learning purposes is no other than vocabulary learning.

Class environment is set up around many elements: type of activities, classroom
arrangement, teaching methodology, educational approaches and learning strategies among
others, which implies a variety of options for teacher. Students gain knowledge when interacting

with their immediate environment thus they may feel encourage to participate or not.
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Students’ engagement in activities highly defines class flow and the way students
interact on it. There are several definitions for student engagement concepts, one of the most
solid definitions is the one that defines participation as the student willingness, need, desire and
compulsion to participate in and be successful in the learning process promoting higher level
thinking for enduring understanding’ 2.

Unwilling students to participate in class are essentially affected by many factors. As

Bergquist, W.H. and Phillips, S.R. (1975):

L Factors which contribute to one-way communication on the part of the instructor.
II. Certain student learning styles which avoid involvement.
111 The lack of specific classroom structures which encourage participation. (pp. 114.)

Simultaneously one-way communication implies learners take a passive role and teacher has the
only word. Respectively, teacher provides information and learners receive it. Students’
participation is then limited, making a passive class environment. When class involved one way
communication learners may start to feel apathy, may get frustrated and could feel fear to
perform in class and fail. As well, there could be dependence from students who expect all the
information will be provided by the teacher.

Variety of learning styles in the class influence as well students’ engagement. Students
tend to attend better to the type of activities they enjoy the most which are essentially oriented to
a specific learning style, being any auditory, visual kinesthetic, all of them take place in any
moment of lesson development. However, if students do not meet opportunities to approach their

learning style, they would not likely pay attention in classes.
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Displaying a great amount of detailed knowledge is common to mistake in language
classes but it may interfere negatively in EFL learning process, since a large quantity of
information provided at once may produce confused and bored students.

In an effort to encourage students’ participation and based on learner-centered approach,
we consider potential factors that may stimulate students to participate and get involved in class,
such as: classroom arrangement and students’ collaborative work in small groups or peer
working. According to Bergquist W.H. and Phillips S.R. (1975) students’ approach for classes
defines their learning styles which might allow class engagement or might not. Those learning

styles are as follow:

L.S Drag out Class Involvement L.S Promote Class Involvement

Avoidant: students who are not interested in Collaborative: students who share his ideas and
class content, do not share with partners or feelings

classmates

(014 [o TR TG T LCRT L TR g LR R 8 RO CER (UG Participant: like to participate and take active role
performing better than others in the class. in classes by gaining as much expertise as they can

from interactions.

Dependent: students who attempt to learn the Independent: Likes to think for himself, to work

LD TR G T LR T RGN R GG RV ETR G 8- Bl on his own and listen to others’ ideas.

Table N.2 Student’ learning styles in regards to class involvement.
Note. Adapted from Bergquist W.H. and Phillips S.R. (1975)
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The challenge for the teacher is to transform students’ attitudes towards EFL vocabulary
learning, converting students from avoidant to collaborative, from competitive to participant and
from dependent to independent and finally transforming from negative to positive behavior.

To continue with, in the next chapter the methodology is widely described considering the

theoretical foundations presented above. As well it will evidenced the overall aim of our study.
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CHAPTER III

Methodological Framework

The commitment of the present project with the educational community is to provide a
purpose on how to develop an engaging class for first grade students; taking into account
learning styles and students preferences, in order to create first a sense of knowing oneself and
therefore to know each other in class interaction to promote students’ involvement in the class,

consequently in the society.

Theoretical foundation

The pedagogical intervention involves methods and approaches for language teaching and

learning process, all of them necessarily related to education as exposed below:

Social constructivism:
Knowledge 1s constructed with
others help

Cooperative learning: While change
begins within oneself, it does not occur
in 1solation, it can only occur in relation
to other psychological developments.

WVisual, anditory and kinesthetic (VAK):
Every person has a combination of at
least one of these styles.

Figure N.1 Theories of: Education, language and learning.
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As it is observed in the figure, the intervention submits a deeper view in terms of class
development and what this covers. The current project implies different learning styles, focused
on visual, auditory and kinesthetic activities taking into consideration Total Physical Response
(TPR), theory stated by James Asher which suggests how an individual faces a new language by
first developing a basic comprehension before producing the language, which makes the
individual create a physical response to verbal commands.

As it was previously mentioned, students’ likes and preferences will be taken into
account to develop the pedagogical purpose, and this has to do with their different learning
styles. So, as it is considered as one of the contemporary theories of language to present foreign
language, Neil Fleming's model, Visual, Auditory and Kinesthetic (VAK), lets the teacher create
or adapt different material depending on students’ learning styles; since this model states that
every person learns by a combination of auditory, visual or kinesthetic exposes, however none of
them is better than the other, it depends just on the individual learning preference. This
pedagogical intervention is focused on kinesthetic activities but those have to be attached to other
kind of activities, giving a support through the enforcement of visual and auditory activities to
make the learning process meaningful for all students in the EFL environment.

To develop VAK activities, it is necessary to help students know each other, thus while
change begins within the student, it does not occur in isolation, consequently it only occurs in
relation with others’ psychological development, in other words they can integrate their skills to
produce a cooperative work. According to that, the EFL class will have a cooperative
environment where students learn from the interaction with others, putting into practice different

kind of activities which help their learning process, allowing them to show an active interaction.


https://en.wikipedia.org/wiki/Neil_Fleming
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This starts from the point that Ashley Montagu (1965) sets “...without the cooperation of its
members society cannot survive, and the society of man has survived because the
cooperativeness of its members made survival possible.”

Taking into account the ideas presented before, while students learn the language by the
interaction with others, they are also learning to know themselves through the processes of
learning and communication, consequently students may be engage more often in class
interactions so they will start developing a role or an attitude toward the class and then, society.
So, this idea supports John Dewey’s claim (1899) setting that it is important students develop
knowledge and social skills that could be used in and outside the classroom.

However, cooperative learning has different types and the most accurate for this project
is the formal one (Johnson, Johnson, & Holubec, 2008), due to it follows a process where the
teacher gives or explains a general instruction and students follow it together, afterwards teacher
monitors, assesses and gives feedback, everything in just one session.

In the search of the most suitable method to teach vocabulary and enhance students’
learning process, during this project the students are conceived as the centered of the class. Due
to during the observation in the institution it was possible to identify how the role of students was
subordinated by the teacher’s authority, to modify such situation the purpose is to give the
students the deserved importance so that they can easily take active part in “teacher-student”
interactions; since their knowledge, what they learn during their passing through the school, is
what teachers need to be worried about. Children learn values at home which are taught by their

parents, however teachers are the ones who support and make those values stronger that is why
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teachers are so important in the society, and the teaching of their knowledge and experiences

have to be meaningful.

Innovation

Thanks to human sensory representational systems, early aged-students primarily experience
and respond to the world as they develop sensory awareness. Neurolinguistic programming
(NLP) techniques used for language classes, mostly strengthen student’s behavior, vocabulary
and cognitive processes.

Organize ideas and develop all of them in a timely manner are part of students’ behavior
to successfully achieve a task. The use of language, the words selected as well as vocabulary
storage comprehend a coordinated group of elements for speech enhancements. Finally, the use
of senses contribute to explore, understand and analyze phenomena in the world. NLP is then
considered as a holistic technique that properly use as a language teaching strategy might become
a potential tool.

Among all types of NLP techniques, VAK stands for visual, auditory and kinesthetic,
the primary representational systems which are the dominating senses at the moment of
processing ideas in mind. Bandler and Grinder assert VAK sensory channels serve to the
development of a simple task as by understanding a phrase we might evoke an image (visual) a
sound (auditory), a particular movement or corporal expression (kinesthetic) or either the three of

them.

It was born in 1970s, this technique has been applied in language courses, despite the

high criticism toward this. The evident attention it has provided to learning styles has made VAK
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an approach merely to study and apply. Learning channels that involved perception are the most
studied and have been redefined for so many authors, as an example Barb and Milone (1980) set
the term “modality strength” to emphasize in the sensory channels students use in whatever way

information is presented instead of focusing in their preferences.

Grinder and Bandler (1976) asserts that “people who are most effective are the ones who
have a map of the world that allows them to perceive the greatest number of available choices
and perspectives”. Additionally they state how “excellence comes from having many choices,
while wisdom comes from having multiple perspectives”. Thus we decided to integrate such

element for English language teaching.

Contextualization

Liceo Pedagogico Catherblanc is an institution devoted to provide classes in preschool,
primary, and secondary school, furthermore it is well known in the area because it fosters values
in order to build and affective learning and develop a commercial vision, starting by the setting
of some human, moral, and ethical principles aiming at creating model roles in the community.
This is in regards to the institutional project, which is close related to the objective of this
internship project.

Taking into account the approach of the school which is to educate students with values,
the presented internship project sets a purpose with a variety of activities focused on different
ways to create or generate awareness of the importance of working values, using the exposure to
new vocabulary which has to do with students’ personal knowledge, the interaction among them

and the class environment. Accordingly, the development of the internship purpose will
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encompass kinesthetic activities using nonverbal communication along with the support of some
visual and auditory activities.

To develop the consciousness about values in life, it is necessary to start from the
individuals which are starting their educational preparation, so this project is conducted with first
graders from 5 to 7 years old in an EFL class.

According to the previous contextualization, next you will find the description of this
pedagogical intervention which provides an interesting and creative idea to confront the

problems identified.

Pedagogical/instructional objectives

For the pedagogical intervention novice teachers set up instructional objectives which
involve cognitive, affective and psychomotor categories from Bloom’s taxonomy (1956):

e Arrange English syllabus of the institution for students to explore their learning
styles.

e Apply language teaching strategies integrated with kinesthetic activities for
students to participate actively.

e Acknowledge verbal and nonverbal features in English class for students to
communicate ideas successfully.

e Foster the ideal of knowing oneself to interact with others recognizing body as a
learning tool.

e Employ visual auditory and kinesthetic channels to categorize words from

vocabulary storage.
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Implementation

The pedagogical intervention in first grade from Liceo Pedagodgico Catherblanc
contributes on teaching new vocabulary related to the knowledge about the importance of
students’ bodies as tool of communication stated by Patel, Dipika S, (2014), as well as the
significance to keep appropriate relationships with others, and comprehension of the magnitude
to develop and boost values, all these through kinesthetic activities supported by auditory and
visual ones in order to secure a better understanding of English language by all the students from
the EFL class.

Such project required a period of observation of about one month, afterwards the
planning period was made up for two weeks and the pedagogical intervention of the internship
project indeed lasted from the last week of March to the third week of June. Finally, a period of
about one month was set up to organize results and gathered information. (pg. 35)

As it was mentioned before, according to the institution syllabus, during the pedagogical
intervention the topics to develop are: body parts, greetings, family relationship, all these topics
with subtopics related to each one.

Kinesthetic activities are the means of this project, through this, we will introduce new
vocabulary to the students, therefore the model Presentation, Practice and Production (PPP) as
lesson plan will be used to develop the classes. Each class will have the implementation of
kinesthetic activities supported by either visual or auditory aids to present different topics, as

well as to let them practice and finally make easier students production.
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From the point of using Social Constructivism as approach, according to Reznitskaya
and Anderson (2007), increasing students’ opportunity to talk with one another and discuss their
ideas, increases their ability to support their thinking, develop reasoning skills, and to argue their
opinions persuasively and respectfully. Thereby, this approach will work as the most affordable
environment to make students feel comfortable and free to express their ideas.

Aids as power point presentations, flashcards, tape recorders, and didactic cubes are the
materials to support activities like role plays, mimics and games which require use of the body to
develop kinesthetic activities. These kinds of aids and activities are guided by the teachers who
will present the instruction by giving an example with one or some students to make easier the
understanding of the activity.

In regard to the just said, students will assimilate the new vocabulary through the
different activities they will be faced to, in order to establish the bases to create an affective
environment by developing the knowledge about themselves and the importance of interacting

with others.

Assessment

Based on the different assessment types for language learners, and throughout the
execution of this internship project, it is going to be used some of these ones. First, it will be used
the diagnostic type which is supported by a proficiency test in order to establish a starting point
according to the level shown afterwards. Taking into account the level that the test provides, a
variety of activities will be set up not only to let students participate, but also to assess their

process and/or progress.
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The way in which this project will assess the process of the students is by monitoring
and using diagnostics to evaluate the dimensions mentioned before. All what the students do
during the classes will be evaluated and the process will be given to them, in order to motivate
them and make stronger their abilities; although the aspects to correct will be presented to each
student in a careful way to make them improve their weaknesses.

The description before is related to the formative assessment which is focused on
processes and products, thus it is used during all the classroom activities in which teachers often
provide an immediate feedback, and activities such as pieces of homework or progress and
achievement tests. The use of an immediate feedback helps students understand the mistake and
teachers allow them to continue participating and demonstrate their understanding. This
assessment will be reinforced by initial assessment which is commonly used in almost all classes
to assess the knowledge students gained in previous sessions and specifically relate it to the
vocabulary studied before. It also works as warm up activities which do not need to be graded.

It will be established a final presentation where each student has participation, those
could be role plays and musicals depending on the English level students acquired during the
period of implementation of the internship project. Those presentations will be linked to the
mission of the Institution related to the improvement of a consciousness about the importance of
values in life, since the presentations will have as topic the family members, the ones students
will have seen in classes and the significance of well relationships.

It is also important the intervention of parents and teachers to promote the development
of the students’ talents. Without parents and teachers there is not detection of potential abilities

and without mediation there is not development in the learning process of students. The relation
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parents-teachers has to be evidenced during the pedagogical intervention, thus they will be
informed of the process and progress of their children in the English class, in that way they will
support the role of the teacher in the classroom and children will be monitored at home by their

parents.

Ethical issues

In regards to ethical issues and due to the importance of getting every single planned
activity approved by the school, we decided to create a letter explaining the reason of the project,
the labor of the university students who lead the pedagogical intervention in the institution
during the necessary period of time, its objectives, and the population in which the study will be
conducted, which was answered by means of a letter accepting the internship project, signed by
the principal of the institution; to review this letter see Annex N.3.

As it was mentioned before, the relation parents-teachers is very important, therefore a
letter was sent to first graders’ parents in order to communicate the implementation of the
pedagogical intervention Annex N.4. As the institution and parents are taken into account,
university has an important role to develop this internship project, consequently it is attached in
Annex N.5 the cooperation agreement with the university where each requirement to start with

an internship project is stated.

Teachers’ role

A teacher develops multiple roles, for example a teacher has the listener and the

performer role; he will be opened to his students’ questions or doubts and will answer them in a
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polite manner , speaking in the clearest way, in order to students do not feel restrained by the
attitude of their classmates or the same teacher. Although the target grade of this project is a
beginner level and it is not necessary a technical language, it is mandatory teachers use an
appropriate language and have knowledge about the topics presented, in order to make students
feel comfortable about asking and allow teachers avoid the lack of confidence about a topic.
Thus teachers always have to be prepared to possible questions, no matter what the topic is, in
that way teachers answer them and give confidence to their students.

Teachers have to be as creative as possible because their students are in an age they get
distracted easily, so it is necessary for teachers to have a variety of activities to maintain students
focus on the topic, moreover their classes will become interesting and students will enjoy the
most. Additionally, teachers’ criteria of choosing the best class material has to be based on
students likes and the ease they can access and handle it considering visual, auditory and
kinesthetic channels.

Also, it is important the way teachers evaluate the process and the final tasks, giving to
the students a personal feedback to strength their abilities and help them with the aspects they
have to improve. Students’ parents have an important role here, since they will be informed about
their children process in the English class, in order to support children at home and get a better

result in the classroom.

Students’ Role

As well as teachers, students are very important during the implementation of this

pedagogical intervention, because they are the aim of this project. As it was previously said, what
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teachers must be worried about is the knowledge students get during the class, so teacher’s role is
very linked to student’s role. First of all, the role of students has to be active, so this involves
constant participation by them, which facilitates the process of evaluation given by the teachers,
since he can monitor them by their questions and the notes made in the class.

Students also have to feel free to ask and express their own ideas about a subject, not
only to their teacher but also to their peers, thus the cooperative learning and the confidence
given by teachers are evidenced. With this freedom, students are able to interact with others, in
order to construct their own view of world, using as media the language. Moreover, students
have to take information, instructions, and examples given by teachers and coordinate the tasks
by themselves, creating a sense of responsibility and cooperative learning. Such responsibility
helps students monitor and evidence their weaknesses in the topics or simply reconstruct the
understanding they supposed to have about an instruction, in that way they will execute it in a
better or easy way for them. Students will develop a sense of self control, in other words, they
have to be focused in their tasks when they are working individually and do not get distracted by
things that surround them, besides they must develop a sense of companionship with their
classmates when they are working in pairs; they must have the difference between working alone

and working with others clear, depending on the instruction given by teachers.
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The role of materials

Finally, the role of materials is also important in the advancement of an EFL class, since
all roles together complement each other for the development of an efficient and holistic class.
First, it is necessary to study the population to create or adapt material depending on their likes,
ages, and English level. Considering that this project requires VAK (visual, auditory and
kinesthetic) activities, it is essential their implementation in an integrating and interactive way
taking into account all learning styles.

Materials that are big and colorful really striking for kids, so with the use of some toys
is expected to provide the opportunity to all of them of touching them, in order to create an
interesting environment and students feel integrated.

Music can work as a relaxing tool when teachers are starting a class, moreover it can
work also during the development of any topic. In regards to sensorimotor learning stated by
Piaget, physical activity is transformed into characteristic mental symbols, so the use of songs
which require movements that are more significant for children and they can internalize better
the words used in the songs. Some images may be used to support songs understanding,
according to the topics or the lyrics of the songs, in that way students make a relation between
the image and the song lyrics.

All those activities can be developed by teachers but they must have a very good
classroom management and divide appropriately the time required for each activity. It is also
important to teach students the sense of respect for other things, in that way students can take

care of the material and they can enjoy better if the material is in good conditions, which has a
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relevant significance due to it is one of the main purposes of the school and also of this
pedagogical intervention.

Taking into account the last said, the material students will touch must be resistant, in
that way the material lasts more and students do not feel uncomfortable if they touch it and it just
does not work as well as expected.

To conclude with the different stages of the methodological framework, the idea of
creating this project emerges from our wish of contributing to a sort of teaching methodologies
with a deeper insight of pedagogical matters, taking school classes as the first step of this
process. It is necessary to give the deserved importance to the education in our country, taking
into account all the knowledge gained during the process of becoming teachers. The presented
project considers presenting other styles to teach, as well as the success in the students’ learning
process. What this project lets to the educational community of the institution, is the beginning of

a big contribution to the entire society in terms of education.
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Working plan including schedule.

The following table contains an internship work plan overview and schedule calendar

assistant teachers intend to follow. The period times are indicated by square forms:

FIRST SEMESTER 2015
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General Calendar indicating working schedule

I:l Observation period D Pedagogical mntervention

I L EENNEII Intervention to curriculum
P Planning time H { and final report

Internship Stages Description

The following figure provides an explanation of the internship stages goals, time for activities,
including first grade English classes and supporting leader of English subject in planning session

for other courses. The Institution schedule is from 7: 00 am to 2:30 pm.
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Internship stages and Description

38

Observation peried

During this stage information about the possible problems in the English class
was gathered through observation forms from eight classes in first grades each
one of two hours, two classes per weel:

lat A — Monday and Wednesday- 2 h. per class

1zt B — Wedneszday and Friday - 2 h. per class

Fegarding hours with different courzes those were zpent to gather information of
the institution, institutional project and teacher methodologies as well as number
of students and categories of observation defined in the observation form.

Planning of the intervention

During this section assistant teachers commit to plan activities according to
theorist and previous studies about the mean meat of the project, kinesthetic
activities to encourage students’ participation. The aspects to consider are
Previous class observations

P EI of the zchool, Curriculum.

Time available in the school: special dates that might interrupt intervention such
as holydays and school calendar for special commemorations.

Pedagogical Matters: Type of activities and lessons.

Teaching and learning methods and main theories regarding the topic. University
work along with totor.

Additional tutorials

Pedagogical Intervention

This intervention iz divided into three steps: the first one is related to the time
teachers will apply the project in the target population, time which was explained
in the observation period. Also teachers have to place on the same activities in
the other course to follow the process in both courses (just one course from first
grade will be taken for this project). Finally, head teacher needs some support in
classes and in the establishment of different activities to develop with different
grades, thus teachers will collaborate in different activities required for the
school.

-One month observation
~from Monday through Friday
Taotal of hours in obzervation
period in first graders: 16h
Observation in some other
grades, gathering school
information: 30h

The time devoted for planning
13 given in an interval of 28 h
during those two weeks
indicated in the calendar
above, combining school
supporting activities®.

Time in classes at the
university dedicated to study
educators and researchers on
the topic to later on relate to
our study, time: 62h

- According to the calendar
(pg.32) the hours given just to
first graders are 150,

- 54 hours for support in the
zchool.
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Intervention to curriculum
The internship’s proposal was suitable for the needs of the institution. so | According to the director
first 1t was studied and approved by the school, and then the results will and teachers’ availahility it

be presented in order to leave corresponding results to contribute at the
school’s corriculum. The intention is to provide all the activities taken and

developed to integrate subject syllabus according to immediate context of
students.

would be hours 30 h. as it is
indicated in the schedule
above it i5 a three week
session ten hours per week.

Final report
This stage of the project is strongly supported by the intervention to the First month of the second
curriculum and rehearsed with the analysis of the results and finding of semester in 2013, will be
the project, making emphasis on pedagogical implications and devoted to the final report
demonstrating the significant and innovative contributions in the context | distributing 20 h in four
of teaching and learning of English language. weeks.

Total of hours 390h

Table N.4 Internship Stages Description
Note: * school supporting time refers to activities such as topics explanations in some other primary
school courses and design of materials according to syllabus.

Ohbservation period

[ T T e

Analyze mnfo gathered determme theory

Planning of ) //'[
.

intervention

-

IT and semimnario apoyo alproyecto de grado

= ' ) B
—,| Twtory Sessions : Desamrollo proyecto de grado - W

Pedagoglcal _,,r Apphcation of the Project: Lessons and activities
intervention

Intervention to

—

Integrate further considerations to school syllabus

Inform about results, variables and mnovation.

e

|
—

Total internship project tme

H v
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Pedagogical Intervention Syllabus

The table above contains a general presentation of the activities purposed for the intervention
based on institution curriculum (Annex N.6 ) and subject syllabus (Annex N.7) and objectives
set up for implementation of internship project, all the activities proposed have been created by

the assistant teachers:

Table N.5 Activities proposed in the internship according to subject syllabus

S S - O

Greetings (Hello, good Introduction Colors. The colors.

Greeting and morning... performance Verb to be (what color What color is it? pentagon
introductions. Hi.. howareyou?.. Interactingin is it fare they. What color are game
(personal presentation) What's is your name?  class they?
My name is...
Brief introduction verb i .
bt T Wh Family members. Family. Famous
. e ; Families
Wh questions. What is it? Questions
Yes/ no questions  Itisa.. /itisan... Board The alphabet The a; phal[:;et,
and  short answer Isit a pencil? Is it a...? . powe il
Ves it [ Nt Introducing people. consonants.
FIRST TERM e ' SECONOAERM Personal
- kBN Tp 8 School objects School objects related Dice game Abr 27 - Jun 19 Sound and Presentati

to the question: What
Basic vocabulary and s it?

pronunciation of on
every single letter

expressions. Basic vocabulary and in the alphabet.
useful expressions in
class. Introduce or ask for
someone by using:
Pets Domestic Animals. Noah's Ark WHO I5...
Pets’ vocabulary.
Numbers: 1-10 Numbers from 1to 20 Clapping at
i ﬂ”mbe“ This / That Whatis this? What  The
B is that? detective

This is/that is.
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THIRD TERM

Offering and
giving opinions
about the Food

There is...
There are

Clothes
What is this?
What is that?

Fruits and
vegetables.

Fast food.
Express opinions

Ask for types of food
using Wh Questions.

Describing elements
in a specific place.

Clothing.

Verb To be WH
Questions

The big roulette Parts of the Body
contest
Let's go to the
restaurant
Toys

o 0:a1 hpa:1 8 Prepositions
“How many
monkeys?” song

Let’s dress Pepe or
Pepa

months

Days of the week,

Body Parts.
Verb to be
Verb to have
Commands.

Toys variety.

Prepositions of

place: On, Under,

In.
Use of verb to be

Days of the week.

Months of the
year.

41

Body parts
SONg
Simon says

Toys bingo

Treasure
hunters

Days song
Months song
Party letters

Note. These are subject to change according to institution guidelines.
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Activities description
Table N.6 Internship activities properly named and described.

m“ General description Vocabulary Materials &Tools

Personal Presentation  Teacher introduce main greetings and the common personal Good Morning, Good Afternoon, Good Worksheets with scripts,
presentation dialog. Then students perform a role play by pairs in evening, Good night Hello, Hi, bye, student's voice, notebook,
front of the class following the script and being supported inthe  good bye. What is your name? pencils, colors.

way to pronounce by the teacher My name is...

Teacher introduce Wh questions use, then using a board they the  Why / Who / When / Where / How Big board , pictures, floor
Wh. Questions Board  whole group will interact by assuming a pesition on the board and space, colors, notebook

moving according to the answers at the corresponding place.

Dice game Using a dice with images about all school object students trythe  What is this? Scissors, notebook, book, Dices, School objects
FIRST TERM dice and classmates ask: What is this? Then student response  pencil, eraser, pen, sharpener, color  pictures, board.
saying the name of the image on the dice. case.
Noah's Ark This activity students organize by couples, taking the respective  Horse, cat, dog, pig, duck, hamster, Animal sounds music,

roles of male and female, then students close their eyes and move canary, fish, silver fox, parrot, spider,  domestic animals labels.
around the classroom, making sounds from the respective animal chicken, sheep, donkey.
they were assigned to call her peers. The challenge is then to

meet their friends and check if they peer the right one.

Clapping at the numbers At the beginning of the lesson students will create family numbers Numbers from 1 to 20, Students’ hands, clapping
rhythm from 1 to 10 and from 10 to 20, respectively. Then they will Some body parts: rhythm,

perform in a concentration game in which students are assigned a Hands, legs, fingers.

number and from 1 to 20, then by using their hand they will call

one another.
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_ General description Vocabulary Materials &Tools

The pentagon game Classroom is divided in five stations, teacher will provide  Blue, yellow, green, brown,  Balloons and stickers of

commands that students follow in order to go the right purple, red, pink, black and  different colors.
station and demonstrate their understanding of what white.
teacher is saying. Students should write in the sticker the

name of the color they will pasting on the balloons.

Musical of Addams Family First students will do a worksheet to know family members Mother, father, sister, -Family worksheet.
in english then they will practice a song with the brother, aunt, uncle, cousin. -Adams song adapted
soundtrack of Addams family and lyrics adapted by the with family members

assistant teachers.

The dumb and the Students are assigned a label of a domestic animal, onein ~ Wh question: What is this?  Labels with domestic
detective front of the other, one will have the paper at the back part  What is that? animals names.
and the other will mime in front of the peer who will look  Demonstrative Pronouns ~ Classroom space

for clues to guess which object or place partner is miming.  Close in distance: this

is/that is.
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m General description Vocabulary Materials &Tools

The big roulette  After introducing the topic with a roulette on the board, the Green-Vegetables and fruits (Apple, banana, onion, Flashcards (images and
classroom will be divided into six parts with a representative tomato, etc) words), small roulette and
color. There will be a small roulette with the colors and the Blue-Carbohydrates (Rice, bread, poteto, etc) happy faces stickers.

students have to move it and depending on the color, they have  Red-Proteins (Meat, fish, chicken, etc)

to choose a piece of food from a basket and take it to the Orange-Dairy food (Milk, egg, cheese, etc)
corresponding space. Yellow-Sweets (chocolate, cookies, etc)

Brown-Fast food (hot dog, hamburger, etc)

Let's go to the The students will performance a role play in a restaurant. In What is it? Big food images, a pallet

restaurant groups of four students, one will be the server and the others the What are they? with a happy and a sad
THIRD TERM

customers. The teacher will give to the server some pieces of  |like... (happy face) face, sheets of papers with
food to offer and the customers will express their opinions about | don't like... (sad face) the shape of a plate to put
the food using a pallet with a happy face and a sad face to help the food they like.

them remind the vocabulary.
“How many The teacher will performance the song in front of the students,  School objects, animals, food. (Vocabulary they Tape recorder, big
monkeys?” song  they have to follow the movements. Then the song will vary with  already have) flashcards, open space

objects around the classroom the teacher pasted before. (classroom), board.

Let’s dress Pepe or  There will be a big child pasted on the board and around him Hat, t-shirt, coat, boats, sandals, skirt, dress, jacket, Big pieces of clothing and
Pepa there will be lots of clothing. The teacher will say if it is a sunny or scarf, gloves, shirt, pants, jeans, shoes, socks, 3 big child pasted on the
cloudy day to dress Tony. Students have to dress him according  swimsuit, top, shorts, etc board.
the situation. When the student chooses a piece of clothing his ~ What is this?
partners have to ask “what is that?” and he has to answerand ~ What is that?

vice versa.
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_ General description Vocabulary Materials &Tools

FOURTH TERM

Body parts song and Simon

says

Toys bingo

Treasure hunters

Days song, months song and

party letters

First the students will perform a song about the body parts
following the teacher's movements, Then the teacher will play a

game called Simon says where the teacher gives commands to

Eyes, nose, mouth, ears, hair, head, Tape recorder, space

shoulders, arms, hands, fingers, legs,  (open space or classroom]

knees, feet, toes.

touch the parts of their bodies, when it is right they will hear a bell We have..

and when it is wrong they will hear a whistle.

After the introduction of the topic, teacher will organize the

students in couples. Then will give to them some images about the kite, plane, blocks, puzzle, etc

topic the teacher will blow up a balloon which has a word, if the

students have the picture according to the word they have to cross

it and at the end the ones who have all images crossed win and

shout BINGQ!

Around the classroom, there will be some objects or flashcards. In

groups of four students, they have to look for some objects reading Previous vocabulary (toys, food,

some clues. When they find them, they have to create a treasure
and hide it in the classroom. Their partners have to find it and say
where it was,

After introducing the topics, students will performance a song
according to the teacher’s movements. Then there will be a lot of
letters pasted on the hoard, the students have to organize them in

groups one by one to create a day or a month.

Doll, train, car, teddy bear, ball, bicycle, Flashcards, colors,

balloons.
On, in, under Classroom, space, big
flashcards or objects,
animals, school objects) sheets of paper with
Itis... clues.
They are..

Monday, Tuesday, Wednesday, Thursday, Big letters, board, tape
Friday, Saturday and Sunday. recorder and space.
lanuary, February, March, April, May,

lune, July, August, September, October,

November, December.
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CHAPTER IV

Internship Report

Abstract

This report highlights the results of an internship project that integrates visual auditory
and kinesthetic learning styles, developed during the program for prospective first grade
engagement in EFL classes. Novice teachers worked to gain teaching skills and job experience
through actual classroom exposure, while implementing some language teaching and learning

strategies.

Upon completion of 384 hours in internship stages, respectively: observation, planning
and intervention, students participation increased significantly and turn taking to participate
varied among students learning styles, considering the exposure to visual, auditory and

kinesthetic channels integrated in class performances and activities in general.

In regards to vocabulary learning, at the beginning of the process, the majority of students
tended to associate words from L1 while interacting in L2, the progress evidenced at the end of
the process illustrates how students use L2 vocabulary more frequently being supported by

nonverbal language such as mimes and gestures.

To the end of the process, students interacted using EFL with no fear, because of the
engagement gained throughout the language learning process during classes. Additionally, those
students that did not use to work with language skills through kinesics, enhance their own skills

in class performance by contributing on activities organization.

Going further, everyone in class allotted himself a role according to his abilities and

assumed it in a committed manner.
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Management Summary of the internship project

As stated in previous chapters the internship project incorporated VAK approach to integrate
activities for teaching EFL vocabulary in first graders enclosing different theories from language

teaching and learning perspectives as shown below:

LANGUAGE THEORY AUTHORS & GENERAL ARGUMENTS
PEDAGOGY

ISSUES
VAE/NLP | - “learning style preferences evidenced orientation for certain activities and
good but less abilities for other learning styles™ Fleming IV, (2001)
- “Learners are unique and acquire knowledge by experimenting using all
LANGUAGE abilities™ Richards& Fodgers (2001)
LEARNING | Multiple - “body movement, performing action and physical control are special
mtelligences | zkills of kinesic learners™ Gardner H(1993)
- “body motion as an stimuoli for brain activity which iz essentiality
required when learning a language™ Duran M. {2008)

Students - “ to encourage effective class involvement, type of communication
engagement | learning styles and classroom structures should be considered” Bergguist
H. &Phillips B (1975}
- “elass involvement promoters comes up when students assume new roles:
from avoidant to collaborative, from competitive to participant, from
dependent to independent”™ Bergquist H. &Phillips R. (1975).
Teaching =" vocabulary learning iz needed for learners to communicate in a wide
vocabulary range of meaning” MeCarthy (1990)
- “commurnicating in a second language is considered as a language use
strategy™ Cohen (1995)
LANGUAGE - “words might be taught because they conferred certain relevance to
TEACHING particular situations students are immersed 1n”™ Wallace (1998)
- “The knowledge of a word implies to know how that word fits into the
world™ Stahl, 5.(2003)

Kinesthetic - “use of dramatic techniques in teaching english to foster meaningful
activities learning™ Simon L. (1978)
- “Tactual kinesthetic is the first among english lansuage learners™ J M
Eeid (1087}

- “Kinesic behavior encompass visible patterns to reinforce the lingoistic
mezzage™ Von Raffler E (1988)

- “Kinesthetic behavior to perceive what others are transmitting™
Eellerman 5. (1992).

-"Young children tend to be tactual or linesthetic learners because they are
starting to know the world™ Dunmn, J. Perrin (20107

-“Cognitive processes to make up channels of communication kinesic
representations are not the same for everyone™ Me Gfegcan{E'Dlz}
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The objectives considered to increase class participation and consequently first graders
involvement in class, provided the path taken during the pedagogical intervention. Consequently
in the following lines it is displayed the association of the main objective with the results in every

single activity.
Main Objective:

© Implement kinesthetic activities for vocabulary learning encouraging students’
participation
During the first activity: “Greeting performance” students felt anxiety towards performing
“traditional meetings” to greet partners, accordingly students were likely to feel concerned when
speaking in L2 due to the lack of exposure to the foreign language they used to have in previous
classes. They had a habit of looking for one of the teachers using eye-contact to ask for help.
Consequently the sort of activities during this term were strictly designed to help students to

overcome feelings of anxiety when participating in performances.

In regards to the second activity: “WH questions board* the students participated in
groups as the game was going on, trying to guess what the question was by looking at the
images, stimulating visual perception channel. Students expressed they felt more confident to

talk because they received help from their partners.

During the third activity: “The Dice game”. All the students developed a cooperative
learning work, they helped each other. Students were arranged in a big circle and teacher
provided instructions advising students to give an immediate response once the rest of the
partners asked about the object (pointing at this) shown on the dice. When a student took turn to
try the dice and answer to partners questions, they hesitated on how to say in English the images

they were looking at.

Regarding the fourth activity:” Noah’s Ark”. Students demonstrated how engaged they
might be in an activity through peer-working thanks to the class arrangement. Learners got

concentrated where their corresponding peer was moving, this was essentially stimulating
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auditory channel because students had to call each other making a particular noise according to

the animal, male and female, respectively.

The fifth activity named “Clapping at the numbers rhythm” was designed particularly to
enhance auditory, visual and kinesic channels all together. Students participated taking active
part by forming a consecutive chain of actions. Having in mind not only consecutive numbers but
the sequence in movements to follow the rhythm. Most of the students followed the rhythm
however they were wrong when they got the turn to say the numbers, they looked each other,

laughed and then helped among them to understand how the game was.

“The pentagon game” the sixth activity was in effect designed for visual and kinesic
learners, however all of the students took part on the game as mentioned previously and assumed
a particular role in the group. Students were arranged in four small groups to paste the sticky
paper in the corresponding balloon. Generally students felt excited when asserting where to
locate the image they had and consequently matching the corresponding color in the right

balloon. Those who misunderstood the exercise were softly corrected by the rest of students.

The next activity named: “Famous families” was specifically planned for visual learners
who had to identify among the common TV families different members of the family, it was
evidenced how meaningful it was for them due to the fact they like cartoons, because majority of
them considered the pet as a family member. They had to decorate the family and assign names
in English to family members. Students asserted they felt relax when doing this type of activities

and consequently they demonstrated their perceptions about types of families society might have.

For “The big roulette” activity students used a worksheet to organize food for a healthy
diet, some of them started to organize it according to colors but then visual learners make
pertinent corrections, notating the nature of the exercise. Learners felt quite concentrated to
classify correctly type of food: fruits, vegetables, meat among others. Majority of them find it

challenging since they had worked all of these categories separately.

To conclude with activities description, it is possible to consider all learning styles are

possible to be enhanced by dedicating special attention of planning activities to integrate all
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learning styles. As expose in previous chapters students at early ages have demonstrated to be
tactual learners which allowed us to create activities including kinesthetic perception channel the
most. When students perceive the information using all senses it is more probable they learn and
apprehend a foreign language. Which not only provides benefits for learning but for class
engagement, because students softly overcome negative experiences that interfere in their
process of knowing the world. Going further from now on we start analyzing the specific

objectives and the corresponding results.

Methodology results

To synthesize process results indicating students’ responses we present, as an overview,
the following charts with descriptions of results corresponding to students’ feelings, attitudes and
general responses towards developing of learning styles activities, vocabulary learning and class

dynamic for group involvement.

First of all we link objectives along with constructs derived from the planning stage of the

project evidenced in the title of the project, we can observe constructs selection:

“Integrating learning styles and EFL vocabulary for early aged students’ involvement in

class”

Considering those three elements we might deliberate about the concept of learning styles

which has typically included three aspects:

» Learning styles: Physiological (an individual’s preferred sensory modes—yvisual,

auditory, kinesthetic/tactile).

» EFL vocabulary: cognitive (the way an individual processes, stores, and retrieves

information).

» Involvement in class: affective (emotional and personality attributes like motivation,

learner interests). Values (comradeship, honesty, solidarity...).

Adapted from (Reiff, 1992)
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LEARNING STYLES: Kinesthetic activities, VAK
Objective:

Describe how students ‘vocabulary learning occurs when using kinesthetic activities

along with VAK styles.

It relates to the conception of matching teaching styles with students’ learning styles, this section
is especially devoted to identification of kinesic behaviors in which Ekman and Friesen theory is
considered. Ekman and Friesen (1969) have demonstrated a categorization of kinesic behaviors

which encompasses:

Emblem: representing symbols such as victory and peace.

[ustrators: to illustrate what is being said verbally.

Affect displays: facial configurations which displays affective states, fear, fatigue or anger.

Regulators: nonverbal acts which maintain and regulate the back and forth nature of speaking

during interactions. (Diminished eye contact indicator of conversation end)
Adaptors: divided into three:

-self adaptor: manipulations of one’s own body e.g. picking oneself.

-Alter adaptor: attacking and provoking.

-Object adaptor: performance of an instrumental task e.g. writing with a pen.

Through language learning process students are essentially oriented to one sensory channel,
which does not mean they will learnt only by the development of this, thus during internship
activities students demonstrated the utility of articulating learning styles as a teaching strategy, in

despite students keep their preferences.
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Activities
“Greefing
performance™

“The Dice
game”.

WH guestions
Yes no questions

"Noah's Ark”™

Learning Styles Involved
Aundrtory channel: listening model
and partner responses,
simultanecusly spealang skall 1=
developed.

Kinesthetic: role play strongly
supported by gestures mimes and
multiple expressions.

Einesthetic channel: movements
around the class.

"isnal stimuli: identifying mages
to response. Visual pictures

Einesthetic: location of elements on
the board.

Visual Text and mmages in stamps
presentztion as an aid for target
language inderstanding.

Visual Aids images posted on walls
of the classroom. Kmesthetic:
spatial sense

Resuliz

There were approximately 9 couples of students:
from which 7 of them were oniented to perform
role play being supported by kinesthetic
sensiiivity channel, in despite of fear to speak
public. As well, the 7 couples demonstrated full
understanding of dialog by listening to this teice,
having as models: the head-teacher and the
mtemship novice teachers.

Kinesic behavier presented: regulators and
Ulustrators.

Leamers looked carefully the pictures trying to
remember the nght way to utter in english what
they zee, before attempting to mention thiz in
Spanish L1.

Einesic emblem (simulating scizsors movement
with fingers) and self-adaptor pomting oneself
when frying to remember how to pronounce an
mage were evidenced during this activity.
Visual leamers were essentially oriented for this
type of activities, however all of the students
participated actively answering questions and
majority of them tended to color images posted as
stamps on their notebooks before answenng any
questions regarding vocabulary. Students
expressed how enjoyable coloring was for them.
Actually each one of them colored the objects
differently, highlichting the multiple perspectives
leamers might have from the same element.
Kinesic behavior presented: Object adaptor,
emblem.

At the begmmning of the activity, leamers were
stimulated by showing them pictures with anmmals
that had to be linked with their comesponding
name. for the szcond part of the activity leamers
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“Clapping at the
numbers

rhythm®

“The pentagon

game”

“Famous
families™

“The hig
roulette™

Andrtory channel: listening with the
purpose of 1dentifying where the
partner is and guessmg what animal
role the rest of the class were

playing.

Einesthetic: hands coordmation
succeedng sroup rhythm
Auditory channel for immediate
and consecutive response of
leamers.

'1zual channel: colorful images
drawm by leamers associzting
colors with the corresponding
ballocns.

Spatial understanding to classify

Images.

Visual channel though images.
Andrtory channel: combmed with
lanesthetic when performing at the
song thythm.

Visual channel: to identify and
classify types of food mn the
appropriate type of food. Groupmg
along with logical thinkmg 15 then
developed.

mtegrated visual perceptions with auditory and
konesthetic channels considenng the game was to
mime the best possible and mitate sounds of
ammals to delrver clues while others found out
which animal was bemg represented.

Einesic behavior presented: Hlustrators, self-
adaptors (thev mime to each other)

Az any musical patten leamers used the numbers
to clap n time, 1t was clearly difficult for leamers
to gain the beat of the rhythm, considering it was
first time they attempted an exercize ntegrating
the group as a whole to achieve one round with no
mustakes. Resembling a chorus students enhanced
concentration, histening attentively and observing
partners” hands movement to give contimnty to
the game. Enthusiastic expressions were visible
on students” gestures and general class comments.
Kinesic behavior presented: Affect displays,
regulators and object adaptors (performing
mstrumental action)

Students were asked to create images closely
related to the color they were working with to
stimulate visual imagery (reproduction of what we
382 Of eXperience).

Kinesic behavior presented: emblem (associating
drawings with names and colors) and object
adaptor (classifying pictures)

Leamers enhanced visual channel stimulation by
decorating famous families nsing all type of
handcraft. To end with, they performed Adams
famuly song demonstratmg once again how
mmportant is every smgle n:twement made by each
one to complement the choreography as a
response to auditory channel stimuli and
respectively as a response to the song thythm.
Kinesic behavior presented: Object adaptor:
performance of an mstrumental task. And affect
displays

Students looked at the mages wondering about
what they would do with all that sort of images,
first they 1dentified them as representation of
food, secondly they gave color to the mages and
finally clagsified them according to what they
thought.

Kinesic behavior presented: Object adaptor
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VOCABULARY LEARNING

Objective:

O© Design activities for vocabulary learning by employing nonverbal features in

communication process

In the following chart vocabulary learning process of students is described in detail and

explained for every activity.

Vocabulary presented

“Greeting Good Moming, Good
performance™ Afternoon, Good evening,
Good mght Hello, Hi, bye,
good bye.
What iz your name?
My name is...

“The Dice game™. What 13 this? Scissars,
notebook, book, pencil,
erager, pen, sharpener, color
case.

WH guestions board “’hv

1i.‘."l*lrﬂrl
Where

Resnlis: About the way it was adopied
Students got mmerse with common
preetings taught m first levels, the condition
achieved during this lesson was essentially
the use of grestings in class and outside this,
so since the very first contact novice
teachers, the homeroom teacher and stdents
got on agreement to use those common
phrases i daily activities. At the begmmmg
students tended to greet m L1, however
teachers reminded them about conditions of
language learming n class and as a strategy
we supported geetingremjnde:r with brief
songs and

L1 background was evidenced. Students
kmew perfectly the common objects of school
equipment such as book and pencil.
Accordingly, thiz activity was approached to
help students out to associate images with
unknown vocabulary regardmg school
ohjects. It was successfully developed
because students asserted when remembering
the corresponding word to an image even do
they hesitate when they tned to pronounce
the desired word.

Which demonstrated the retention effect of
linking images with words, properly named
as imagery link by {-f'..tk:msnn 1975)

The use in context of WH questions was
evidenced. Students asked making emphasis
when pronouncing the WH word in the
guestion, which helped others students to
remember words.
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“Noah's Ark”

“Clapping at the
numbers rhythm™

“The pentagon
game”

“Famous families™

“The big roulette™

Horse, cat, dog, pig, duck,
hamster, canary, fish, silver
fox, parrot, spider, chicken,
sheep, donkey.

MNumbers from 1 to 20,
Some body parts:
Hands, legs. fingers.

Elue, vellow, green, brown,
purple, red, pink, black and
white.

Miother, father, sister,
brother, aumt, uncle, cousin.

Green-Vegetables and fruits
(Apple, banana, onion,
tomato, ete.)
Blue-Carbohydrates (Fice,
bread, potato, etc.)
Eed-Protemns (Meat, fizh,
chicken, etc.)
Orange-Dairy foed (Malk,
egg, cheese, etc.)
Yellow-Swestz (chocolate,
cookdes, ete)

Brown-Fast food (hot dog,
hamburger, etc.)

Students associated three elements of speech:
mages, words and sounds. Enhancing the
link among the three dimensions students
were able to rehearse memory to further use
of vocabulary leamt.
Az a mnemonic resource students used
rhythm to coordinate number sequence and
remind the nght prommeiation of the number
by association with some of their body parts.
All thug process evidenced how vocabulary
learning results mereased effectively when
leamers make use of mnemomics.
In this caze students related colors with
common objects they could find in the
environment, for example (red’ a red heart)
and went to paste the sticker in the
corresponding station, full of balloons of the
same color. It was observable how the
relation between a color and a word can help
for network vocabulary association.

miting the word for the corresponding
mmage students rehearsed vocabulary practice
by connecting the cartoon draw with their
role. In that way malang learming more
significant.
Aszociation of words by nature of those, it
was essentially what students did during this
activity. Students recognized the sense of
each category to group words according to
that. Hence students developed grouping
skills and recognized word by the way those
could be associated from general to specific
Eroups.

To discuss: it would be of great relevance to analyze if vocabulary learning is essentially a

memory issue or not. Considering the retention of a word is the beginning rather than the end of

the long process of vocabulary acquisition according to Meara (1966). We can state that the final

aim should be the word use in natural context rather than a meaning retention. (Paivio &

Desrochers, 1981). And that mnemonic devices are only meant to complement rather than
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replace other approaches to vocabulary learning (Cohen 1987) so going beyond the vocabulary

learning strategy implemented, vocabulary rehearsal should always be a task for language

teachers.

STUDENTS’ INVOLVEMENT: Class participation

For this section we consider the objective settled in the planning session of the internship

© Analyze how kinesthetic activities might encourage students’ active participation in

class..

As evidenced previously, in observations made at the beginning of the intervention, majority of

students did not participate in class activities and kept concentrated in following structures to

gain grammar knowledge which was certainly the expected response to head teacher requests.

In the following chart we shed light on students’ variations regarding class participation the

pedagogy aspect considered the most during the project.

Class dynamic/ lesson structure. (To see further see

Activities
journals pg. )

“Greeting

performance”

WH questions

board

“The Dice game”

”Noah’s Ark”

Work by pairs

Cooperative learning (They help each other in
terms of pronunciation)

Everybody had to participate

A couple of students was taken as example

Group work

Competition

Pictures of school objects pasted on the board
Visual help
Big dice with images

Visual and audio help

Dance classroom (bigger that the usual and
students loved to go there)

Kinesthetic and audio production

As it was developed a role play guided by the teachers, students showed
themselves sort of inhibited with the first attempt. After watching one of
the couples that decided to participate voluntarily they started to indicate
disposition and a cooperate attitude among them. Some of them (2 or 3
couples) still inhibited.

When it is a competition they try to do the best even they get excited and
can be hard to organize them. They repeated many times the same words

but it was useful to practice the pronunciation.

Learners repeatedly tend to correct each other and ask to cooperate on
building of others answer. They showed intention of reading the correct
word even in their mother tongue and always pointed the right picture.

They showed a very good disposition even some time was taken to
organize them. They felt kind of shame but after showing some examples
with our own performance they completely changed and started to act like

animals.
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Class dynamic/ lesson structure. (To see
further see journals pg. )

“Clapping at the Kinesthetic and audio help Sort of difficult activity due to the complexity of mixing movements with a specific

numbers rhythm® Something different for them according to thythm. Although students were engage all the time, just some got completely the
what they are used to do thythm (4 or 5 students). The rest tried hard and enjoyed the activity evidenced in
It was shown as a game their laughs when they made some mistakes.

Combination of different learning styles A very well organized activity due to the students enjoy to draw and color. Good

(spatial, visual) attitude and show of their knowledge in the topic (colors) and all of them participate
Drawing and color actively.
Team work
Music and movements 80% of the students demonstrate well used of the vocabulary even they
Association with their experiences mispronounce some words. They got really quick the song and the movements
(100% of participation)

“The big roulette” A new visual aid They seemed very excited because of the big roulette. Some words were
Interaction with the material complicated but some others were really easy to understand as a result of their
Shown as a game previous face with them in their experiences. “Learning is the process whereby
Team work knowledge is created through the transformation of experience” (Kolb, 1984, p. 38).

To discuss: Students engagement in class varies proportionally to the learning motivation and
one of the key factors that strongly influenced this, is the type of activities implemented in the
classroom. Those might foster abilities such as creativity, coordination, special location, hands
dexterity, concentration and some others. Yet, big attention should be devoted to intellectual,

emotional, behavioral, physical, and social factors that either enhance or undermine learning

processes.

Students’ participation increased significantly until becoming constant with the
particularity that not always the same student participated and all took turn to do so. It points out
usefulness of considering the three most common and main learning styles, visual auditory and

kinesthetic.

Concerning students engagement, there are different perspectives a teacher might

consider for classes. Students could engage in almost any activity if it is planned according to
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their needs which vary among them. In schools it is common to find that students get motivated
when teacher stimulates their curiosity no matter the topic as well we can find students who get
easily engaged when teacher recognized their academic efforts it is known as intellectual

engagement.

In the same way we might find emotional engagement, behavioral engagement, physical
engagement and social engagement. Internship project was mainly based on social and
intellectual engagement. As in the results evidence how students work more comfortable by
groups and get coordinated for peer working. They help each other facilitating group learning

and keeping students from dropping out the classes.

Students have the chance to participate actively if they feel motivated, and they feel
motivated when they find opportunities to develop their abilities those that should be included in
teacher activities to teach the same topic or related topics. Such as in the case of this internship

project.

Concerning vocabulary learning the activities were focused on memory, thus the use of
mnemonic resources in some activities. Linking words to images, sounds and movements
students were able to enhance memory. Taking into account mnemonic devices boost memory
functions. However for some other activities we were concentrated on language context when
students not only learn WH forms but use those words to make questions in order to find out the
nature of an object. Demonstrating in this vein that incidental learning alone is not enough in

developing a functional vocabulary.

To exemplify better the pedagogical intervention stages and general structure a diagram is

presented.
Diagram

The following diagram combines the main constructs that built up the project development and

their main aspects as well as their respective dimensions.
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Eocusing on language conte@ @neﬂ]oﬂics focus on memo@

Vocabulary
Leaming

Visual stimuli

[Emotional engagement|

E(incsthctic channczh
Auditory channel

Students’
engagement

in class

Social engagement

Innovation

Significant and innovative contribution in context of teaching and learning of English

In the search of integrating new methods to facilitate students learning for a foreign
language we implement an NLP Neurolinguistic programming technique which asserts in the use
of perception channels to stimulate learning process of a L2. A challenging work for teacher but

a rewarding work at the same time.

A clear example of the innovation in practice could be identified in the way students
perceived the activities and the significant tendency of students to achieve communicative goals

proposed on lessons of our project.

The main benefit description: Boosting creativity using body language to associate
meaning of words as well as their use, is then, consider a language use strategy because the main
goal when adopting nonverbal language for EFL learning purposes is no other than enhancing

vocabulary learning.

Furthermore, the teaching technique allows learners to identify and make fully use of all
their perception channels creating a significant awareness and respect towards body motion as an

instrument to perceive the environment and simultaneously communicate.
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Activities images
Greetings performance: Kinesic behaviors presented: Regulators and illustrators.
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Noah’s Ark: Kinesic behaviors presented: illustrator and self-adaptor

Clapping at the number rhythm: Kinesic behaviors presented: Affect displays, regulator and

objects-adaptor. Performing instrumental action.
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The pentagon game: Kinesic behaviors: Emblem and object adaptor
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Famous families: Kinesic behaviors: Object adaptor: performance of an instrumental task. Affect

displays
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The bi

g roulette: kinesic behaviors: Object adaptor.
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Body language activities

65
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Further Considerations and Conclusions

1. A holistic class environment becomes effective if variances in learning styles are
considered with the solely aim of engaging students in a significant learning environments from

what cooperation is in fact assertive.

2.. Lexis teaching implies not only knowing a word but the analysis of how that word is
perceived, represented and integrated in students’ mind. Thus any language teaching method

should not disregard vocabulary acquisition dimensions.

3. Pedagogical experiences often influence the selection of teacher approaches and
directly in the way teachers structure their lessons. Consequently, weaknesses and strength

identified during teaching experiences must be integrated in further projects.

4. Language teachers’ undergraduate programs need to consider pedagogical projects
emphasized in contemporary language teaching approaches to successfully detect new realities

and contribute in current language teaching methodology advances.

6. It has been demonstrated there is a clear need to reframe teaching strategies in
Colombia and stop blaming the new attempts to change as occurs with NLP statements.
Accordingly, the present project strongly supports the idea of exploring contemporary elements

that attend actual needs of teaching a foreign language to Latin Spanish speaker in early ages.
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Journals

All the activities presented during the internship project were supported by the intervention of the
homeroom teacher in order to achieve enhance the students language learning process which as it

was mentioned previously is our main objective:

Internship Report Journals

Theme: Greeting and introduction | Activity: Role play | Date: April 6 — April 10/2015

Journal description; As the head teacher always used copies as material, we decided to use them
as a support as well as the board. First we draw some specific aspects of the parts of the day on the
board (shining sun=morning, sunset=afternoon, moon=evening, bed=night) the head teacher made
a brief introduction of the topic and then we did a short role play greeting each other according to

the part of the day. Children had to performance according to the part of the day we indicated.

Observations: This is a topic it was supposed they saw in the previous year, even though they do
not remember some things. We had to perform many times but when they did not remember, they
helped themselves looking at the drawings on the board. Their pronunciation was good and we

noticed they like a lot to work by pairs or in groups.

Theme: WH questions, Yes/no Activity: Group Date: April 13 — April 17/2015

questions activity

Journal description: With the use of the stamps the head teacher used to use, we made big draws
on the board about different things (animals or objects). We divided the group into four teams and
we chose an object per round. According to our instruction one of the groups had to ask “What is
it?” to guess the object. And the other group had to answer if it as an animal or an object. Then

they asked yes/no question until they guess.
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Observations: We made different groups and each teacher had two of them and we followed the
activity at the same time. We decided to do it in that way because there were a lot of students that

got distracted easily while the others were participating.

Theme: School objects Activity: Dice game Date: April 20 — April 24/2015

Journal description: After the use of stamps on children’s notebooks with the school objects, we
paste big images on the board about the topic and we interacted with the students asking them
about the objects they had in that moment, using the vocabulary they had on the board. Then we
play the dice game, they had to review Wh questions (previous topic) when they asked to their

partner “What is it?”” and the pointed students had to answer using the vocabulary.

Observations: The dice just had images. At the beginning we let the objects and the spelling on
the board. After the game was moving, we took some images out and then some spelling. At the
end they did have neither images nor spelling. It was a very nice activity, they remember easily the
vocabulary even they try to read as in their mother tongue. We took much time organizing the

classroom for the activity.

Theme: Pets Activity: Noah’s Ark Date: April 27 — April 29/2015

Journal description: To introduce the topic we used big images of different animals and we used
the dance classroom to do the activity. They read as in Spanish so we had to repeat many times the
correct pronunciation. After making the couples and giving them the corresponding animal, they
tried the sound which describes the animal, then we started the game and when it was supposed
they met their partner, each couple passed in front and made the sound and the rest of the class

guessed what the animal was.

Observations: With sounds and some mimic, it was very easy for the students to remember what
the animal was. As it was a very big classroom, we took so much time in this activity. To introduce

the topic we made a memory game with the images.
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Theme: Numbers: 1-20 Activity: Clapping at the Date: May 4 — May 8/2015

numbers rhythm

Journal description: The head teacher introduced the topic by using stamps. After that we played
“tingo tango” to ask about the numbers and made them practice. Then we started making the
sounds of the game and giving different numbers. To help them at the beginning we draw big

numbers and their pronunciation on the board.

Observations: We took so much time organizing a rounded table. It was easy because they already
knew numbers from 1 to 10. It was very helpful to have the numbers and their pronunciation on the
board to help them. After a moment, we decided to erase some numbers and pronunciation, even it

was harder for them they remember the numbers. Few didn’t have a good memory to remember the
numbers we gave each other at the beginning and few others paid so much attention to the

movement they had to do when they say the number and forgot the corresponding number.

Theme: Colors Activity: Pentagon game | Date: May 11 — May 15/2015

Journal description: After the children colored a photocopy given by the head teacher, we gave to
them some stickers where they had to draw objects related to the colors (red-apple, banana-yellow,
etc.)The classroom was divided into different spaces according to the colors, so they had to choose
a sticker and pasted on the specific color. So if the students got an apple, they would paste it on the

green or red space and say the object and the color.

Observations: Students loved to draw and color and they had to do it many times, so they enjoyed
it. When they didn’t have the color they asked to their partners (me prestas el yellow, red, etc.). In

this activity everybody knows the colors.

Theme: Family members Activity: Adams family Date: May 20 — May 22/2015

musical

Journal description: The class before, the head teacher made a brief presentation of the topic and

we gave to them a worksheet of the family which they had to decorate. In this class we used that




KINESTHETIC ACTIVITIES TO TEACH VOCABULARY 70

worksheet to explain a little bit more about family members and with the use of other famous
families (Flintstones, Simpsons, Adams) Then they listened to a song and with the help of some
movements they had to performance. As homework they had to paste photograph of their families

and write the corresponding word for the members.

Observations: They got the song very easily, and the enjoyed very much. With the relation of the
famous families and theirs, it was easy for them to learn the words. And the song helped them with

the pronunciation. (Main topic for the English day)

Theme: Food Activity: The big roulette Date: June 1 — June 5/2015

Journal description: We introduce the topic using a big roulette and big images about different
kind of food. We organize the food in the correct spaces and the students had to write the names of
the food in the roulette they draw in their notebooks. They made groups of 4 people and we gave
them some small images with the food they already saw. We used the big roulette and depending
on the color, they had to look for an image and put in the corresponding space (yellow, they had to
look for something representative of sweets: a chocolate, a candy, etc.) and they had to say the

name of the food.

Observations: As well as they play the game we made emphasis in the pronunciation so we

repeated a lot the names, after a while they remember the names using the images.
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Annex N. 1: Observation form. It was establish considering main categories for internship.

UNIVEESIDAD DISTRITAL FRANCISCO J'_DSE DE CALDAS
FACULTY OF SCIENCE AND EDUCATION- LEBEINCLES Y LENGUAS EXTRANJERAS
OBSEEVATION FORM - INSTTUTION: LICEDQ FEDAGOGICO CATHERBLANC

Teacher obsarvar:

Periodfima:

Mumber of shodents:
Gramimar:

Ohservation
Categories

STUDENTS

Teaching Learning
Methods &Strategies

Tools

Materials

Linguistics:
Target language use/
EFL

Pedagogical
implications

Suprasegmental
Features:

{Tone and inflection,
voice features, non-
verbal zound)

kinesic Features:
{Body motion, facial
eXpressions)

General description of
clazs development

Hutes:

Preservice Teacher signature:

Return
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Annex N. 2: Samples of observation forms

UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS
FACULTY OF SCIENCE AND EDUCATION- LEBE.INGLES Y LENGUAS EXTRANJERAS
OBSERVATION FORM - INSITUTION: LICEO PEDAGOGICO CATHERBLANC

Teacher observer: Mayerly Paola Moreno

Head teacher: Erick Soto Grisales

Date: Monday February 9

Observation N. 1

Theme: Personal Presentation

Number of students: 18
Vocabulary: Ages, numbers.

Grade: 1A
Grammar: NA

Target language use/
EFL.

Teacher uses half % of the target
language; most of the time uses Spanish.

Observation TEACHER STUDENTS
Categories
Teaching Learning Traditional, repetition, use of mother Students are used to his activities, they expect to
Methods &Strategies | tongue. do the same activities repeatedly
Tools
Board, markets.
Materials Some copies.
Linguistics: Students try to use English vocabulary, but they

are confused.
They just know the repetitive routine of saying
“good morning”

(Tone and inflection,
voice features, non-
verbal sound)

disorganized. He yells.

Pedagogical
implications Teacher tried to use a kind voice but he
got stressed and yelled.
Try to keep respect.
Suprasegmental Teacher manages well tone of voice; he Students get disorganized when they have to do
Features: presents inflections when students are an activity; some of them yell or present

inflections when they are talking to their
partners.

kinesic Features:
(Body motion, facial
expressions)

Teacher doesn’t use his body to try to
explain something, he prefers translation
to mother tongue.

He has a good expression but sometimes
looks upset.

Students are really active, even the activities
they have to do are written, they like to walk
around the classroom or just stand up.

General description
of class
development

Teacher doesn’t have very well pronunciation, and sometimes he doubts about the spelling or

pronunciation.

The activities are good but children do not get the idea and some of them get confused.
The teacher makes students repeat a word three or four times.
He does not have many ideas to make them use the target language.
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UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS

FACULTY OF SCIENCE AND EDUCATION- LEBE.INGLES Y LENGUAS EXTRANJERAS
OBSERVATION FORM - INSITUTION: LICEO PEDAGOGICO CATHERBLANC

Teacher observer: Ana Milena Castro Castillo

Head teacher: Erick Soto Grisales
Theme: Personal Pronouns

Date: Wednesday February 11%

Observation N. 2

Number of students: 19
Vocabulary: Personal pronouns

Grade: 1B
Grammar: Conjugation verb to be

(Tone and inflection,
voice features, non-
verbal sound)

“Pay attention!! Heyyyy...” and over talk
to students.

Observation TEACHER STUDENTS
Categories
Teaching Learning | Teacher centered, explain all content Repetition emphasis on pronunciation and parallel
Methods &Strategies with mother tongue
Tools Markers: Blue, red, board. Pencil, eraser, notebook, colors.

Materials Internet sources to create worksheet Worksheets with pictures indicating space
location making reference to first, second and
third person.

Linguistics: -Teacher used EFL specifically when -Students tend to pronounce word as they are

Target language use/ | giving commands to students, such as: written in english.
EFL. Come here! Or Pay attention. - Students tend to look for equivalent words in

-Use of real situation to explain personal their mother tongue. Without knowing how to say
pronouns, teacher takes some students in it they try to represent it with expressions,
front of class to indicate gender and however teacher always tend to provide hints to
number, constantly using L 1. guess the word by using L1.

Pedagogical -Emphasizes on organization of the -Students interrupt class to tell everyone

implications portfolio. anecdotes.
-Turn taking was set up in classes when -Students complains about other yelling interrupt
everybody tries to repeat what teacher is class, when teacher asks to repeat a word some of
asking. them speak too loud.
-Penalties when looking for answers at the | -Students tend to ask if a word should be written
notebook. with red or black pencil.

Suprasegmental -Teacher has a really loud tone of voice, -Students answered yelling and as in a chorus
Features: and every time he raises his voice, he says: | trying to repeat other’s utterances.

-Students tend to abbreviate words in english as in
Spanish e.g. for the word “teacher they say
“teach™

kinesic Features:
(Body motion, facial
expressions)

-When explaining personal pronoun I he
points himself using the index finger.
-Teacher special movement was just in the
space in front of the board.

-Students constantly stand up and come to teacher
desk to ask for tools.

- They have particular gestures when pronouncing
open vowels.

-Students move their legs a lot since those are
hanging down of the chair.

- At the beginning and end of the class students
hug the teacher.

General description
of class
development

Class started by the teacher making a recap for students who had to answer the equivalent of
every personal pronoun from english to Spanish, most of them look at the notebook to do it.
Then teacher provides the worksheet they have to color and explain the topic always making
reference to distance and special location when referring to a person, as well as gender and
number. Finally teacher assigned as homework or study this and color all the images in the

worksheet.
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Teacher observer: Mayerly Paola Moreno

UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS
FACULTY OF SCIENCE AND EDUCATION- LEBE.INGLES Y LENGUAS EXTRANJERAS
OBSERVATION FORM - INSITUTION: LICEO PEDAGOGICO CATHERBLANC

Date: Monday February 13™

Observation N. 3

Head teacher: Erick Soto Grisales

Theme: Personal Presentation

Vocabulary: Ages, numbers.

Number of students: 18

Grade: 1A
Grammar: NA

Target language use/
EFL.

Almost all the time he uses code switching
but he prefers use mother tongue than other
channels to explain something.

Observation TEACHER STUDENTS
Categories
Teaching Learning Teacher tries to use something different, a Students like activities in which they can move or
Methods &Strategies | song about the alphabet. sing.
Tools Eraser red and black pencil, notebook
Board, markets, audiotapes.
Materials Worksheet
Some copies from web sources
Linguistics: Students have a list of classroom vocabulary, but

they use them few times. They always use the
same vocabulary in the classroom: “open” “close”
“stand up” “listen”

(Tone and inflection,
voice features, non-
verbal sound)

In this class he yells again, he does it in the
mother tongue, the teacher gets attention
back by raising his voice.

Pedagogical

implications Teacher tried to explain the activities using | Students follow instructions of the teacher.
students, always tried them with respect.

Suprasegmental In activities like singing, students get excited and

Features: sometimes they yell, also they show happiness

sounds when they know they are going to do
something different like sing.

kinesic Features:
(Body motion, facial
expressions)

He does not use movements to complain
the alphabet song.

When he is kind of stressed he has bad
looking but the vocabulary he always uses
in class is complain by the same
movement: “listen”

When the teacher yells, students change their
facial expressions, some of them are kind of
scared, some others sad or some of them have a
nervous smile

General description
of class
development

Teacher starts class as always saying “good morning”, after teacher asks about homework then
he checks it (no feedback) then he says he has something special that was the song, students feel

happy.

Teacher uses the board a lot he makes students write everything and then they sing the song just

twice.

He does not have very well time management.
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UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS

FACULTY OF SCIENCE AND EDUCATION- LEBE.INGLES Y LENGUAS EXTRANJERAS
OBSERVATION FORM - INSITUTION: LICEO PEDAGOGICO CATHERBLANC

Teacher observer: Ana Milena Castro Castillo

Date: Monday February 16

Observation N. 4

Head teacher: Erick Soto Grisales Number of students: 19  Grade: 1B
Theme: Introduce myself Vocabulary: Greetings Grammar: NA
Observation TEACHER STUDENTS
Categories
Teaching Learning | Teacher centered, explain all content Repetition emphasis on pronunciation and parallel
Methods &Strategies with mother tongue
Tools Markers: Blue, red, board. Pencil, eraser, notebook, colors.
Materials Teacher book: Book Star Kids. Students notes

(Virginia Evans, Jenny Pooley)

Linguistics: -Teacher use english in class translating - Students do not use target language, they were

Target language use/ | words from Spanish so he can illustrate shy to speak in english, specifically when they
EFL. better for students the “equivalent Spanish | have to perform in front of the class.

word” in english.

Pedagogical -when teacher was giving instructions some | Students feel anxiety because all of them had to

implications students stand up to sharpen so teacher perform a short dialog in front of the class,
emphasizes on the organization of time, however they were listening classmates’
clearly stating it is no time to do it. performances so when they were in front others
Explanation is the precise moment to pay pay attention to the way they pronounce. They
attention and not being worried about tools. | feel really encourage not just to remember dialog

but to be able to speak in english.
Suprasegmental The main nonverbal feature which is really | -When students speak in english lower their voice
Features: remarkable in the teacher is the tone of expressing lack of confidence probably because

(Tone and inflection,
voice features, non-
verbal sound)

voice, it indicates his intentions when he
speaks to the class. During this class he
constantly used a soft tone of voice
standing beside students who perform the
dialog whispering the words they forgot.

they did not remember the whole dialog.
Students smile at the end of their performance
indicating they feel good when speaking english.

kinesic Features:
(Body motion, facial
expressions)

-Teacher provides examples to the students
with one of the assistant teachers,
demonstrating students they will remind
dialog if they speak spontaneously.

-Students constantly have eye contact to the
person they are speaking to and try to use their
hands in an open position to express doubt, they
touch their head when they do not remember a
word.

General description
of class
development

Firstly teacher ask students for greeting and personal pronouns previously reviewed in last class,
then teacher wrote a short dialog on the board students copy this in their notebooks and by
couple started to practice this, after 15 minutes practicing with the help of the teacher who went
through the classroom, teacher randomly chose a couple who have to be in front of class and
perform the short dialog. As homework students have to study personal presentation for a Quiz.
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Teacher observer: Mayerly Paola Moreno

UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS
FACULTY OF SCIENCE AND EDUCATION- LEBE.INGLES Y LENGUAS EXTRANJERAS
OBSERVATION FORM - INSITUTION: LICEO PEDAGOGICO CATHERBLANC

Date: Wednesday February 18%

Observation N. 5

Head teacher: Erick Soto Grisales

Theme: Greetings

Number of students: 18
Vocabulary: Common greeting words, day stages.

Grade: 1A
Grammar: NA

Target language use/
EFL.

Short role play played before by him as an
example (no contextualization).

Observation TEACHER STUDENTS

Categories

Teaching Learning He uses a role play to review greetings. As the activity was new they get disorganized at
Methods &Strategies the beginning.

Tools Classroom, board, markets.

Materials Notebook to review.

Linguistics: Follow the sequence, if there is a change on the

structure of the role play they get lost

(Tone and inflection,
voice features, non-
verbal sound)

inflection in his voice.
To call student’s attention he yelled.

Pedagogical
implications Teacher listened to each couple and he
said to them what they have to do exactly
without any explanation about context. He
kept well distance.
Suprasegmental Students played the role play as a meaningless
Features: To explain the activity he presented an activity.

They did not make pauses and their voices were
too low.

kinesic Features:
(Body motion, facial
expressions)

He always keeps eye contact with their
students, but when students talk too low
his expression was tired to say the same
thing more than twice.

Students don’t keep eye contact with the teacher
even with their classmates when they were
playing the role play.

General description
of class
development

He started with a review about greetings, using repetition to work on pronunciation.
He played the short role play then students practiced by pairs and finally they performed in

front of the class.
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UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS

FACULTY OF SCIENCE AND EDUCATION- LEBE.INGLES Y LENGUAS EXTRANJERAS
OBSERVATION FORM - INSITUTION: LICEO PEDAGOGICO CATHERBLANC

Teacher observer: Ana Milena Castro Castillo

Date: Friday February 20%

Observation N. 6

Head teacher: Erick Soto Grisales Number of students: 19  Grade: 1B

Theme: The alphabet Vocabulary: Greetings Grammar: NA

Observation TEACHER STUDENTS

Categories

Teaching Learning | Teacher centered, explain all content Repetition emphasis on pronunciation and parallel
Methods &Strategies with mother tongue
Tools Markers: Blue, red, board. Red and black pencils, eraser, notebook, colors.
Materials Teacher book: Star Kids. Notebook with all students notes.

(Virginia Evans, Jenny Pooley)

Linguistics: Teacher emphasizes in pronunciation of Students repeat and learn the alphabet song

Target language use/ | every letter of the alphabet. completely. They are good at learning words
EFL. -Teacher wrote the alphabet on the board when rhythm of a song or a particular intonation
and below each one of the letters wrote the is given to a letter, word or phrase.
way to pronounce it e.g
A /ei/, B /bi/, C /ci/...

Pedagogical Teacher makes his pupils follow him when | Students repeat song following the rhythm but

implications singing the song and at the end to test few of them stop following this when they get
student understanding ask for the doubts about the pronunciation.
pronunciation of letter randomly but
students did not answer properly until they
look at their notes. Teacher emphasized on
learning awareness no matter the age, it is
not just repeat by repeating.

Suprasegmental Teacher tone of voice was really loud, he -Students tend to hum the song when they lose the
Features: points out the importance of pronouncing flow or rhythm of the alphabet song.

(Tone and inflection,
voice features, non-
verbal sound)

properly to be understood. He used to
randomly point a students who had to
pronounce the letter he was pointing on the
board.

Students stress pronunciation of the letters at the
beginning and end of the song specifically.

kinesic Features:
(Body motion, facial
expressions)

-Teacher moves in the space in front of the
board, he generally uses the same
classroom arrangement which does not
allow him to move around classroom.
-Teacher facial expressions indicates he has
S0 many expectations toward students
learning.

-Students lay down on their chair when did not
know how to pronounce but when teachers says
he does not listen them properly, students stand
up and most of the cases yell instead of singing.
-Students always consider notebook space to write
the words and pronunciation of it in the place
state by the teacher

General description
of class
development

During this lesson, first teacher wrote the date and the alphabet on the board and provide clear
instruction to the students who have to copy this on the notebook with respective space for every
letter, then students color this and teacher advised them to close their notebook, students and
teacher sing the song twice, then teachers ask some students in class to pronounce words he
indicated on the board to verify students awareness in pronunciation. Finally teacher assigned

name spelling as homework.
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Teacher observer: Mayerly Paola Moreno

UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS
FACULTY OF SCIENCE AND EDUCATION- LEBE.INGLES Y LENGUAS EXTRANJERAS
OBSERVATION FORM - INSITUTION: LICEO PEDAGOGICO CATHERBLANC

Date: Monday February 23%

Observation N. 7

Head teacher: Erick Soto Grisales

Theme: Verb TO be

Number of students: 17
Vocabulary: I, you, he, she it , we you they. Grammar: Verb TO be conjugation

Grade: 1A

Target language use/
EFL.

greet.
Use of mother tongue.

Observation TEACHER STUDENTS

Categories

Teaching Learning Use of board and structures to explain Get a little bit disorganized when teacher

Methods &Strategies | greetings. explains.

Tools Notebook.
Board and markets.

Materials Photocopies to have a guide (book) Students copy, worksheet about greetings.
Teacher book

Linguistics: Provide just vocabulary or expressions to They just write what is on the board.

(Tone and inflection,
voice features, non-
verbal sound)

He has a good tone of voice while he is
explaining.
He raises his voice when there is too noise.

Pedagogical
implications Teacher just is placed in front of the board.
He checks students’ notebooks are
understandable. He pays so much attention
to the notebook.
Suprasegmental While teacher is writing on the board students are
Features: talking to each other (without using target

language).

kinesic Features:
(Body motion, facial
expressions)

He tries to cover all the board to explain.
Sometimes he looks upset.

Students are always very lovely.
They show affect to the teacher by their attitude
(look happy when English class starts).

General description
of class
development

Teacher started with the repetitive routine of saying good morning.

He wrote many things on the board and students had to write those in the notebook. Teacher
checked that students wrote in an organized way, he looked upset when it is not the way he
expected. Sometimes students got confused because he did not give well instructions.

As homework students had to color images and repeated the words in the notebook as a

sequence.
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UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS

FACULTY OF SCIENCE AND EDUCATION- LEBE.INGLES Y LENGUAS EXTRANJERAS
OBSERVATION FORM - INSITUTION: LICEO PEDAGOGICO CATHERBLANC

Teacher observer: Ana Milena Castro Castillo
Head teacher: Erick Soto Grisales

Date: Friday February 27th

Observation N. 8

Number of students: 19

Grade: 1B

Theme: The use of article Vocabulary: fruits Grammar: Article A and An

(Tone and inflection,
voice features, non-
verbal sound)

despite this the explanation about the topic
were written on the board, he explained
how to use articles an and a by indicating
the grammar rule on the boards

Observation TEACHER STUDENTS
Categories
Teaching Learning | Teacher centered, explain all content Repetition emphasis on pronunciation and parallel
Methods &Strategies with mother tongue
Tools Markers: Blue, red, board. Pencil, eraser, notebook, colors.
Materials Teacher book: Book Star Kids. Students notes
(Virginia Evans, Jenny Pooley)
Linguistics: -Teacher use english in class translating - Students do not answer to the questions when
Target language use/ | words from Spanish so he can illustrate teacher formulates those in english. It seems they
EFL. better for students the “equivalent Spanish | do not understand.
word” in english.
Pedagogical -when teacher ask for meaning of a word, -Few student participate with their eloquence to
implications students do not participate. say thing came to their mind. For example when
- In order to encourage student teacher asks what an egg is? They say gato... and
participation teacher started to speak in pronounce so many words until teacher say yes.
Spanish. Guessing words was the main process done by
students.
Suprasegmental Teacher uses a soft tone of voice because -Students participation was low they did not talk
Features: he was exhausted he had sore throat, to much they were looking at the teacher and

concentrated on written language on the board to
perfectly transcribe from the board to their
notebooks.

kinesic Features:
(Body motion, facial
expressions)

In this lesson teacher supported his
instructions by widely opening his eyes and
indicating everything on the board.

Students stand up several times to check words
spelling, to sharpen even do pencil tip was good
enough to write it seems they enjoy sharpening
movement or being outside their desk.

General description
of class
development

The class began when teacher tells students he is a little bit sick so they should be discipline in
class, then teacher wrote on the board always indicating the amount of lines and spaces students
should leave in their notebooks, after writing the use of a and a he provides some examples
indicating the meaning of words in Spanish. Finally students fill out spaces using an or a
respectively. The lesson ends with assignment of homework always written in Spanish, in which
students had to complete exercises and study for a quiz.

Return
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Annex N. 3: Authorization letter from the institution

LICEO PEDAGOGICO CATHERBLANC

PREESCOLAR * PRIMARIA ¥ BACHILLERATO
Antiguo Colegio Campestre El Encanto
Resolucion cambio de denominacitn N* 3204 del 25 agosto de 2006

Resolucion de aprobacian Oficial Preescolar y Primaria - 406 del 12 de febrero de 1998
Resoluciin de aprobacion Oficial Grado 6° - 1948 del 25 de mayo de 2006
Resolucién de aprobacidn Oficial Grado 7° a 9° - 1581 del 19 de mayo de 2008
Resclucion de Aprobacion Oficial Grado 10* y 11° - 110231 del 13 de noviembra de 2009
DANE 311001093538 NIT. 52584519-5

i LS
Thpgm

Bogota 20 de febrero de 2015

Sefiores:
Proyecto Curricular L.E.B.E.L
UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS

Reciba un cordial saludo,

Por medio de |a presente me dirijo a ustedes con el fin de informar que en
respuesta a la solicitud de realizar pasantias se aprobd y autorizo para que las
estudiantes AMA MILENA CASTRO CASTILLO identificada con C.C. No.
1019080399 COD. 20101165048, y MAYERLY PAOLA MORENO QUINTERO
identificada con C.C. No 1016042000 COD. 20101185070 realicen sus horas de
pasantias con la institucion durante la vigencia 2015 en los grados primero y
segundo de primaria,

Agradecemos su apoyo y colaboracion

Cordialmente,

Calle 155D N° 98 - 45 * Tels. 683 35 61 - 692 52 98

Return
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Annex N. 4: Letter for parents

Bogota, 10 de Febrero de 2015

Atencion
Padres de familia grado primero
Liceo Pedagogico Catherblanc

Respetados padres de familia:

Mediante la presente nos permitimos informarle que durante el primer semestre del afio en
curso desde Febrero hasta Junio, la clase de Inglés tomada por los estudiantes de primer grado,
se realizara con la intervencion de dos estudiantes de Licenciatura en Educacion Bésica con
Enfasis en Ingles de la Universidad Distrital, con el fin de desarrollar un proyecto de pasantia
implementando diferentes actividades en el aula de clase, siempre con la direccion del profesor

titular del area Erick Soto Grisales.

Agradecemos su atencion

Un cordial saludo.

Atentamente:
Uluerdy Woreno
LI E—
Mayerly Moreno Quintero Ana Milena Castro Castillo
C.C 1016042000 C.C 1019080399

Return
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Annex N. 5: Cooperation agreement of internship project

Acuerdo de voluntad para pasantias

ACUERDO DE VOLUNTAD PARA LA REALIZACION DE PASANTIAS DEL PROYECTO
CURRICULAR DE LICENCIATURA EN EDUCACION BASICA CON ENFASIS EN INGLES,
FUNDAMENTADO EN EL ACUERDO 031 DE JUNIO 25 DE 2014 SOBRE MODALIDADES DE
TRABAJO DE GRADO DE LA UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS.

El presente documento acordado entre las dos partes tiene como objeto establecer bases de cooperacion académica
ylo educacional y/o social entre la UNIVERSIDAD DISTRITAL FRANCISCO JOSE DE CALDAS vy
£l lceo Ee HiC . para la realizacion de PASANTIAS de los estudiantes del Proyecto
Curricular de la Licénciatura en Educacion Basica con Enfasis en Inglés.

OBLIGACIONES DE LA UNIVERSIDAD: Esta se obliga a: (a) Presentar a la INSTITUCION, por escrito,
los estudiantes que desarrollaran la pasantia. (b) Asignar al docente DIRECTOR, quien en este caso serd el/la
profesor/a _ﬁjh_ﬂmlmﬁ]dgmﬂ_h_ responsable de la supervision y evaluacion del proceso de la pasantia
y del logro de los objetivos propuestos. (c) Establecer los correctivos necesarios en caso de que los estudiantes
contravengan alguna norma de la INSTITUCION. (d) Velar porque los estudiantes cumplan con lo pactado en el
presente Acuerdo. (¢) Velar porque los estudiantes estén afiliados a una EPS o al SISBEN v tengan contratada
una Péliza de Accidentes Escolares o estén afiliados a una ARP, que se deberd presentar a la INSTITUCION
antes del inicio de la pasantia. PARAGRAFO: El tiempo reglamentado para el desarrollo de la pasantia serd de
minimo 384 horas y la organizacion de este tiempo se establecerd de acuerdo al plan de trabajo previamente
aprobado.

OBLIGACIONES DE LA INSTITUCION OFERENTE DE LA PASANTIA: Esta se obliga a: (a) Certificar
la legalidad y pertinencia de la institucion mediante registro de Cimara de Comercio v Matricula de Industria y
Comercio vigentes u otras formas equivalentes de certificacion de existencia juridica. (b) Manifestar su interés de
trabajo con la universidad y enunciar sus responsabilidades mediante la firma de este documento dentro del cual
se establecen los objetivos de la pasantia y la remuneracion respectiva si existe. (¢) Designar a una persona de la
institucion que actie como profesional encargado del acompafiamiento del proceso de pasantia en la Institucion,
quien en este caso sera el seflor/a B;gg Scaho & t-,;ﬁﬁ;; . (d) Avalar el plan de trabajo y la propuesta
de desarrollo e innovacién de los estudiantes donde se estipule el cumplimiento de las 384 horas minimas
reglamentadas para el desarrollo de la pasantia, distribuidas en trabajo presencial, documentacién, busqueda
bibliografica u otras requeridas por la pasantia. Este plan de trabajo debe ser concertado entre el profesional
encargado del acompaiiamiento de la pasantia, el docente DIRECTOR y el PASANTE. (¢) Suplir las necesidades
de recursos humanos, fisicos y técnicos para la realizacion de las pasantias. (f) Oficializar un concepto de
finalizacion de la pasantia que se remitird al Docente DIRECTOR, en el que se evalué el desempefio de los
pasantes y los resultados obtenidos en la misma, para ser usado como instrumento de soporte para la evaluacion
final del trabajo de grado.

OBLIGACIONES DE LOS PASANTES: (a) Cumplir la labor asignada en el plan de trabajo segin la
distribucion de horas acordadas que beneficien tanto a la UNIVERSIDAD como a la INSTITUCION oferente.
(b) Demostrar ante la INSTITUCION que estan afiliados a una EPS o al SISBEN, que tienen contratada una
Poliza de Accidentes Escolares o que estin afiliados a una ARP. (¢) Los estudiantes no podran por si o por terceros
reclamar personal o judicialmente a la INSTITUCION indemnizaciones en dinero o en especie por cualgquier
enfermedad o accidente que sufrieren mientras se encuentran en desarrollo de la pasantia. (d) Cuidar de los dtiles,
materiales y equipos que para adelantar la pasantia se les haya facilitado. (¢) Cumplir los reglamentos y
normatividad de la INSTITUCION y de la UNIVERSIDAD. (f) Concurrir puntualmente al lugar donde se
desarrolla su pasantia vy asumir las instrucciones disciplinarias que impone la INSTITUCION, si ésta asi lo
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considera. (g) Elaborar un trabajo tedrico-practico producto del desarrollo de la pasantia, segin los lineamientos
reglamentados por el Consejo Curricular de la LEBEL (h) Socializar el trabajo final de la pasantia ante la
Comunidad académica v los docentes DIRECTOR v evaluador.

OBLIGACIONES DEL DOCENTE DIRECTOR: (a) Venficar ¢l desarrollo del plan de trabajo de los
PASANTES. (b) Garantizar la previa programacion v disefio de las clases y/o actividades académicas con los
pasantes, asi como su respectiva evaluacidn v/o correccion en caso de ser necesario. (¢) Realizar seguimiento por
escrito de las actividades presenciales ¥ no presenciales de los pasantes, acordadas en el plan de trabajo. (d)
Promover ¢l estricto cumplimiento del horarie establecido en el presente Acuerdo por parte de los pasantes. (¢)
Generar v garantizar a los pasanies los espacios necesarios para la dedicacion completa al grupo objeto de la
pasantia, asi como los espacios para el desarrollo bibliogrifico y de contenido para la elaboracion del documento
final que los pasantes se comprometen a entregar a la INSTITUCION OFERENTE. (f) Evaluar en conjunto con
el profesional encargado de la Institucion el desempefio general de los pasantes durante el desarrollo de la
pasantia. (g) Presentar ante el Consejo Curricular, mediante oficio, el documento final con sus debidos sopories,
realizado por los pasantes, al igual que una copia del concepto entregado al final de la pasantia por ¢l profesional
encargado de la Institucion.

OBLIGACIONES DEL PROFESIONAL ENCARGADO DE LA INSTITUCION: (a) Suministrar la
informacidn institucional requerida para el desarrollo de la pasantia. (b) Realizar seguimiento, acompafiamiento
v evaluacion al plan de trabajo de los pasantes y a las actividades programadas. (c) Facilitar la consecucion de
recursos institucionales. (d) Apovar a los pasantes en actividades académicas que se programen. (e) Convocar a
los pasantes a las reuniones programadas por la Institucion. () Realizar seguimiento por escrito de las actividades
presenciales y no presenciales de los pasanies, acordadas en el plan de trabajo. (g) Evaluar en conjunto con el
docente DIRECTOR el desempefio general de los pasantes durante el desarrollo de la pasantia. (h) Elaborar el
informe final de la pasantia y renmitirlo al docente DIRECTOR.

EVALUACION: El resultado final del proceso de la pasantia se define a través de su evaluacion permanente por
parte del profesional encargado de la Institucion y del Docente DIRECTOR. El docente DIRECTOR, mediante
un oficio, presentard ante ¢l Consejo Curnicular ¢l documenio final con sus debidos soportes, realizado por los
pasantes, al igual que una copia del concepto entregado por el interna de finalizacion firmada por profesional
encargado de la Institucion,

Para congianciise N ea b el 8o Momoid B gl s 10 gl il s s mia 0

MARIO MONTOYA CASTILLO
Decano
Facultad de Ciencias y Educacion
Universidad Distrital Francisco José de Caldas

ELIANA GARZON DUARTE /"Eﬂ-fﬁ' m-(_‘
Docente Director Pasamta

Coordinadora
Licenciatura en Educacién Basica con Enfasis en Inglés Licenciatura en Educacion Basica con Enfasis en Inglés
Universidad Distrital Francisco José de Caldas. Universidad Distrital Francisco José de Caldas

Return
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Annex N.6: Curriculum of the institution: it is possible to be read in horizontal way.

SUBJECT COMFETENCES
GRADE
GERADE COMPETENCE
MENTAL ABILITIES
wn COMMON EUROPEAN CEF TERM
E FRAMEWORK LEVELS DEVELOPMENT
OF
E CAPABILITIES CYCLE STANDARDS
o
&
LEVEL Al . WRITING | [ understand simple langnage m
o short stories,
LR
It is reached when the student E <
13 able to understand and use EE
commonly used daily & E
expressions as well as zimple ==
phrazes to satisfy basic needs; % 8
when he/she can mtroduce E ]
him/herself and others, ask for E - READING Ilmderstaudslmple]angmiijabmﬁ
7] . ]
~ | and give basic personal & g m}r&mhr=ﬁmnd5if ,gamﬂm
E information about his'her [ clearly] andI Jont :
o | address, his belongings, and &
E the people he'she knows and g
8 when he can basically interact
~ | when the speaker speaks 8
o slowly, clearly and be eager to
E cooperate. = WRITING | I frequently use my mother tongue
% to demonstrate understanding of
2 what [ read or what T am told
y
’ &
[ SPEAKING | My writings start to be more
S structured; I'm leaming how to read
é E and write in my mother tongue.
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I recognize and use lexical and syntactic structures of English as a foreign language to communicate

according to the sitnations and different contexts faced.
FIRST GRADE
I understand some foreign langunage words and relate their sound with gestures and movements.
Experiment, experience, observe, perceive, describe, group, systematize, compare, classify, limit, define,
deem, criticize, and interpret.
FIRST TERM

STANDARDS

5.1.1. 1 understand when
somebody says hello or
goodbye. 5.1.2. I follow
instructions related to school
or fun activities proposed by
my teacher.

5.1.3. 1 identify words related
among themselves about
topics that are familiar to me.

5.1.4.1 take notes and
transcribe words I know and
use frequently in my
classroom.

5.1.5. 1 respond to greeting
and farewells.

5.1.6. 1 express and indicate
personal needs related to my
classroom.

5.1.1. 1 express my feelings
and emotions through
different communication
ways (gestures, words,
pictures, theater, games, etc.).

TOPICS

T.1.1. Greetings

T.1.1.1. Formal and
mformazl greetings
T.1.1.2. Commands and
mstructions in the
classroom.

T.1.13. days of the week
and months of the year.
T14. VEFEBTOBE
T.1.5 Pronouns.

T 1.6 indefinite articles
T.1.7. Demonstrative
articles This / That

T.1.8. the ABC.

T.1.5. Verb TO BE.
T.1.10. Pronouns.

T.1.11. Classroom objects
(a/ an), uze of articles This
{ That.

T.1.12. Possessive
adjectrves (my / vour).
T.1.13. ABC spelling.
T.1.14. Numbers from 0 to
30. T.1.15.
Greetings and farewells.
T.1.16. Classroom
vocabulary.

T.1.1. Expreszmg and
feelings

PERFORMANCE LEVELS

PL.1.1. T 1dentify greetmgs in the school
ENVIToHIment.

PL.1.2. I understand commsands and instructions
m daily actrvities.

PL.1.1 Irecognize grammar structore of the
verb TO BE.
PL.12. 1create sentences nsing the verb TO BE

PL.1.1.Iidentify elements m my close
envircnment (classroom).

PL.12 Tuse Empleo los articulos para
wdentificar elementos.

PL.1.3 Iwrte sentences where [ use possessive
pronouns.

N.1.1. Propongo actividades de deletreo.
IN.1.2. Uso la secuencia numérica para expresar
necesidades persomales.

111 Identifico las normas de comportamiento
para la realizacion de actividades IN.1.2.
Argumento por qué debo expresar mis
emociones v respetar cuando otros se

expresan N.1.3. Planteo como escuchar con
stencicn cusndo ofros 32 expresan en piblico.
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I recognize and uze lexical and syntactic siructures of English as a foreign langnage to
communicate according to the situations and different contexts faced.

FIRST GERADE

I understand some foreign language words and relate their sound with gestures and movements.

Experiment, experience, observe, perceive, describe, group, systematize, compare, classify, limit,
define, deem, criticize, and interpret.

STANDARDS

5.1.1. I demonstrate
understanding of simple questions
about my family and my
environment.

5.2.2. T recognize English words
and short phrases in books,
ohbjects, advertising and school
places.

5.2.3. I briefly answer some WH
guestions regarding my family,
my friendz or my school.

5.2.4. 1 dezcribe what I'm doing.

5.2.1. I kmow that actions are
related to emotions and that I can
learn how to manage my emotions
in order not to hurt others
(emotional competences).

SECOND TEEM
TOPICS
T2.1. My family.

T.2.1.1. Family members.
T22 Toys.

T2.3. Simple present, Verb TO

BE affirmative and negative way.

T. 2.4, Verb Have / Has.
T.2.5. Adjectives.

T.2.5. Clothes.
T.2.7. Third person singular
ProOnouns.

T.2.8. Mumbers from 30 to 60.
T2% Colors.
T.2.10. Action Verbs.

T.2.1. Emetion management.

PERFORMANCE LEVEL

PL.21.Trecognize members of moy
farmly.

PL.22 Trecognize and produce
orally family members and their
relationships.

PL.21. Trecognize srammar
structures to use them in simple
sentences.

PL. 22 Identfy adjectives in simple
texts.

PL.211 1produce and recreate
zentences based on family using
simple present of the verb To Be.

PL.21. Ttalk about specific actions
around the time of spealans
PL.22 lidentify and name a
nurnberad sequence.

PL.23. Irecognize colors and use
them according to mstictions.
PL.21.1.1deduce my emotions and
those of my clazsmates.

PL.22 Targue how to control my
emotions and tolerate thoze of my
classmates.

PL.23. 1 propose ways to control my
emotions at the moment of taking
action.
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I recopnize and use lexical and syntactic structures of English as a foreign langnage to communicate

according to the situations and different contexis faced.

FIEST GRADE

I understand some foreign language words and relate their sound with gestures and movements.

Experiment, experience, observe, perceive, describe, group, systematize, compare, classify, limit, define,

STANDARDS

5.3.1. I understand short and
simple descriptions of known
ohjects and places.

5.3.2.1 recognize and follow
simple instructions with the aid
of pictures.

5.3.3. I write the name of places
and objects I can seeina
picture.

5.3.4.1 answer guestions about
people, objects and places of my
close environment.

5.3.1. I state my opinion when

making a decision at home or
school.

deem, criticize, and interpret.
THIED TEEM
TOPICS

T.3.1. My naaghborhood.
T.3.1.1. Places in a neighborhood.

T.3.2. Prepositions of place.

T.3.3. Instructions and commands.

T.3.4. WH - question (where).
T.3.5. Verbs.
T.3.6. Present Simple.

T.3.7. WH - question.

T.3.1. Pomnts of view.

PERFORMANCE LEVEL

PL.31 Irecognize important
places in my neighborhood.
PL.3.2 Iname specific place of
my closs environment.

PL3.1.1identify prepositions of
place.

PL.32. 1 match images with their
wiritten words.

PL.31. I identify Wh- questions.
PL.32 Irecognize grammar
structures in present simple.
PL.35 Twrite short sentences to
dezcribe & proturs.

PL.3.1.1 ask simple questions
using different grammar
structuras.

PL.31 Irecognize the
mmportance of my point of view.
PL.3.2 Tjustify clearly my point
of view.

PL.3.5 1 propose a way to get an
agreement taking into account
others' opinions.



KINESTHETIC ACTIVITIES TO TEACH VOCABULARY

60

I recognize and nse lexical and symtactic structures of English as a foreign language to communicate
according to the sitnations and different contexts faced.

FIRST GRADE

I understand some foreign language words and relate their sound with gestures and movements.

Experiment, experience, observe, perceive, describe, group, svstematize, compare, classify, limit,

STANDAEDS

5.4.1. 1 follow the sequence of a
short story with the aid of its
pictures.

5.4.2. I match pictures to simple
sentences.

5.4.3. 1 demonstrate knowledge
of basic English structures.

5.4.4.1 express likes and
5.4.5.1 describe what people in
my community do.

S.4.1. 1 know that anything
justify people's mistreatment
and that every kind of it can be
avoided.

define, deem, criticize, and interpret.

FOURTH TERM
TOPIC

T.4.1. FOOD.
T.4.2 Barthdays celebrations.
T.4.5. Shapes

T.43. Wild and domestic amimals.

T.4.4 Auxiliary CAN.
T45 "Ilhke/Idont Like"
T.4.6. objects and shapes.

T.4.7. Fruits, vegetables and
meals.

T.1.1. Girls and boys
mistreatment.

PERFORMANCE LEVEL

PL.4.1 Iidentify different
celebrations.

PL .42 IFollow the sequence of
mages according to mstructions.
PL.43 Recogmze shapes mn my
close environment.

PL.4.1. Imatch pictures of
amimals with their written names.
N.42. T understand simple
descriptions of animals.

PL41 Tuse CAN in simple
semtences. P L4321 express jov
with the activities cammed out.

P L4353 1express my preferences.

PL.4.1.1 express likes and
dizslikes using appropriate

PL 42 Tuse descnptive language
to talk about others.

PL.1.1 Irecognize whena
classmate 13 being hurt.

PL.12 1analyze the kind of
mteractions at home (azgressive
of calm).

PL.13.1find solutions to

mistreatment against me or my
classmates.

Return
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Annex N. 7: English subject Syllabus

LICEO PEDAGOGICO CATHERBLANC
“HACIA LA FORMACION EN VALORES CON UNA VISION COMERCIAL EMPRESARIAL, PARTIENDO DE UN ENFOQUE

s CONSTRUCTIVISTA PARA UN APRENDIZAJE AFECTIVO Y FELIZ™
PLAN DE ESTUDIO AREA INGLES GRADO PRIMERO ANO 2015
PERIODO TEMAS SUBTEMAS LOGROS INDICADORES DE LOGRO
1. Saludos (Hello, good . Reconocer los saludos basicosen |« Utiliza correctamente los
morning... el idioma ingles saludos adecuados en
1.  Greeting and A . Realizar su presentacion personal cualquier momento del dia.
introductions. 2. Hi...howare you?) saludando de manera claray . Expresa correctamente la
(Presentacion personal) 3. Whatis your name? correcta. pregunta What is your name?
. Reconocer los diferentes saludosa |» Contesta correctamente a la
4. Mynameis ... lo largo de un dia. pregunta What is your name?
UNO
1. Breve introduccion al verboto |e Reconocer los pronombres . Hace un uso correcto de los
1. Verbto be be. personales. pronombres personales y del
Wh questions. 2. Whatisit? . identificar el verbo to be y su verbo to be.
Yes!/ no questions 3. ltisa.. fitisan.. equivalencia en el espafiol . Realiza y responde WH
and short answer 4. Isitapencil? Isita..? . Reconocer la pregunta What is it? y Question
5. Yes,itis./Noisn't. su respectiva respuesta. . Identifica las preguntas tipo
»  Reconocer las yes / Questiony su YES/ NOy su respectiva
correcta respuesta. respuesta positiva y negativa.
1. School objects 3.1. Objetos escolares y su relacionconla |« Reconocer y nombra . Identifica los objetos escolares
pregunta: What is it? adecuadamente los cbjetos mediante su nombre en inglés.
1. Basic vocabulary escolares. . Reconoce las diferentes
and expressions. 4.1 Vocabulario basico y expresiones de |«  Identificar las expresiones y expresiones y comandos de uso
uso en el sula de clase. comandos de uso diario en el aula. diario en el aula de clase.
1. Pets 5.1 Animales domésticos. . Identificar los diversos animales . Reconoce y escribe
2. Numbers: 1-10 5.2 Vocabulario acerca de las mascotas. domésticos o mascotas escritay correctamente los numeros del
6.1 los numeros del 1 Al 10. oralmente. 1al10.
. Expresar y escribir correctamente |« Reconoce la escritura y la
los numeros del uno al diez. pronunciacion de los diversos
animales vistos en clase.
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DOS

Reconocer el nombre de los

Rescribe y escribe

1. Colors. 1. Los colores. diferentes colores en inglés y su correctamente los
2.  Verb to be (what color is it fare 2. What coloris it? correcta escritura. diferentes colores en
they. 3. What color are they? Realizar preguntas acerca de los inglés.
colores con la palabra What...? Reconoce las preguntas
Reconocer las respuestas a las que se le formula
preguntas con la palabra What...? haciendo uso de la
palabra What.
Realiza preguntas
haciendo uso de la
pregunta What color is it/
What are they?
3.1. Miembros de la familia. Reconocer la palabra que nombra a Reconoce el vecabulario
cada uno de los miembros de la correcto para nombrar a

1. Family members. 4.1 El alfabeto; vocales y familia. los miembros de su

2.  The alphabet. consonantes. Identificar el sonido y la familia.

3.  Introducing people. pronunciacion de cada una de las Pronuncia y reconoce los
4.2 Sonido y pronunciacién de cada letras del alfabeto. sonidos de las letras del
una de las letras del alfabeto. Preguntar por una persona haciendo alfabeto.

uso de |a pregunta who. Hace uso correcto de la
5.1 Introducir o preguntar por una pregunta -Whe is...? para
persona con la pregunta WHO IS... preguntar por alguien.
6.1 Who is this? Who is that? Reconocer las preguntas Reconoce las preguntas -

1. This/ That 6.2 This isfthatis Who is this? Who is that?. Who is this? Who is that?

Responder adecuadamente las
preguntas anteriores con los
pronombres demostrativos This / That

Y sus respuestas
correctas.
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1. Frutas y vegetales. +  Reconocer las palabras que + Identifica y nombralos
1. Food. 2. Comida rapida. identifican las futas y verduras alimentos correctamente en
en lalengua inglesa. la lengua inglesa.
+  Identificar los nombres de las +  Reconoce las diferentes
comidas rapidas. comidas rapidas.
1. Expresar opiniones +  Realizar preguntas acercadelos [+  Reconoce e identifica los
2. Preguntar por la comida tipos de comidas frutas y nombres de los diversos
1. Offering and giving opinions con Wh Questions. verduras. tipos de comidas.
about the Food «  Expresaropiniones acercadela [+  Expresasu opinién acerca de
TRES comida. la comida.

1. Thereis... 1. Descripciendeloquehay |+  Manifestar lo que puede habery |+  Hace un uso correcto de las
There are en un lugar. no en un espacio determinado. palabras Thereis y There

are.

1. Clothes 4.1 Prenda de vestir. +  Reconocer los nombres de las +  |dentifica el vestuario y lo
What is this? diferentes prendas de vestir de nombra correctamente en el
What is that? 4.2 Verb To be WH Questions uso diario. idioma inglés.

*  Preguntay responde ala +  Formulay responde
pregunta WHat is this? ...What is correctamente las preguntas

that? Wh.
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CUATRO

Identificar los nombres de las
diversas partes del cuerpo

identifica las partes del cuerpo
al sefalarlas.

1. Parts of the Body 1. Las partes del cuerpo. humano en la lengua inglesa. Reconoce el significado y el
2. Verboto be Identificar y reconocer el uso de los verbos To be y To
3. Verbo to have significado del verbo to be. have.
4. Comandos.
1. Vocabulario acerca de los Reconocer los nombres de Reconoce los nombres de

1. Toys diferentes tipos de diversos juguetes. algunos juguetes en la lengua

juguetes. inglesa.
1. Prepositions 3.1 Preposiciones de lugar Reconocer algunas Utiliza correctamente las

. On
. Under
. In

preposiciones de lugar y su uso
correcto.

preposiciones de lugar en el
idioma ingles

Days of the week
Months

1. Los dias de la semana.
2. Los meses del afo.

Identificar el nombre delos dias
de la semana y de los meses del
afio en la lengua inglesa.

Nombra y expresa
correctamente los dias y meses
del afio.

Wh Questions
Are there...?
Is there...?

CONGRATULATIOS

1. Preguntas tipo Wh
+  What/ How many/ How...

2. Preguntas con las palabras
+ Are there...?
+ s there...

Identificar las diferentes
preguntas vistas a lo largo del
afio.

Plantea preguntas con los
elementos dados en clase y
conoce su respuesta.

Return
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